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Executive Summary
PURPOSE OF THE STUDY
In 2008-2009, Los Angeles Universal Preschool (LAUP) and Applied Survey Research (ASR) conducted a
school readiness assessment which examined change in children’s proficiency in the Basic Building
Blocks of school readiness during the preschool year. In continuation of this work, the current study was
implemented to assess the extent to which LAUP children are prepared for kindergarten upon exiting
preschool and starting kindergarten the following school year. This study also includes reports of
teachers’ expectations and practices around school readiness.
LAUP and ASR worked with three school districts within Los Angeles County to collect data for this
report. The report contains results from two data collection efforts: one in the spring of 2009 among
children graduating from the district LAUP preschools and one in the fall of 2009 among kindergartners
in the participating districts. This report seeks to answer the following research questions:
1. How proficient are LAUP children across key readiness skills at the end of preschool?
2. How proficient are LAUP children at the beginning of the kindergarten year?
a. Are LAUP preschool graduates still kindergarten ready at the beginning of the
kindergarten year, or do readiness skills “fade out” over the summer?
3. How proficient are LAUP children relative to their peers?
4. How do the readiness expectations of LAUP preschool teachers compare to those of
kindergarten teachers?
a. How do LAUP children’s readiness levels meet teachers’ expectations of school
readiness?
5. How do teachers plan for and prepare their students, their students’ parents, and their
students’ kindergarten teachers for the transition to kindergarten?
6. How do parents prepare their children for the transition to Kindergarten?
7. How do children experience the transition to kindergarten?
a. Do LAUP children experience a smoother transition than non-LAUP children?

OVERVIEW OF THE ASSESSMENT METHOD
In 2000, ASR created a method of school readiness assessment that has since been used in several Bay
Area counties, as well as other parts of California and in other states. LAUP contracted with ASR to
implement a Spring-to-Fall assessment in 2009, inviting LAUP sites that were housed within elementary
schools in four Los Angeles County school districts to participate. Participating preschool and
kindergarten teachers were trained to serve as expert observers, rating the proficiency of each child in
their classrooms across 24 readiness skills on the Student Observation Form.
Ultimately, 34 LAUP teachers participated in the spring assessment, and 95% percent of children’s
parents consented to be included in the study, which resulted in data being collected on 1,011 LAUP
children. In Fall 2009, one of the four districts declined to participate in the study. For the three
remaining school districts, 42 kindergarten classrooms participated in the assessment and 96% of
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children’s parents consented to be included in the study, resulting in a total of 863 kindergarten children
assessed.
As part of the ASR School Readiness Assessment Model, detailed observations of the children were
enriched by information gathered on each child’s family in Fall 2009. Parents of the children in the
assessment were asked to complete a survey that provided a window into the family and community
factors that are associated with children who arrive ready (and not) for kindergarten. The response rate
for the Parent Information Form was moderate– 63 percent of families returned a completed form. In
addition, teachers reported their readiness expectations via a Teacher Survey. The Spring 2009 response
rate was 91%, and the response rate for the fall was 100%. ASR drew upon these sources of information
– child assessments as measured by the Student Observation Form (I and II), family information as
measured by the Parent Information Form, and teacher viewpoints gathered via the Teacher Survey – to
construct a comprehensive picture of children’s readiness for school. Together, these tools help to
identify factors associated with higher readiness levels, as depicted in the figure below.
Figure 1:

Sources of Information to Assess School Readiness
Student
Observation
Form I & II
(SOF)
Parent
Information
Form (PIF)

Teacher
Survey
(TS)

Assessment
of

School
Readiness

Applied Survey Research

Page 8

SUCCESSFUL KIDS IN PRE-K PROJECT (SKIPP): SCHOOL READINESS ASSESSMENT, SPRING AND FALL 2009

SUMMARY OF FINDINGS
Research Question
1.

2.

Conclusion

How proficient are LAUP
children across key
readiness skills at the end
of preschool?

Overall Readiness at
Preschool end:

How proficient are LAUP
children at the beginning
of kindergarten?

Overall Readiness at
Kindergarten start:

2a. Is there “fade out”
over the summer between
preschool and
kindergarten?

3.44

3.28

Yes

3.

How proficient are LAUP
children relative to their
peers?

Yes

4.

Do the readiness
expectations of LAUP
preschool teachers differ
from those of
kindergarten teachers?

Yes

5.

How do LAUP teachers
prepare their students,
their students’ parents,
and their students’
kindergarten teachers for
the transition to
kindergarten?

Most LAUP teachers
talked to students
about kindergarten
and sent information
home to parents.

How do LAUP parents
prepare their children for
the transition to
Kindergarten?

Most parents talked
with their children
about school and took
additional steps to
prepare them for
kindergarten

6.

Applied Survey Research

Data Highlights
At the end of preschool, LAUP children are
between In Progress and Proficient across the Basic
Building Blocks of Readiness.
Although Overall Readiness shows a decline from
spring to fall, the difference is not statistically
significant.
A closer examination of possible summer “fade out”
reveals that, of the four building blocks, children
were more likely to show declines from spring to
fall in academic skills and the self-regulation skills,
whereas skills related to self-care and social
expression skills were more likely to remain the
same or increase between spring and fall.
Results point to a strong positive effect of preschool
on kindergarten readiness. Whether a child is a
graduate of LAUP or another preschool, they
outperform their peers who have not had the
benefit of preschool.
Interestingly, LAUP teachers hold significantly
higher expectations of readiness than their
kindergarten counterparts. As a result, more than
70% of LAUP children’s readiness levels meet or
exceed kindergarten teachers’ expectations, but
only 35% of LAUP children meet or exceed LAUP
teachers’ expectations.
LAUP teachers indicated on the Teacher Survey that
90% of them sent home information to their
students’ parents on how to develop children’s skills
for kindergarten, and how and when to register for
school.
82% of LAUP teachers read books, and/or
watched videos about kindergarten with their class
and talked to their students about kindergarten.
94% of LAUP parents talked to their children about
school.
87% took their children to the doctor to update
vaccines.
80% bought or collected school supplies in
preparation for their child’s transition to
kindergarten.
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Research Question
7.

How do LAUP children
experience the transition
to kindergarten?

Applied Survey Research

Conclusion
LAUP graduates
transition into
kindergarten more
successfully than their
non-preschool peers

Data Highlights
LAUP graduates are rated by their kindergarten
teachers as having a smoother transition into school,
as less nervous at school, as participating often in
class, and as enjoying school more than their peers
who have not had any preschool experience. No
significant differences were found between LAUP
and non-LAUP preschool graduates with respect to
the relative smoothness of the in the transition to
kindergarten.
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Introduction
PURPOSE OF THE STUDY
In 2008-2009, Los Angeles Universal Preschool (LAUP) and Applied Survey Research (ASR) conducted a
school readiness assessment which examined change in children’s proficiency in the Basic Building
Blocks of school readiness during the preschool year. In continuation of this work, the current study was
implemented to assess the extent to which LAUP children are prepared for kindergarten upon exiting
preschool and starting kindergarten the following school year. This study also includes reports of
teachers’ expectations and practices around school readiness.
LAUP and ASR worked with three school districts within Los Angeles County to collect data for this
report. The report contains results from two data collection efforts: one in the spring of 2009 among
graduating LAUP preschoolers and one in the fall of 2009 among kindergartners. This report seeks to
answer the following research questions:
1. How proficient are LAUP children across key readiness skills at the end of preschool?
2. How proficient are LAUP children at the beginning of the kindergarten year?
a. Are LAUP preschool graduates still kindergarten ready at the beginning of the
kindergarten year, or do readiness skills “fade out” over the summer?
3. How proficient are LAUP children relative to their peers?
4. How do LAUP children’s readiness levels meet teachers’ expectations of school readiness?
a. What are LAUP preschool teachers’ expectations of school readiness?
b. What are kindergarten teachers’ expectations of school readiness?
c. How do the readiness expectations of LAUP preschool teachers compare to those of
kindergarten teachers?
5. How do teachers plan for and prepare their students, their students’ parents, and their
students’ kindergarten teachers for the transition to kindergarten?
6. How do parents prepare their children for the transition to Kindergarten?
7. How do children experience the transition to kindergarten?
a. Do LAUP children experience a smoother transition than non-LAUP children?
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Methodology
SAMPLE
For this study, the spring sample consisted of children who attended LAUP preschool in four LAUPpartner school districts in Southern California (1,011 children). In the fall, one of the four school districts
was no longer able to participate in the study. The fall sample consisted of kindergarten students (LAUP
graduates and non-LAUP graduates) in the three remaining school districts (863 children).
In each participating district, LAUP preschool teachers and kindergarten teachers were trained by LAUP
and ASR to conduct the readiness assessments in a consistent manner. Training emphasized giving each
student his/her best chance at demonstrating their proficiency, and teachers were urged to conduct
assessments in the “natural” environment of their classrooms.

DATA COLLECTION INSTRUMENTS
The school readiness assessment model developed by ASR takes a holistic view of school readiness. As
such, the model consists of the four survey instruments depicted below, all of which inform our
assessment of school readiness. Each of these tools is described in greater detail below.
Figure 2:

Sources of Information to Assess School Readiness
Student
Observation
Form I & II
(SOF)
Parent
Information
Form (PIF)

Teacher
Survey
(TS)

Assessment
of

School
Readiness



The Student Observation Form I (SOF I), 2009 is designed to measure school readiness skills
across four domains: Self-Care & Motor Skills, Self-Regulation, Social Expression, and General
Knowledge. The SOF is a preschool version of the original Kindergarten Observation Form
(KOF). The form has strong content validity, strong construct validity, shows strong results on
tests for concurrent validity, has consistent known groups validity, has strong predictive validity
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(predicts 3rd grade California Standards Test scores in reading and math) and a high degree of
internal consistency. 1


The Kindergarten Observation Form II (KOF II), 2009 is completed by kindergarten teachers to
assess each student’s transition into kindergarten.



The Teacher Expectations and Practice Survey 2009 is a self-administered preschool provider
survey. It collects provider opinions about children’s transition into kindergarten as measured by
the skills in the Student Observation Form. It gathers teacher opinion on the importance of the
skills assessed in the SOF, the ease of impact on the skills in the classroom, and which skills they
spend most of their time on. This instrument also collects information about classroom activities
and curricula.



The Parent Information Form (PIF), 2009 collects background information on childcare,
kindergarten transition activities, activities in the home, demographic information, and parental
supports and well-being.

Psychometric Properties of the Student Observation Form 2009
The central component of the School Readiness Assessment Model is the Student Observation Form,
with which children are assessed across 24 readiness skills. These readiness skills can be reliably sorted
into the four Basic Building Blocks categories depicted in the figure below.
The results of the reliability analysis – Cronbach’s alpha coefficients – are also contained in the table.
Typically, scales are considered reliable if Cronbach’s alpha coefficients are .70 or higher (George &
Mallery, 2003; Nunnally, 1978; Welch & Comer, 1988). The SOF scale and subscales exceed this .70
cutoff.
Figure 3:

Reliability of the Student Observation Form

Basic Building Blocks of
Readiness

Cronbach’s alpha
Spring 2009

Cronbach’s alpha
Fall 2009

Overall

.94

.97

Self-Care & Motor Skills

.83

.88

Self-Regulation Skills

.94

.96

Social Expression

.91

.96

General Knowledge

.82

.86

Source: Student Observation Form, Spring 2009 (N = 1,011); Kindergarten Observation Form, Fall 2009 (N = 863).

1

Concurrent validity of the KOF/SOF items assessed vis a vis measures such as Woodcock Johnson III subscales,
Expressive One Word Vocabulary Test, Brigance K-1 screens, Preschool and Kindergarten Behavior Scales, Ages and
Stages Questionnaire, Work Sampling System.
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IMPLEMENTATION
Sampled preschool providers and kindergarten teachers sent each child’s parent a Parent Letter, Parent
Passive Consent Form, and Study Summary. Kindergarten teachers also sent parents a Parent
Information Form to complete. Next, providers and teachers were asked to complete the SOF for every
preschool student and the KOF for every kindergarten student in their classroom.
Ultimately, 34 LAUP teachers participated in the spring assessment, and 95% percent of children’s
parents consented to be included in the study, which resulted in data being collected on 1,011 LAUP
children. In the fall, 42 kindergarten classrooms participated in the assessment and 96% of children’s
parents consented to be included in the study, resulting in a total of 863 kindergarten children assessed.
Detailed observations of the children were enriched by information gathered on each child’s family in
fall 2009. Parents of the children in the assessment were asked to complete a survey that provided a
window into the family and community factors that are associated with children who arrive ready (and
not ready) for kindergarten. The response rate for the Parent Information Form was moderate– 63
percent of families returned a completed form. In addition, teachers reported their readiness
expectations via a Teacher Survey. The response rate for the Fall 2009 Teacher Survey was 100%; the
Spring 2009 response rate was 91%. ASR drew upon these sources of information – child assessments as
measured by the Student/Kindergarten Observation Form (I and II), family information as measured by
the Parent Information Form, and teacher viewpoints gathered via the Teacher Survey – to construct a
comprehensive picture of children’s readiness for school. These tools also help to identify factors
associated with higher readiness levels.
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School Readiness Skills Among LAUP Students,
Spring 2009
SECTION OVERVIEW
In the spring of 2009, a sample of LAUP children who were preparing to graduate preschool to enter
kindergarten in the fall participated in this school readiness assessment. This section describes the
graduating LAUP students and their families. Results of the spring assessment follow.

GENERAL CHARACTERISTICS OF THE SPRING 2009 LAUP SAMPLE
Demographic Background Information
A total of 1,011 children across four school districts were assessed in this study – 465 boys, 479 girls, and
67 children whose genders were not recorded by their teachers. Children ranged in age from 4 years
and 4 months old to 6 years and 1 month, with an average age of about 5 years. LAUP children
represented a wide variety of ethnicities, with the majority being Latino (66%).
Figure 4:

Ethnicity of LAUP Students, Spring 2009
Percent

Frequency

Hispanic / Latino

92%

924

Caucasian/White

1%

8

Multi-racial

1%

14

Asian

2%

17

Black

2%

18

Pacific Islander

1%

5

Other

1%

14

Total

100%

1000

Source: Student Observation Form (Spring, 2009).
Note: Data are missing for an additional 11 children on this dimension.

Preschool Participation
49 percent of children assessed participated in a morning-only preschool session, 47 percent
participated in an afternoon-only session, and the remainder (4%) participated in both morning and
afternoon sessions.
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About 23 percent of the children assessed had attended another childcare or preschool site prior to
enrolling in the LAUP program, and 12% of the children assessed attend child care or preschool in
addition to the 3.5 hours per day funded by LAUP.
Most children assessed spent about 18 hours a week in the LAUP providers’ classrooms (50%). Sixteen
percent of children spent 10 hours or less in these classrooms, whereas on the opposite end of the
spectrum, four percent of children spent 40 hours or more in these classrooms.

Language and Language Development
Primary Languages
Spanish was the primary language of the majority of children involved in the assessment (60%). Thirtysix percent of children primarily spoke English, and two percent were equally fluent in English and
Spanish. The remaining children spoke other languages such as Vietnamese, Cantonese, or Tagalog. One
student was identified as using sign language as their primary language.
Figure 5:

Primary Languages of LAUP Students, 2009

Primary Language

Percent

Frequency

English

36%

360

Spanish

60%

604

English & Spanish

2%

23

Vietnamese

0.5%

5

Tagalog

0.5%

5

Cantonese

0.1%

1

Other

0.1%

2

Total

100%

1000

Source: Student Observation Form (Spring, 2009).
Note: A primary language was not specified for 11 children.

Primary Language Development
To provide a proxy for language development, providers were asked: “How well does this child use his or
her primary language?” Many children were judged to be “advanced” in their primary language
development (50%), with most of the remainder judged to be “on track” (45%). Less than four percent
of children were deemed “definitely delayed” (3.6%). It should be noted that over half (56%) of the
“definitely delayed” children were diagnosed with speech-related special needs, suggesting that a
formal developmental assessment may still be needed for some children.
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Figure 6:

LAUP Teacher Perceptions of Language Development

Assessment of Language
Development

Percent

Frequency

Definitely delayed

4%

35

On track

45%

436

Advanced

51%

499

Total

100%

970

Source: Student Observation Form (Spring, 2009).
Note: Providers did not complete this item for 41 additional children in the sample.

For those children whose primary language was NOT English, teachers were asked to report on
children’s facility with English. According to teachers, the majority of non-native English-speakers “Speak
English well and are almost always easy to understand” (56%). Just four percent of non-native Englishspeakers were judged to have no English skills at all.
Teachers reported adequate communication with their students whose primary language was not
English: for 99% of the children whose primary language was not English, teachers reported that they
were able to communicate with the child well enough to complete all assessment items.
Among the students for whom English was not their primary language, eighty-two percent were
assessed in their primary languages.

English Language Learners
In the spring assessment, teachers were asked to rate children’s English receptive and expressive skills.
Students who did not identify English as their primary language and who were rated as having
Intermediate, Early Intermediate, or Beginning levels of English reception or expression were identified
as English Learners. Students who did not identify English as their primary language, but were rated as
having Early Advanced or Advanced English reception and expression were not considered English
Learners. By this definition, a slight majority of children in the sample were identified as English
Language Learners by their preschool teachers, as illustrated in the table below.
Figure 7:

English Learner Status of LAUP Students

English Learner Status

Percent

Frequency

English Language Learner

55%

437

Not English Language Learner

45%

360

Total

100%

797

Source: Student Observation Form (Spring, 2009).
Note: Data are missing for 214 children in the sample.
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Physical Health and Special Needs
LAUP teachers judged almost all of their children to be well-rested (98%) and well-fed (99%). Forty
children (4%) were identified as having diagnosed special needs, an Individualized Education Program
(IEP), and/or an Individualized Family Service Plan (IFSP). The type of special need was recorded for 36 of
these children – according to their teachers, most of these children had speech delays or other
language-issues (n=27). As such, nearly half (49%) of the students with special needs or an IEP are rated
by their teachers as “definitely delayed” in their primary language development.
Two children were diagnosed with autism, and the remaining children had physical disabilities such as
asthma, vision impairment, and other unspecified behavioral or health concerns.

RESEARCH QUESTION #1: HOW PROFICIENT ARE LAUP CHILDREN
ACROSS KEY READINESS SKILLS AS THEY PREPARE TO EXIT PRESCHOOL?
The central component of the ASR School Readiness Assessment Model is the Student Observation
Form, which collects teacher observations on a series of school readiness skills. This section reports on
how ready for kindergarten LAUP preschool children are as they prepare to graduate from preschool, as
rated by their preschool teachers.

The Basic Building Blocks of Readiness
Children were assessed across 24 readiness skills as measured by ASR’s Student Observation Form I.
These readiness skills reliably sort into the four Basic Building Blocks categories depicted below.
Figure 8:

Basic Building Blocks of Readiness

K
Academics
Recognizes letters
Recognizes shapes
Recognizes colors
Counts 10 objects
Engages with books
Writes own first name
Recognizes rhyming words
Self-Regulation

Social Expression

Comforts self
Pays attention
Controls impulses
Follows directions
Negotiates solutions
Plays cooperatively
Participates in circle time
Handles frustration well

Expresses empathy
Relates well to adults
Has expressive abilities
Curious & eager to learn
Expresses needs & wants
Engages in symbolic play

Self-Care & Motor Skills
Uses small manipulatives
Has general coordination
Performs basic self-help / self-care tasks
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Basic Building Blocks Scores
For each individual readiness skill, children were scored by their preschool teacher on a scale ranging
from Not yet (1) to Proficient (4). Scores on individual items are used to create indices referred to as the
Basic Building Blocks of Readiness, each Block tapping into a different dimension of school readiness.
Average scores for each Basic Building Block can also range from 1 to 4.
As shown below, scores for overall readiness – as well as three of the Basic Building Blocks – are
between the In progress (3) and Proficient (4) levels. The pattern of average scores is similar to what ASR
has seen in a previous study of LAUP children; 2 scores are highest in the Self-Care & Motor Skills area
(3.79) and lowest for General Knowledge (3.30), in addition, children tend to score better on Social
Expression skills (3.50) than on Self-Regulation skills (3.39).
Figure 9:

Average Scores Across the Basic Building Blocks of Readiness, Spring 2009

Basic Building Blocks of Readiness

Sample Size

Average Score

Overall Readiness

1,011

3.44

Self-Care & Motor Skills

1,007

3.79

Self-Regulation

1,011

3.39

Social Expression

1,009

3.50

General Knowledge

1,011

3.30

Source: Student Observation Form (Spring, 2009).
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).

Performance Across the Individual Skills
The figure on the following page shows the percentage of children scoring at the Not yet, Just beginning,
In progress, and Proficient levels across all 24 readiness skills. A second chart displays the average score
for each item, which can range from 1 (Not yet) to 4 (Proficient).
Most children scored at the Proficient level in the following four skills:





Recognizes primary shapes (86%)
Coordination on the playground (84%)
Recognizes primary colors (83%)
Basic self-help/self-care skills (83%)

Far fewer children scored at the Proficient level in the following three areas:




Can recognize rhyming words (23%)
Recognizes letters of the alphabet (37%)
Negotiates with peers (43%)

2 Applied Survey Research. 2009. The Successful Kids in Pre-K Project (SKIPP) Phase II: An Assessment of Los Angeles
Universal Preschool Students’ Progression Toward School Readiness.
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Figure 10:

Percentage of Children at Each Proficiency Level Across Readiness Skills
Not yet

SOCIAL EXPRESSION

SELF-REGULATION

SELF-CARE
&MOTOR

0%

20%

40%

In progress

60%

Uses small manipulatives 4% 17%

Proficient

80%

14%

84%

Has basic self-help/-care skills

15%

83%

Comforts self

8%

Stays focused

11%

35%

52%

Self-regulates

10%

36%

52%

Follows directions
Negotiates with peers
Works/plays cooperatively

58%

32%

67%

24%

8%

61%

32%

6%

Participates succ. in circle time

11%

36%

Handles frustration well

12%

32%

8%

Expresses needs/wants verbally

7%

Expressive abilities

11%

54%
58%
59%

31%
77%

18%

17%

Engages with books

14%
10% 11%

Recognizes primary colors 5% 12%
6% 7%

37%

28%

31%

25%

Recognizes primary shapes

70%

27%

Can recognize rhyming words

Counts 10 objects correctly

67%

33%

9%

Recognizes letters of alphabet
Writes own first name

53%

22%

10%

4%

50%

23%

Expresses empathy

Expresses eagerness for learning

43%

39%

14%

Relates appropriately to adults

100%

78%

Coordination on playground

Engages in imaginative play
GENERAL KNOWLEDGE

Just beginning

55%

22%

19%

33%

23%

54%

28%
77%
83%
86%

Source: Student Observation Form (Spring, 2009). Note: Scores range from 1 (Not yet) to 4 (Proficient). Percentages are based on
between 982 and 1007 children. Findings of less than 3% are not labeled.
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Figure 11:

Average Scores for Individual Readiness Skills, Spring 2009

Individual Skill

Mean

Self-Care and Motor Skills
1.

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc

3.73

2.

Has general coordination on playground (kicking balls, running, climbing)

3.83

3.

Performs basic self-help / self-care tasks (toileting, eating, washing hands)

3.82

Self-Regulation
4.

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies
emotion s/he is feeling)

3.45

5.

Stays focused / pays attention during activities

3.36

6.

Controls impulses and self-regulates (is not disruptive of others or class)

3.36

7.

Follows one- to two-step directions

3.56

8.

Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in
problem-solving)

3.21

9.

Works and plays cooperatively with peers (takes turns and shares, helps others)

3.52

10. Participates successfully in circle time (listens, focuses, sits still, engages)

3.32

Social Expression
11. Handles frustration well (e.g., does not act out, asks for help, does not withdraw/
become unresponsive)

3.34

12. Relates appropriately to adults other than parent/primary caregiver (converses with,
seeks help from)

3.56

13. Appropriately expresses needs and wants verbally in primary language

3.59

14. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is
crying)

3.37

15. Has expressive abilities (tells about a story or experience in response to a prompt)

3.39

16. Expresses curiosity and eagerness for learning (tries new activities, asks questions)

3.47

17. Engages in symbolic / imaginative play with self or peers (plays house, fire station)

3.70

Kindergarten Academics
18. Recognizes the letters of the alphabet (note: out of sequence, may be CAPs,
lowercase or combination)

2.99

19. Writes own first name (spelling and writing all letters correctly)

3.25

20. Recognizes rhyming words (“ ‘Rug’ rhymes with ‘Bug.’ Does ‘Shoe’? Does ‘Jug’?”)

2.40

21. Engages with books (knows where a book starts, associates print with storyline,
pretends to read)

3.31

22. Can count 10 objects correctly (“Please give Maria 10 crayons” or “Please put 10
blocks in the basket”)

3.64

23. Recognizes basic colors (red, orange, yellow, green, blue, purple/pink, brown, and
black)

3.77

24. Recognizes primary shapes (circle, triangle, square)

3.76

Source: Student Observation Form (Spring, 2009). Note: Means can range from 1 (Not yet) to 4 (Proficient). Scores are based on 982 1007 children.
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Readiness Portraits of LAUP Students, Spring
2009
SECTION OVERVIEW
The overall readiness data just presented give a broad picture of children’s strengths and challenges as
they enter kindergarten. However, children’s skills, abilities, and experiences vary widely at this age. In
an effort to better describe the diversity of children preparing to enter kindergarten, ASR developed a
technique to identify different groupings of children based on their patterns of readiness across the
Basic Building Blocks.

READINESS PORTRAIT ANALYSIS
Using k-means cluster analysis, four Readiness Portraits were developed to provide a richer
understanding of readiness patterns. This method uses all the readiness data to identify four readiness
typologies, or “portraits”, within which members are most similar to one another and most different
from the other categories. The method was first applied in 2004 in Santa Clara County, and has since
been used widely in ASR’s readiness studies.
The cluster analysis demonstrates that LAUP children sort into a consistent pattern. These Readiness
Portrait clusters are named as follows:
•
•

Combined Proficient
Needs Prep

•
•

Social Proficient
Factual Knowledge Proficient

Each portrait reflects a different pattern of developmental strengths and challenges, student and family
background characteristics, and prevalence rates. A more detailed discussion of the portraits follows.
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Figure 12:

The Four Readiness Portraits

Combined Proficient
Kindergarten

Proficient

Factual Knowledge
Proficient
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Social/Emotional

Proficient

Not Yet

Social Proficient
Academics

Not Yet

Needs Prep
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READINESS SCORES ACROSS THE PORTRAITS, SPRING 2009
The following table contains the mean scores across the Basic Building Blocks for each of the Readiness
Portraits among LAUP students in Spring 2009.
The Combined Proficient group exhibited high ratings across each of the Basic Building Blocks, whereas
the Needs Prep group showed readiness needs in each category. Children in the Social Proficient group
scored relatively higher in Self-Care, Self-Regulation, and Social Expression than in General Knowledge,
and children in the Factual Knowledge Proficient group scored relatively high in the General Knowledge
and Self-Care areas.
Figure 13:

Average Basic Building Block Scores by Readiness Portrait, Spring 2009

Basic Building Blocks of
Readiness

Overall

Combined
Proficient

Needs
Prep

Social
Proficient

Factual
Knowledge
Proficient

Overall Readiness

3.44

3.82

2.23

3.49

3.03

Self-Care & Motor Skills

3.79

3.96

2.88

3.91

3.62

Self-Regulation

3.39

3.78

2.01

3.60

2.84

Social Expression

3.50

3.87

2.04

3.76

2.97

General Knowledge

3.30

3.76

2.34

2.94

3.03

Source: Student Observation Form (Spring, 2009); N=1,011.
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).

PORTRAIT PREVALENCE IN LAUP
A longitudinal study conducted in San Mateo County in 2008 3 finds that children who enter kindergarten
nearly proficient across all four Basic Building Blocks perform significantly better on standardized English
and math tests in the 3rd, 4th, and 5th grades relative to children who present with different readiness
profiles at the beginning of kindergarten.
Thus, the Readiness Portraits reported here have been demonstrated to be associated with long-term
academic achievement.
Figure 14 below shows the distribution of LAUP students among each of the four Readiness Portraits.
Nearly half (47%) of LAUP children in the spring of 2009 fall into the Combined Proficient category. These
children exhibit a profile of exiting preschool well-rounded across the four dimensions of readiness.
About 22% of exiting preschool students are Social Proficient, solid on their social-emotional skills but
with some progress to make in their Kindergarten Academics. About one in four of exiting LAUP
preschoolers manifest the opposite pattern of readiness and so are part of the Factual Knowledge

3

ASR. 2008. Does Readiness Matter? How Kindergarten Readiness Translates into Academic Success.
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Proficient group. These children are solid in their Self-Care & Motor skills and their Kindergarten
Academics, but they have needs when it comes to the social-emotional dimensions of Self-Regulation
and Social-Expression.
And finally, about 7 percent of children sort into the Needs Prep profile; these children have readiness
needs across all Basic Building Blocks. In sum, the majority of LAUP students exit preschool with
foundational assets to build on and very few present with significant deficits as they prepare to enter
kindergarten.
Figure 14:

The Prevalence of Each Portrait Among LAUP Graduates, Spring 2009
Social
Proficient
22%

Factual
Knowledge
Proficient
24%

Combined
Proficient
47%

Needs Prep
7%

Source: Student Observation Form (Spring, 2009); N = 1,011.
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School Readiness Skills Among Kindergarten
Students, Fall 2009
SECTION OVERVIEW
In the beginning of the fall semester of 2009, schools in the three participating districts were sampled
for participation in the school readiness assessment. Schools were sampled based on the presence of an
LAUP-funded preschool from the spring assessment located on the elementary school campus.
This section reports on the findings from the school readiness assessment conducted among entering
kindergarten students at these schools. The sample included children who graduated from district LAUP
preschools the previous spring, as well as their kindergarten peers who had alternative preschool
experiences, or no preschool experience at all.

GENERAL CHARACTERISTICS OF THE KINDERGARTEN SAMPLE
Demographic Background Information
A total of 863 children from 22 schools across three school districts were assessed in the Fall 2009
portion of this study – 435 boys, 419 girls, and 9 children whose teachers did not record their gender.
Children ranged in age from 4 years and 8 months old to 6 years and 8 months, with an average age of
about 5 years and 3 months.
The vast majority of the sample was Hispanic/Latino (92%), with very small percentages of other
race/ethnicities represented. Asians constitute the next greatest proportion of the sample, comprising
3%.
Figure 15:

Ethnicity of Kindergarten Students, Fall 2009
Percent

Frequency

Hispanic / Latino

92%

787

Asian

3%

27

Caucasian/White

1%

12

Multi-racial

1%

6

Black

1%

12

Pacific Islander

1%

9

Other

0%

3

Total

100%

857

Source: Kindergarten Observation Form (Fall, 2009).
Note: There was missing data for an additional 6 children on this dimension.
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Language and Language Development
Based on teacher report, Spanish was the primary language of the majority of children involved in the
assessment (47%). Forty-one percent of children primarily spoke English, while another 10% were
equally fluent in English and Spanish. The remaining children spoke other languages including
Vietnamese, Cantonese, or Tagalog.
Figure 16:

Primary Languages

Primary Language

Percent

Frequency

Spanish

46%

398

English

40%

345

English & Spanish

10%

80

Other

1%

7

Vietnamese

1%

6

English & Tagalog

0.5%

4

Cantonese

0.2%

2

Tagalog

0.2%

2

Total

100%

844

Source: Kindergarten Observation Form (Fall, 2009).
Note: A primary language was not specified for 19 children.

In response to the item: “How well does this child use his or her primary language?” some children were
judged to be “advanced” in their primary language development (12%), with most of the children judged
to be “on track” (78%). Approximately ten percent of children were deemed “definitely delayed”.
Figure 17:

Teacher Perceptions of Language Development

Assessment of Language
Development

Percent

Frequency

Definitely delayed

10%

80

On track

78%

612

Advanced

12%

98

Total

100%

790

Source: Kindergarten Observation Form (Fall, 2009)
Note: Teachers did not complete this item for 72 additional children in the sample.

Teachers were asked to rate children’s English receptive and expressive skills. Students who did not
identify English as their primary language and who were rated as having Intermediate, Early
Intermediate, or Beginning levels of English reception or expression were identified as English Learners.
Students who did not identify English as their primary language, but were rated as having Early
Advanced or Advanced English reception and expression were not considered English Learners. By this
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definition, fifty-three percent of the sample were identified by their teachers as English Language
Learners, as shown in the table below.
Figure 18:

English Learner Status

English Learner Status

Percent

Frequency

English Language Learner

53%

450

Not English Language Learner

47%

391

Total

100%

841

Source: Kindergarten Observation Form (Fall, 2009).
Note: Data are missing for 22 children in the sample.

Preschool Participation
In the Fall 2009 assessment, information on children’s preschool participation was collected on the
Kindergarten Observation Form as well as on the Parent Information Form. Children who were reported
by either their parent or their kindergarten teacher as having attended a preschool in the year prior to
kindergarten were identified and those who attended LAUP were identified as a sub-group 4.
Approximately 60% percent of the children assessed in the fall had attended preschool prior to
kindergarten (N=438). Of those who had attended preschool, approximately 65% (N=283) attended an
LAUP preschool. Thirty-eight percent (N=269) of the sample attended no preschool prior to kindergarten
entry.
Figure 19:

Preschool Experience
LAUP
22%

No Preschool
38%

Non-LAUP
Preschool
40%
Source: Kindergarten Observation Form (Fall, 2009). Percentages are based on only those cases for which data are available (N=707;
missing data for 18% of cases on this item).

Parents were asked to write in the name of the preschool their child attended. If the name of the preschool could be
verified, or if the child’s teacher indicated that s/he attended preschool, the child was considered to have attended
preschool in the year prior to kindergarten.
4
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Physical Health
Teachers judged almost all of their children to be well-rested (94%) and well-fed (97%).
Sixty-seven children (8%) were identified as having diagnosed special needs or as having an
Individualized Education Program (IEP) either by their parent or their teacher. The type of special need
was recorded for 43 of these children – according to their teachers, most of these children had speech
delays or other language-issues (n=40). One child was suspected of having autism, one as having
significant cognitive delays, and the remaining child as having diabetes.
A comparison of mean readiness scores including and excluding students with special needs did not
reveal significant differences. As such, all children are retained in the samples for analyses.

LAUP Graduates Compared to their Peers
LAUP graduates closely resemble non-LAUP preschool graduates, in terms of race/ethnicity and
mother’s education. However, LAUP graduates were more similar to their peers with no preschool
experience in terms of primary language spoken and special needs. LAUP graduates differ from all their
peers in that they are more likely to be English learners, and less likely to be from single-parent families.
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Figure 20:

Differences Between LAUP Graduates and their Peers
Overall

No
Preschool

LAUP
Preschool

Non-LAUP
Preschool

(N=707)a

(N=269)

(N=283)

(N=155)

48%

47%

50%

47%

Hispanic/Latino

92%

89%

95%

94%

Asian/Pacific Islander

5%

6%

3%

4%

African-American

1%

2%

1%

0

White/Caucasian

1%

2%

2%

1%

Multi-Ethnic

1%

1%

0

2%

Other

1%

1%

0

0

English

42%

41%

40%

46%

Spanish

45%

42%

49%

44%

English & Spanish

11%

14%

10%

8%

Other

2%

3%

1%

2%

“Delayed” in primary language
development

11%

14%

10%

8%

Percent English learner

52%

51%

55%

48%

Percent of ELs rated “beginning” for
receptive language in English

50%

53%

50%

46%

Percent of ELs rated “beginning” for
expressive language in English

57%

61%

57%

49%

Percent families earning less than $32k

70%

73%

64%

77%

Percent with special needs

9%

9%

10%

7%

Percent single parent families

25%

26%

21%

35%

Mother completed less than high school
education

21%

22%

19%

20%

Child Dimension

Percent of girls
Race/Ethnicity

Child’s primary language

Source: Kindergarten Observation Form I and Parent Information Form (Fall, 2009). Percentages are based on cases for whom valid data
are available.a 155 cases missing preschool information
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).
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RESEARCH QUESTION #2: HOW PROFICIENT ARE LAUP CHILDREN AT THE
BEGINNING OF THE KINDERGARTEN YEAR?
Basic Building Blocks Scores
For each individual readiness skill, children were scored on a scale from Not yet (1) to Proficient (4).
Scores on individual items are used to create indices referred to as the Basic Building Blocks of
Readiness, each Block tapping into a different dimension of school readiness. Average scores for each
Basic Building Block can also range from 1 to 4.
Figure 21:

Average Scores Across the Basic Building Blocks of Readiness, Fall 2009

Basic Building Blocks of Readiness

Sample Size

Average Score

Overall Readiness

863

3.28

Self-Care & Motor Skills

863

3.51

Self-Regulation

863

3.23

Social Expression

859

3.23

General Knowledge

863

3.24

Source: Kindergarten Observation Form (Fall, 2009).
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).

Performance Across the Individual Skills
The figure on the following page shows the percentage of children scoring at the Not yet, Just beginning,
In progress, and Proficient levels across all 24 readiness skills. A second chart displays the average score
for each item for the overall sample, as well as for LAUP graduates. Mean scores range from 1 (Not yet)
to 4 (Proficient).
Most children scored at the Proficient level in the following five skills:


Recognizes primary shapes (86%)



Recognizes primary colors (83%)



Coordination on the playground (84%)



Basic self-help/self-care skills (83%)



Use of small manipulatives (78%)

Far fewer children scored at the Proficient level in the following three areas:


Can recognize rhyming words (23%)



Recognizes letters of the alphabet (37%)



Negotiates with peers (43%)
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Figure 22:

Percentage of Children at Each Proficiency Level Across Readiness Skills

Not yet

SELF-CARE
&MOTOR

0%

Uses small manipulatives
Coordination on playground

SELF-REGULATION
SOCIAL EXPRESSION
GENEREAL KNOWLEDGE

20%

60%

8%

38%

16%

Follows directions

13%

Works/plays cooperatively

16%

Relates appropriately to adults

12%

Expresses needs/wants verbally

12%

Expresses empathy

16%

15%

Engages in imaginative play

12%

50%

33%

39%

40%

48%

14%

Can recognize rhyming words

28%

Engages with books

22%
15%

Recognizes primary colors 5% 13%
6% 10%

40%

39%

46%

35%

52%

33%

50%

34%

46%

35%

38%

39%

43%

38%

50%

32%

33%

38%

24%

Writes own first name

Recognizes primary shapes

43%

38%

17%

Expresses eagerness for learning

Counts 10 objects correctly

41%

39%

37%

Handles frustration well

Expressive abilities

47%

38%

12%
17%

100%

54%

18%

Participates succ. in circle time

80%

73%

13%

Self-regulates

Proficient

54%

22%

17%

Negotiates with peers

40%
34%

Stays focused

Recognizes letters of alphabet

Applied

In progress

10%

Has basic self-help/-care skills 5%
Comforts self

Just beginning

55%

25%
26%

38%

35%
13%

19%

26%

69%
81%
82%

Source: Kindergarten Observation Form (Fall, 2009).
Note: Scores range from 1 (Not yet) to 4 (Proficient). Percentages are based on between 641 and 863 children. Findings
of less than
3% are not labeled.
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Figure 23: Overall and LAUP Average Scores for Individual Readiness Skills, Fall 2009
Individual Skill

Overall
Mean

LAUP
Mean

Self-Care and Motor Skills
1.

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc

3.41

3.51

2.

Has general coordination on playground (kicking balls, running, climbing)

3.45

3.49

3.

Performs basic self-help / self-care tasks (toileting, eating, washing hands)

3.66

3.71

Self-Regulation
4.

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion
s/he is feeling)

3.30

3.36

5.

Stays focused / pays attention during activities

3.18

3.28

6.

Controls impulses and self-regulates (is not disruptive of others or class)

3.22

3.30

7.

Follows one- to two-step directions

3.30

3.39

8.

Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in
problem-solving)

3.15

3.24

9.

Works and plays cooperatively with peers (takes turns and shares, helps others)

3.31

3.39

3.16

3.26

11. Handles frustration well (e.g., does not act out, asks for help, does not withdraw/ become
unresponsive)

3.23

3.32

12. Relates appropriately to adults other than parent/primary caregiver (converses with,
seeks help from)

3.33

3.40

13. Appropriately expresses needs and wants verbally in primary language

3.30

3.37

14. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying)

3.24

3.35

15. Has expressive abilities (tells about a story or experience in response to a prompt)

3.10

3.19

16. Expresses curiosity and eagerness for learning (tries new activities, asks questions)

3.20

3.32

17. Engages in symbolic / imaginative play with self or peers (plays house, fire station)

3.26

3.34

18. Recognizes the letters of the alphabet (note: out of sequence, may be CAPs, lowercase or
combination)

3.00

3.12

19. Writes own first name (spelling and writing all letters correctly)

3.29

3.44

20. Can recognize rhyming words (“ ‘Rug’ rhymes with ‘Bug.’ Does ‘Shoe’? Does ‘Jug’?”)

2.36

2.51

21. Engages with books (knows where a book starts, associates print with storyline, pretends
to read)

3.05

3.22

22. Can count 10 objects correctly (“Please give Maria 10 crayons” or “Please put 10 blocks
in the basket”)

3.64

3.62

23. Recognizes basic colors (red, orange, yellow, green, blue, purple/pink, brown, and
black)

3.74

3.79

24. Recognizes primary shapes (circle, triangle, square)

3.73

3.87

10. Participates successfully in circle time (listens, focuses, sits still, engages)
Social Expression

General Knowledge

Source: Kindergarten Observation Form (Fall, 2009).
Note: Means can range from 1 (Not yet) to 4 (Proficient). Scores are based on 641 - 863 children overall; 262-282 LAUP children.
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RESEARCH QUESTION #3: HOW PROFICIENT ARE LAUP CHILDREN
RELATIVE TO THEIR PEERS?
In order to investigate this research question, mean Basic Building Block scores from the fall assessment
were examined for the overall sample (N=863). In addition, mean observed readiness levels of students
who graduated from LAUP (N=281) were compared against the average readiness levels of the rest of
the children in the fall assessment who had not graduated from LAUP preschools (N =582).

Basic Building Block Scores
Kindergartners were assessed across the 24 readiness skills comprising the Basic Building Blocks of
Readiness in the fall of 2009. As in the spring, for each individual readiness skill, children were scored on
a scale from Not yet (1) to Proficient (4) and these scores are used to create the indices that comprise
the Basic Building Blocks of Readiness.
Average scores for each Basic Building Block range from 1 to 4 and are reported in the figure below.
Consistent again with patterns found in school readiness assessments conducted across Northern
California, we find that proficiency levels are highest in the Self-Care & Motor Skills area and lowest for
General Knowledge across the entire sample, as well as among LAUP graduates and other kindergartners
without LAUP experience.

How Proficient are LAUP Graduates Relative to Other Kindergartners?
The figure below also shows that children from LAUP preschools scored significantly higher than their
peers who did not attend LAUP preschools across all Basic Building Blocks of Readiness. Particularly in
the area of General Knowledge, LAUP students had a significant boost in readiness of 0.20 points relative
to their non-LAUP cohort.
LAUP graduates score 0.15 points higher in Self-Regulation and 0.14 points higher in Social Expression. In
the area of Self-Care & Motor Skills, students from LAUP are rated 0.09 points higher. These higher
scores contribute to their significantly higher average scores in Overall Readiness compared to
kindergartners without the benefit of an LAUP preschool experience (a 0.15-point difference).
Figure 24:

Average Scores Across the Basic Building Blocks of Readiness: LAUP Graduates
Compared to Other Students

Basic Building Blocks of Readiness

Overall Sample

LAUP

Other Students

(N=863)

(N=281)

(N=582)

Overall Readiness

3.28

3.38**

3.23

Self-Care & Motor Skills

3.51

3.57*

3.48

Self-Regulation

3.23

3.32*

3.18

Social Expression

3.23

3.32*

3.19

General Knowledge

3.24

3.38***

3.18

Source: Kindergarten Observation Form (Fall, 2009); † p<0.10; *p<0.05; **p<0.01; ***p<0.005
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of “Proficient”).
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How Proficient are LAUP Graduates Relative to Other Preschool Graduates?
Mean scores on the Basic Building Blocks were compared between children who attended an LAUP
preschool, children who attended a non-LAUP preschool 5, and children who have had no prior preschool
experience. As illustrated below, while LAUP graduates significantly outscore their peers who have not
had any preschool experience, their skill proficiency levels are statistically equivalent to their peers who
attended other non-LAUP preschools 6. No statistically significant differences were detected between
LAUP and non-LAUP preschool graduates’ mean proficiency levels in any of the Basic Building Block
areas 7.
Figure 25:

Average Scores Across the Basic Building Blocks of Readiness by Preschool

Basic Building Blocks of Readiness

No Preschool

LAUP
Preschool

Non-LAUP
Preschool

(N=269)

(N=281)

(N=155)

Overall Readiness

3.14

3.38a

3.38a

Self-Care & Motor Skills

3.37

3.57a

3.60a

Self-Regulation

3.09

3.32a

3.31a

Social Expression

3.10

3.32a

3.35a

General Knowledge

3.09

3.38a

3.33a

Source: Kindergarten Observation Form (Fall, 2009); Scores are based on those students for whom preschool information was available.
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).
a
Mean score is significantly higher compared to children with no preschool experience (p<0.05). No statistically significant differences
were found in readiness scores between LAUP graduates and children with other preschool experience.

Taken together, results suggest that LAUP graduates experience boosts to their school readiness skills
that are comparable to their non-LAUP preschool graduate peers, which is encouraging considering that
LAUP graduates appear to be a slightly more at-risk population than graduates from other preschools.

5 While the “non-LAUP preschool” group consists of a wide variety of preschool types (e.g., licensed family care,
curriculum-based centers, etc.), the data collected do not allow for a statistical comparison to these groups.

6 Differences in mean scores between children who attended LAUP preschool and children who had no preschool
experience are statistically significant at p<0.05.
Additional analyses were conducted to control for a variety of covariates, including income, English learner status,
special needs status, and ethnicity. However, these various controls did not significantly alter the basic finding that
while LAUP graduates outperform students with no prior preschool experience, their performance is not significantly
different from that of other preschool graduates.

7
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Readiness Portraits, Fall 2009
SECTION OVERVIEW
This section examines the distribution of the Fall 2009 kindergarten sample across the four Readiness
Portraits. The fall Readiness distribution is compared to that of LAUP preschoolers from the spring
assessment, and changes in Readiness Portrait membership between spring and fall are examined.

PORTRAIT PREVALENCE, FALL 2009
The figure below shows the distribution of kindergarten students among each of the four readiness
portraits. Nearly half (46%) of kindergarteners sort into the Combined Proficient profile, entering
kindergarten well-rounded across the four dimensions of readiness. One-third of beginning kindergarten
students are Social Proficients, scoring relatively high on their social-emotional skills but with some
progress to make in their Kindergarten Academics. About 14% of beginning kindergarteners sort into
the Factual Knowledge Proficient group. These children have solid skills in the areas of Self-Care &
Motor and Kindergarten Academics, but they have needs when it comes to the social-emotional
dimensions of Self-Regulation and Social-Expression. Finally, about 7 percent of children manifest a
Needs Prep profile; these children have readiness needs across all Basic Building Blocks.
Figure 26:

The Prevalence of Each Portrait among Kindergarteners, Fall 2009
Needs Prep
7%
Social
Proficient
33%

Combined
Proficient
46%

Factual
Knowledge
Proficient
14%
Source: Kindergarten Observation Form (Fall, 2009).
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FAMILY BACKGROUND CHARACTERISTICS BY PORTRAIT
In order to take a closer look at the constitution of Portrait distributions, the following table shows the
frequency distributions of some key family background characteristics by Portrait.
The figure below contains the proportion of each Portrait within each background characteristic. Some
highlights that differentiate each group include:
•
•
•
•

A greater proportion of the Needs Prep category speaks Spanish as their primary language, whereas
a greater proportion of the Combined Proficient category speaks English as their primary language.
Mothers of Factual Knowledge Proficient children are most likely of all Portrait mothers to have
completed high school and Needs Prep mothers are least likely to have done so.
Families with children in the Needs Prep group are more likely to be struggling with financial issues:
a greater proportion of families in this group earns less than $16,000 a year and has recently
experienced a job loss.
Needs Prep families are comprised of the smallest proportion of single parents. This represents a
departure from what is usually observed in the Portrait distributions, in which Needs Prep families
are usually more likely to be single parent-headed.
Figure 27:

Family Background Characteristics by Portrait

Background Characteristics

Combined
Proficient

Factual
Knowledge
Proficient

Social
Proficient

Needs
Prep

(N=154)

(N=85)

(N=170)

(N=42)

English

51%

29%

36%

25%

Spanish

36%

59%

54%

68%

English and Spanish

10%

11%

9%

5%

English language learner

40%

70%

61%

74%

Single parent family

24%

26%

30%

17%

Mother < 21 at child’s birth

3%

3%

3%

5%

Parent was U.S. born

41%

42%

43%

37%

Mother completed less than high school education

21%

19%

23%

30%

Parent struggles with depression

14%

8%

15%

3%

Money problems a big concern

19%

16%

21%

29%

Health/healthcare somewhat a big concern

42%

30%

40%

43%

Work-related problems a big concern

11%

11%

10%

18%

Parent/guardian lost job during the year

31%

39%

31%

45%

Income < $16,000

34%

40%

40%

52%

Primary Language

Source: Kindergarten Observation Form & Parent Information Form (Fall, 2009).
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HOW DO THE READINESS PORTRAITS OF LAUP GRADUATES COMPARE
TO THEIR PEERS IN KINDERGARTEN?

In the figure below, a comparison of Portrait prevalence is made between kindergartners who
graduated from LAUP preschools, kindergartners who attended a non-LAUP preschool, and those who
did not attend any preschool. As illustrated in the figure below, a slightly greater proportion of LAUP
graduates fit the Combined Proficient profile as compared to other kindergarten students who have not
had the benefit of an LAUP preschool experience. Conversely, relative to those children who had no
preschool experience, a slightly smaller proportion of LAUP students show consistent need across the
Building Blocks, and so fewer fit into the Needs Prep Portrait. However, compared to graduates from
non-LAUP preschools, it appears that a slightly greater proportion of students show readiness needs.
Figure 28:

Portrait Prevalence by Preschool Experience

100%
80%

Needs Prep
12%
31%

60%
40%
20%
0%

17%
40%

No Preschool

3%

5%

34%

32%

15%

11%

49%

52%

Non-LAUP
Preschool

Social Proficient
Factual Knowledge
Proficient
Combined Proficient

LAUP Preschool

Source: Kindergarten Observation Form (Fall, 2009). N = 269 no preschool; 155 non-LAUP preschool; 281 LAUP preschool.
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Change in School Readiness from Spring to Fall:
Is there a Summer “Fade”?
SECTION OVERVIEW
This section examines LAUP children’s readiness levels in Spring 2009 compared to their readiness as
assessed in Fall 2009. As such, analyses are restricted to only those children who were able to be
identified across both the spring and fall datasets. Due to the attrition of one school district and some
children in the remaining districts, not all of the LAUP children were able to be followed into
kindergarten.
A total of 232 cases were identified across samples. These cases will comprise what will be referred to as
the “matched sample”, and represents approximately 43% of the identifiable cases from the spring data.

Do LAUP Graduates Experience “Fade Out” of their Readiness Skills Over the Summer?
When spring-to-fall changes in skills ratings are examined more closely among the matched sample, it
appears that children were least likely to show decreased skills in Self-Care & Motor Skills and Social
Expression (4% and 18% respectively), and more likely to show decreases over the summer in SelfRegulation and General Knowledge (25% and 55%). One explanation may be that the academic skills
represented in the General Knowledge domain and the classroom participation skills represented in the
Self-Regulation domain are less likely to be practiced in the home, while self-care and social expression
skills are skills that would be used similarly even during the unstructured time of summer break 8.
Figure 29:

Summary of Changes from Spring to Fall
Percent of students whose scores…
Decreased from
spring to fall

Did not change from
spring to fall

Increased from
spring to fall

Self-Care & Motor Skills

4%

69%

27%

Self-Regulation

25%

33%

42%

Social Expression

18%

36%

46%

General Knowledge

55%

12%

33%

Basic Building Blocks

Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).

8Additional

details pertaining to these analyses are available in the Appendix.
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How Ready is “Ready”? Benchmarking
Children’s Readiness to Three Standards
SECTION OVERVIEW
In assessing children’s school readiness, it is useful to have a sense of what “readiness” means vis a vis a
particular context or benchmark. In this section children’s readiness levels are considered in the context
of three standards of school readiness:
1) LAUP preschool teachers’ expectations of kindergarten readiness
2) Kindergarten teachers’ expectations of proficiency for successful kindergarten transition
3) The “Longitudinal Standard”, which is a benchmark based on observed kindergarten readiness
scores of children who later proved academically successful in the third grade 9.

CHILDREN’S READINESS IN THE CONTEXT OF TEACHERS’ EXPECTED
LEVELS OF PROFICIENCY

Participating teachers in both the spring and fall implementations of this study were asked to report on
the Teacher Expectations and Practice Survey, their expectations of how proficient children should be in
each Basic Building Block skill in order to experience a successful transition to kindergarten. In other
words, teachers were asked to indicate how proficient children must be in each skill order to be
considered “school ready”.

RESEARCH QUESTION #4: HOW DO LAUP CHILDREN’S READINESS LEVELS
MEET LAUP PRESCHOOL TEACHERS’ EXPECTATIONS OF SCHOOL
READINESS?
This section examines LAUP children’s readiness levels in relation to both LAUP preschool teachers’
expectations of school readiness at the end of the final preschool year, as well as kindergarten teachers’
expectations of school readiness at the beginning of the kindergarten year.

9 The longitudinal study was conducted in San Mateo County and the full report entitled Does Readiness Matter? How
Kindergarten Readiness Translates into Academic Success may be downloaded from www.appliedsurveyresearch.org.
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LAUP Preschool Teacher Expectations of School Readiness
At the end of the preschool year, LAUP providers were asked to indicate their expectations for how
proficient a child should be in each skill in order for a successful transition into kindergarten. The figure
below contains the mean level of proficiency that LAUP teachers expect students to have in order for a
successful transition into kindergarten for each Basic Building Block of Readiness.
Figure 30:

Average Scores Expected by LAUP Teachers Across the Basic Building Blocks

Basic Building Blocks of Readiness

Mean Expected
Proficiency Level

Overall Readiness

3.72

Self-Care & Motor Skills

3.87

Self-Regulation

3.73

Social Expression

3.71

General Knowledge

3.65

Source: Teacher Expectations and Practice Survey (Fall, 2009); N = 30.
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).

Do LAUP Children Meet Their Teachers’ Readiness Expectations?
The following figure identifies LAUP teachers’ expectations of exiting preschool students’ readiness
levels by the Basic Building Block scale. A comparison between teachers’ expected scores for each item
and actual mean scores assigned reveals that teachers expect higher levels of proficiency than they
actually observe in their students.
With the exception of Self-Care & Motor Skills, LAUP teachers hold substantially higher expectations for
proficiency across all Basic Building Blocks of Readiness than are actually observed in their students. The
greatest gap between teacher expectation and student performance is in the area of General
Knowledge, where there is an average difference of -0.35 points. The area of Self-Regulation exhibits the
second-largest gap, where a -0.34-point difference is observed between teacher-expected levels of
proficiency and teacher-observed levels of proficiency.
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Figure 31:

Mean Scores for LAUP Preschool Teacher Expectations and Observed Readiness
Levels by Building Block Area
3.87

4.00
3.72

3.80
3.60

3.79

3.73

3.44

3.71

3.65
3.50

3.39

3.30

3.40
3.20
3.00

Overall

Self-Care &
Motor Skills

Self-Regulation
Skills

LAUP Teacher Expectations

Social
Expression

General
Knowledge

Observed mean scores

Source: Teacher Expectations and Practice Survey & Student Observation Form (Spring, 2009)
N=30 teachers; 1,011 students

When comparing mean scores for LAUP teacher expectations and mean scores for observed readiness
levels (figure above), mean student scores do not meet teacher expectations in any of the Building Block
areas. However, an examination of the percentage of students meeting or exceeding LAUP teacher
expectations (figure below) reveals that 72% of students do meet or exceed LAUP teachers’ expectations
in Self-Care & Motor Skills, and just over half of students meet or exceed teachers’ expectations in Social
Expression proficiency.
Figure 32:

80%
70%
60%
50%
40%
30%
20%
10%
0%

Proportion of LAUP Students Meeting or Exceeding LAUP Teacher Expectations
for School Readiness
72%
52%
42%

36%

Overall

Self-Care &
Motor Skills

SelfRegulation
Skills

34%

Social
Expression

General
Knowledge

Source: Teacher Expectations and Practice Survey (Spring, 2009)
N=30 teachers; 1,011 students.
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Kindergarten Teacher Expectations of School Readiness
As part of the fall assessment (and after they had completed their student observations), kindergarten
teachers were asked to indicate the proficiency level they expect entering kindergartens to have for a
successful transition into school. The figure below contains the mean level of proficiency that sampled
kindergarten teachers expect students to have in order for a successful transition into kindergarten.
Figure 33:

Average Readiness Scores Expected by Kindergarten Teachers

Basic Building Blocks of Readiness

Mean Expected
Proficiency Level

Overall Readiness

3.12

Self-Care & Motor Skills

3.41

Self-Regulation

3.20

Social Expression

2.97

General Knowledge

3.15

Source: Teacher Expectations and Practice Survey & Student Observation Form (Spring, 2009); N = 42.
Note: Average scores range from 1 (indicating a score of Not yet) to 4 (indicating a score of Proficient).

How Do LAUP and Kindergarten Teachers’ Expectations for School Readiness Compare?
The figure below depicts teachers’ expectations of students’ kindergarten readiness levels by the Basic
Building Block scale for kindergarten teachers as well as LAUP preschool teachers. Interestingly, a
comparison between kindergarten teachers’ expected scores for each item and LAUP preschool
teachers’ expected scores reveals that LAUP teachers expect significantly higher levels of proficiency
than kindergarten teachers across all Basic Building Blocks of Readiness.
Figure 34:
4.00
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00

Comparing Kindergarten and Preschool Teacher Expectations
3.87

3.72
3.12

Overall

3.73

3.41

Self-Care &
Motor Skills

3.71
3.20

Self-Regulation
Skills

LAUP Teacher Expectations

3.65
2.97

Social
Expression

3.15

General
Knowledge

Kindergarten Teacher Expectations

Source: Teacher Expectations and Practice Survey (Spring & Fall, 2009). N=30 preschool teachers; 42 kindergarten teachers.
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Do LAUP Children Meet Their Kindergarten Teachers’ Readiness Expectations?
The following figure shows the proportion of LAUP students who met or exceeded kindergarten
teachers’ expectations based on their teachers’ ratings of their school readiness.
As illustrated in the figure below, a significantly greater proportion of LAUP graduates met or exceeded
kindergarten teachers’ expectation for school readiness across all Basic Building Block domains, relative
to kindergarteners who have not had the benefit of any preschool experience (p<0.05). Relative to their
peers who graduated from non-LAUP preschools, approximately similar proportions of LAUP graduates
met or exceeded teacher expectations across all Basic Building Block areas.
In addition, in the area of General Knowledge, a greater proportion of LAUP graduates meets or exceeds
teacher expectations as compared to their peers who attended another preschool and their peers who
had no preschool experience.
Figure 35:

Proportion of Students Meeting or Exceeding Kindergarten Teacher Expectations
by Preschool Experience
77%

80%
70%
60%

65%
57%

69%

80%
68%

66%

66% 66%
59% 59%

56%

63%

56%

48%

50%
40%
30%
20%
10%
0%

Overall
Readiness

Self-Care &
Motor Skills

Self-Regulation

No Preschool

LAUP

Social
Expression

General
Knowledge

Other Preschool

Source: Teacher Expectations and Practice Survey (Fall, 2009): N=42 kindergarten teachers;
Kindergarten Observation Form (Fall, 2009); N=269 no preschool; 281 LAUP; 155 other preschool.

While the differences between LAUP and non-LAUP preschool graduates are not statistically significant,
the difference in the proportions meeting kindergarten teacher expectations in General Knowledge
represents the greatest gap between LAUP graduates’ and their non-LAUP preschool graduate
counterparts’ performance relative to kindergarten teacher expectations. This finding suggests that
LAUP preschools are preparing their students particularly well to meet and exceed their kindergarten
teachers’ expectations in General Knowledge.
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THE LONGITUDINAL STUDY STANDARD OF SCHOOL READINESS
In 2008, ASR developed a standard of “readiness” that was based not on teacher perception or
expectation, but on the actual kindergarten readiness levels of children who went on to be academically
successful in the third grade 10. Children who had participated in kindergarten readiness assessments in
San Mateo County 2001-2003 were identified in the third grade in order to link kindergarten readiness
scores to third grade Standardized Testing and Reporting (STAR) test scores.
To create the Longitudinal Study Standard, third grade children who scored at the Proficient or
Advanced levels on their English Language Arts and Mathematics STAR tests were first identified. Next,
the kindergarten readiness scores were calculated for this group of academically successful children to
establish a benchmark for school readiness. These scores represent the Longitudinal Study Standard,
reflecting the kindergarten readiness of children who went on to academic success in third grade 11.
The following table shows the average readiness levels expected by LAUP preschool teachers, the
average readiness levels expected by kindergarten teachers, and the kindergarten readiness levels
observed in academically successful third-graders in San Mateo County. Across each of the Basic
Building Blocks of Readiness, LAUP teachers have substantially higher expectations of readiness levels
for successful transition to kindergarten than observed kindergarten readiness levels among successful
third graders.
Figure 36:

Comparing Mean Scores Expected for Successful Kindergarten Transition

Basic Building Blocks of Readiness

LAUP Preschool
Teacher Expected
Mean Score

Kindergarten Teacher
Expected Mean Score

Longitudinal
Standard Mean
Score

Overall Readiness

3.72

3.12

3.53

Self-Care & Motor Skills

3.87

3.41

3.66

Self-Regulation

3.73

3.20

3.42

Social Expression

3.71

2.97

3.49

General Knowledge

3.65

3.15

3.52

Source: Teacher Expectations and Practice Survey (Spring and Fall, 2009); Does Readiness Matter? Kindergarten Readiness Translates
Into Academic Success.

Do LAUP Students Meet the Longitudinal Study Standard?
The figure below shows the proportion of the LAUP Spring sample that met or exceeded teacher
expectations and the Longitudinal Study Standard. LAUP teachers had a substantially higher expectation
of school readiness for their preschoolers than either kindergarten teachers expect, or than what was
observed in the successful children from the Longitudinal Study Standard.

10 The full report entitled Does Readiness Matter? Kindergarten Readiness Translates into Academic Success can be
downloaded from www.appliedsurveyresearch.org.
11

The Longitudinal Study Standard is currently being updated. Results expected in Summer 2011.
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Figure 37:

Proportion of LAUP Students Meeting or Exceeding Teacher Expectations and the
Longitudinal Study Standard by Readiness Skill

90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

75%

85%

83% 83%
72%

68%
57%

56%

52%
43%

42%

36%

Overall

69%

65%

34%

Self-Care & Motor
Skills

LAUP Preschool Teacher Expectations

Self-Regulation
Skills

Social Expression

Longitudinal Study Standard

General
Knowledge

Kindergarten Teacher Expectations

Source: Teacher Expectations and Practice Survey (Spring, 2009); Student Observation Form (Spring, 2009); Does Readiness Matter?
Kindergarten Readiness Translates into Academic Success. N=30 preschool teachers; 42 kindergarten teachers; 1,011 preschool
students

How Do LAUP Graduates Compare to Other Kindergartners on the Longitudinal Standard?
The following figure examines how kindergarten students match up against the longitudinal standard,
based on kindergarten teacher ratings of readiness proficiency. As illustrated in the figure below,
compared to kindergartners who have had no prior preschool experience, a greater proportion of both
LAUP graduates and other preschool graduates met or exceeded the longitudinal standard of readiness.
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Figure 38:

Proportion of Kindergarten Students Meeting or Exceeding the Longitudinal
Study Standard by Preschool Experience

64% 65%

0.70
0.60
48%
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52%
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46%

48%
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50%
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0.10
0.00

Overall
Readiness

Self Care &
Motor Skills

Self Regulation

No Preschool

LAUP

Social
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Source: Teacher Expectations and Practice Survey (Fall, 2009); Kindergarten Observation Form (Fall, 2009); Does Readiness Matter?
Kindergarten Readiness Translates into Academic Success. N= 42 kindergarten teachers; N=269 no preschool; 281 LAUP; 155 other
preschool.

While kindergartners who graduated from LAUP are comparable to graduates of other preschools in
their likelihood of meeting/exceeding the longitudinal standard across each of the Building Blocks, LAUP
graduates show a slightly higher likelihood of meeting or exceeding the longitudinal standard of
readiness in the area of General Knowledge. This is consistent with previous results that found LAUP
graduates to be particularly robust in their proficiency levels in this area.
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Making the Successful Transition to
Kindergarten
SECTION OVERVIEW
In the spring and fall assessments, parents and teachers were asked about activities they engaged in
with the sampled children to prepare for the transition into kindergarten. In the spring of 2009, the
Teacher Expectations and Practice Survey collected information from LAUP providers on how they may
have communicated with parents about the transition to kindergarten, and how they may have
prepared their classes for the transition. The Parent Information Form collected information in the fall
on a variety of activities parents may have engaged in with their child and with their child’s preschool
and/or daycare provider in preparation for school. In addition, kindergarten teachers were asked to
complete the Student Observation Form II to indicate how well each student observed had transitioned
into kindergarten. This section reports on the findings from data collected with these three instruments.

RESEARCH QUESTION #5: HOW DO LAUP TEACHERS PLAN FOR AND
PREPARE THEIR STUDENTS FOR THE TRANSITION TO KINDERGARTEN?
Communicating with School Staff
To examine how LAUP teachers prepare their students for the transition to kindergarten, teachers were
asked to indicate whether they worked with any kindergarten teachers, elementary school staff, or
district staff in planning their preschoolers’ transition to kindergarten.
The figure below indicates that while most LAUP teachers (74%) indicated that they work with
kindergarten teachers to plan for their child’s transition, far fewer indicated they worked with either
other elementary school staff or district staff.
Figure 39:

LAUP Teachers Working with Elementary Staff to Plan Preschoolers’ Transition to
Kindergarten

Type of Information

Percent

Kindergarten teachers

74%

Other elementary school staff

18%

District staff

27%

Source: Teacher Expectations and Practice Survey (Spring, 2009); N=34.

In addition, a substantial majority (90%) of LAUP providers indicated that they share information about
their graduating preschooler’s school readiness strengths and challenges with their kindergarten
teachers.
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Transition Activities in Preschool
LAUP teachers also engage in a variety of activities during the preschool year to prepare their children
for the transition to kindergarten. The figure below contains the frequency of responses for each of the
activities.
Reading books and/or watching videos about kindergarten and talking about school with the children
topped the list of activities LAUP teachers might engage in to help their children prepare for
kindergarten, with 82% of teachers indicating that they engage in this activity.
Offering a summer kindergarten preparation program was the least endorsed item, with only 27% of
teachers indicating they engage in this activity to help their children prepare. This is not surprising, given
that budget cuts have prevented LAUP from funding summer school for LAUP preschool students.
Figure 40:

Activities Conducted by LAUP Teachers to Prepare Children for Kindergarten

82%

Read books or watch videos about kindergarten with the…

82%

Talk about school with the children
71%

Meet the children’s kindergarten teachers
Visit schools with the children

68%

Parent meetings or orientations

68%
62%

Read books or articles about children’s transition to…
41%

Conduct a developmental assessment or screening of…
Attend an open house/family night at a local elementary…

29%
27%

Offer a summer kindergarten preparation program

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
Source: Teacher Expectations and Practice Survey (Spring, 2009); N=34.

Other activities that teachers listed included:
•
•
•
•

Children are given a backpack full of items and kinder preparedness activities booklet.
We visit kinder class and children have a kinder buddy to read to them.
Participate in school functions
Parent flyers and info about kinder.

Teachers were also asked to indicate which of a list of information items they provide to the parents of
their graduating preschoolers to help prepare them for kindergarten.
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Figure 41:

Type of Information Provided to Parents by LAUP Teachers to Aid in Transition
to Kindergarten

Type of Information

% of Parents in Receipt
of Information

How to develop the skills their child needs for kindergarten

91%

How and when to register their child for school

91%

How ready their child is for kindergarten

82%

Where to get services if their child has a developmental
delay
How to get involved in their child’s kindergarten classroom

59%

How to contact their child’s kindergarten teacher before their
child begins school

35%

47%

Source: Teacher Expectations and Practice Survey (Spring, 2009); N=34.

Other pieces of information LAUP teachers indicated they shared with their preschool children’s parents
included:
• DRDPs
• Community resources/flyers
• LAUP Transition to Kindergarten information handout which is very helpful and has many books
parents can read to their child in preparation to kinder
• Encourage parents to attend open house where their child will be attending school. Give
backpack with material for child to have during summer
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RESEARCH QUESTION #6: HOW DO PARENTS PREPARE THEIR CHILDREN
FOR THE TRANSITION TO KINDERGARTEN?
Parents were asked to indicate the various types of information they received to help them prepare for
their child’s transition to kindergarten, as well as who they received the information from. A majority of
respondents did receive some information assisting them in the transition to kindergarten, as shown in
the figure below. Ninety-one percent of parents who received information found it to be useful in
helping them feel prepared for the new kindergarten school year.
As illustrated in the figure below, parents of children who attended an LAUP preschool were significantly
more likely than parents of children who did not attend preschool to receive information on how to
develop kindergarten skills, how and when to register for school, how parents could get involved with
the school or classroom, and where to go for developmental screenings. No significant differences were
found between LAUP and non-LAUP parents’ likelihood of receiving transition-related information.
Figure 42:

Type of Information Received by Parents Regarding the Transition to
Kindergarten
% of Parents in
Receipt of
Information
(N=524)

No
preschool
(N=223)

Non-LAUP
preschool
(N=59)

LAUP
(N=171)

84%

77%

86%

95%*

84%

77%

91%*

89%*

Information about how parents could get
involved with the school / classroom

81%

75%

91%*

88%*

Specific information about your child’s
readiness for kindergarten

80%

72%

83%

93%

56%

52%

64%

57%

41%

32%

46%

48%*

Type of Information

General information about how to
develop the skills children need for
kindergarten
Information about how and when to
register your child for school

An opportunity to meet your child's
kindergarten teacher before school
started
Where to go for developmental screening
(e.g., cognitive, speech / language, or
behavioral) if you or your child’s teacher
had a concern about your child

Source: Parent Information Form (Fall, 2009); N=524.
Note: cases are lost due to missing preschool information
*Indicates statistically significant difference as compared with the “No preschool” category. LAUP and Non-LAUP parents are equally
likely to have received transition-related information; p<0.05

Parents were also asked to indicate whether they engaged in any of the activities listed in the following
figure before the first day of school in order to prepare their child for kindergarten. Ten percent of
parents indicated they have engaged in none of the activities listed in the figure below to help prepare
their child for kindergarten.
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Figure 43:

Preparation for the Transition to Kindergarten
94%

Talked about school with your child

87%

Took your child to the doctor for shots

80%

Bought or collected school supplies

74%

Worked with your child on school skills

71%

Visited the school with your child

64%

Went to parent meetings or orientation
52%

Met your child’s kindergarten teacher
36%

Talked to other parents about what to expect
Read books or watched videos about kindergarten with…

24%

Read books or articles about your child’s transition to…

23%

Had child go to a summer pre-kindergarten program

22%

Had child go to a summer transition program

11%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Source: Parent Information Form (Fall, 2009); N=524.

When we examine transition preparation activities by preschool experience, we find similarities across
the three groups of parents (parents whose children attended an LAUP preschool, parents whose
children attended a non-LAUP preschool, and parents whose children did not attend preschool).
The only significant difference in the frequency of participation in the transition activities is found
between LAUP parents and parents of children who did not attend preschool. Parents of nonpreschoolers were more likely than LAUP parents to have bought or collected school supplies in
preparation for kindergarten, but LAUP parents were more likely than their non-preschool counterparts
to have had their child attend a summer transition program.
Although the differences did not rise to statistical significance, it is noteworthy to observe that 12% of
parents who did not send their children to preschool engaged in none of the transition activities listed in
the figure below. In contrast, only 8% of LAUP parents engaged in none of the activities, and 10% of nonLAUP parents engaged in none of the transition activities.
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Figure 44:

Preparation for the Transition to Kindergarten by Preschool Experience
97%

Talked about school with your child
85%

Took your child to the doctor for shots
75%

Worked with your child on school skills

75%*

Bought or collected school supplies

72%

Went to parent meetings or orientation

71%

Visited the school with your child
49%

Met your child's kindergarten teacher
37%

Talked to other parents about what to expect
26%

Read books or watched videos about…

25%

Had child go to a summer pre-kindergarten…

24%

Read books or articles about your child's…

17%*

Had child go to a summer transition program

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%
LAUP

Non-LAUP preschool

No preschool

Source: Parent Information Form (Fall, 2009); LAUP N=177, Non-LAUP preschool N=6, No preschool N=238.

How Do Transition Activities in the Home Affect School Readiness?
Children whose parents read books or watched videos about kindergarten with them scored significantly
higher in their readiness scores in Self-Care & Motor Skills, and Self-Regulation as compared to children
whose parents did not read books or watch videos about kindergarten. Moreover, children whose
parents indicated they had not participated in any of the listed activities in preparation for their child’s
transition to kindergarten tended to score lower in Social Expression, General Knowledge, and Overall
Readiness, as compared to children whose parents engaged in any one of the activities listed.
Figure 45:

Mean BBB Scores by Transition Activity at Home

Transition Activity
Read books about transition
(N=114)

Did not read books about
transition

Overall
Readiness

Self-Care &
Motor Skills

SelfRegulation

Social
Expression

General
Knowledge

3.40

3.50*

3.38*

3.33

3.38

3.28

3.64

3.23

3.25

3.26

(N=388)
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Transition Activity
Did some transition-related
activity

Overall
Readiness

Self-Care &
Motor Skills

SelfRegulation

Social
Expression

General
Knowledge

3.33*

3.54

3.28

3.29*

3.31*

3.13

3.44

3.10

3.05

3.07

(N=450)

Did no transition-related
activity
(N=52)

Source: Parent Information Form, Fall 2009; Kindergarten Observation Form, Fall 2009; N=502; *<0.05; **p<0.01; ***p<0.005.

Thus, making an extra effort to help children transition into kindergarten is related to an increase the
child’s readiness scores.

Daily Activities in the Home
No statistically significant relationship was found between the activities parents engaged in with their
children at home and whether or not the child attended preschool, with the exception of reading to the
child for at least 5 minutes. Parents who sent their children to preschool were more likely to read to
their children with greater frequency. On average, parents who sent their children to preschool read to
their children 5.6 times a week compared to an average of 4.7 times a week that parents who did not
send their children to preschool read to their children. While this difference is statistically significant
(p<0.05), it represents a difference of only one time more per week that parents who send their children
to preschool are reading to their children as compared to parents who do not send their children to
preschool.
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Figure 46:

Frequency of Activities in a Typical Week

6.63

Eat family meals together
5.44

Follow a routine when putting child to bed at…
Read for more than five minutes

4.83

Tell stories or sing songs together

4.76
4.64

Involve child in household chores like cooking,…
Play a sport or exercise together

3.8

Play games or do puzzles with your child

3.62
3.39

Help child do arts and crafts, science projects,…
2.9

Go to a park, playground, museum, or library
0

1

2

3

4

5

6

7

Source: Parent Information Form (Fall, 2009); N=524.

Each of the activities listed above were examined for statistically significant correlations with readiness
levels across each of the four Basic Building Blocks of Readiness. A weak, but statistically significant
correlation was found indicating that reading to children for more than five minutes at a time is
positively associated with readiness levels across all the Basic Building Blocks. Correlation coefficients
are reported in the figure below.
Figure 47:

Correlation Between Reading and School Readiness

Basic Building Blocks of Readiness

Pearson Correlation
Coefficient (r)

Overall Readiness

0.12**

Self-Care & Motor Skills

0.10*

Self-Regulation

0.09†

Social Expression

0.11*

General Knowledge

0.13**

Source: Parent Information Form & Kindergarten Observation Form (Fall, 2009); N=493-495
†p<0.10; *p<0.05; **p<0.01.

In addition, following a routine when putting a child to bed at night is positively correlated with Self-Care
& Motor Skills (r=0.083; p<0.10) and Self-Regulation (r=0.089; p<0.05). Again, these correlations are
weak, but statistically significant. Taken together, these findings suggest that reading to children, and
establishing a regular evening schedule, are activities related to higher rates of observed school
readiness skills.
Applied Survey Research

Page 55

SUCCESSFUL KIDS IN PRE-K PROJECT (SKIPP): SCHOOL READINESS ASSESSMENT, SPRING AND FALL 2009

When daily home activities are examined by preschool experience, we find that on average, LAUP
parents tend to engage in activities more frequently, particularly as compared with parents of non-LAUP
preschool children. This is depicted in the following figure. However, these differences are not
statistically significant.
Figure 48:

Frequency of Activities in a Typical Week

5.9

Eat family meals together

6.67

6.02
5.16
5.59

Follow a routine when putting child to bed at night

5.69
4.66
5.19

Read for more than five minutes

4.22

Tell stories or sing songs together

5.13
4.92

4.98
4.39
4.88

Involve child in household chores like cooking,
cleaning, etc.
3.35

Play a sport or exercise together

3.09

Play games or do puzzles with your child

2.84

Help child do arts and crafts, science projects, etc.

4.23
4.08
4.29

3.7
3.92

3.49

3.15
2.75
3.1

Go to a park, playground, museum, or library
0
LAUP

7.36

Non-LAUP preschool

2

4

6

8

No preschool

Source: Parent Information Form (Fall, 2009); LAUP N=174, Non-LAUP preschool N=64, No preschool N=232.

TV Watching at Home
Parents were asked to report on the number of hours their child spends watching television each day.
On average, children are watching 2 hours, 23 minutes of television a day, which is well below the
national average 12. Of that time, parents report that approximately 1 hour and 34 minutes is devoted to

A recent Nielsen study finds that children between the ages of 2 and 5 watch an average of 4.57 hours of
television a day. Gold, Matea. 2009. “Kids watch more than a day of TV each week”. October 27. Los Angeles
Times online: http://articles.latimes.com/2009/oct/27/entertainment/et-kids-tv27
12
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what they consider “educational media”. Taken together, on balance, children are watching an average
of about 49 minutes per day of non-educational, recreational television.
Perhaps given the limited amount of television sampled children are watching, no significant correlation
is found between minutes of television watched and school readiness across any of the Basic Building
Blocks.

RESEARCH QUESTION #7: HOW DO CHILDREN EXPERIENCE THE
TRANSITION TO KINDERGARTEN?
In addition to the Kindergarten Observation Form, which assesses student readiness for kindergarten,
teachers were asked to complete the Kindergarten Observation Form II, which assesses children’s
transition to kindergarten. The transition was measured by teacher rating on a 4-point scale across four
items:
1. How smooth was this child’s transition into school?
2. How nervous does this child seem in school?
3. How often does this child participate in classroom discussions?
4. How much does this child seem to enjoy school?

Teacher Ratings of Children’s Transition to Kindergarten
Means and standard deviations of these indicators are contained in the table below. Higher scores
signify more positive transitions to kindergarten. The standard deviations are relatively high, particularly
for the item assessing the frequency of children’s participation in classroom discussions. This indicates a
great deal of variation in children’s ease of transition.
Figure 49:

Transition to Kindergarten
Mean Rating of Child’s
Transition

Standard Deviation

How smooth was this child’s transition to school?

2.92

0.93

How nervous does this child seem in school?a

3.31

0.88

How often does this child participate in classroom
discussions?
How much does this child seem to enjoy school?

2.73

1.03

3.25

0.76

Transition Item

Source: Kindergarten Observation Form II (Fall, 2009); N=875 (there are more cases observed on the KOF II than the KOF).
a
This item is reverse-coded; higher scores indicate less nervousness.

The highest rated items were child nervousness and child enjoyment of school, which indicate that
children tend not to be very nervous in school and that they seem to enjoy school.

How Do Transition Activities in the Home Affect Children’s Transition to Kindergarten?
A strong correlation is found between the number of transition activities a family engaged in at home
and children’s transition to kindergarten. The table below contains correlation coefficients between
each transition item and the number of transition activities engaged in at home.
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Figure 50:

Correlation Between Transition Activities at Home and Kindergarten Transition
Correlation Coefficient

Transition Item
How smooth was this child’s transition to school?

0.83*

How nervous does this child seem in school?a

0.78*

How often does this child participate in classroom
discussions?
How much does this child seem to enjoy school?

0.80*
0.81*

Source: Kindergarten Observation Form II (Fall, 2009); N=874-875
*p<0.001.
a
This item is reverse-coded; higher scores indicate less nervousness.

These findings strongly suggest that a family’s engagement in transition activities in the home, such as
attending parent meetings or orientations, reading books and/or watching videos about the transition
with their child, and/or working with their child on school skills can significantly aid in a child’s successful
transition into kindergarten.

How do LAUP Graduates Experience the Transition to Kindergarten?
To examine systematic differences in the quality of the transition to kindergarten between LAUP and
non-LAUP children, an overall measure of kindergarten transition was created as a summative scale of
the four transition indicators described above 13. Mean scores on the overall scale were compared
between LAUP graduates and non-LAUP kindergartners to investigate whether LAUP experience
contributes to children’s transition to kindergarten.
No statistically significant differences are observed in transition measures among children who had
some preschool experience: LAUP graduates did not differ from non-LAUP children in their transition
into kindergarten. As such, these two groups were collapsed and a comparison was made between
students who had no preschool experience, and those who had attended preschool in the year prior to
kindergarten. Results are shown in the figure below.
Figure 51:

Transition to Kindergarten by Preschool Experience

Transition Item

Overall

No Preschool

Preschool

(N=690)

(N=269)

(N=420)

Overall Transition Index (1-4)

3.06

2.89

3.16**

How smooth was this child’s transition
to school?

2.92

2.73

3.04**

How nervous does this child seem in
school?a

3.31

3.16

3.40**

13 The overall transition index is calculated as the mean across all transition items for each child in order to control for
missing data on any individual index item.
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Transition Item

Overall

No Preschool

Preschool

How often does this child participate in
classroom discussions?

2.74

2.52

2.89**

How much does this child seem to enjoy
school?

3.25

3.14

3.31**

Source: Kindergarten Observation Form II (Fall, 2009); Scores range from 1-4.
* *p<0.01, in ANOVA, as compared to children with no preschool; No statistically significant differences are observed between LAUP
and non-LAUP preschool graduates’ transition ratings.
a. This item is reverse-coded, such that higher scores indicate lower levels of nervousness.

Significant differences are observed across all transition items when children with preschool experience
(either LAUP or other preschool) are compared children with no preschool experience. Overall, these
findings indicate that preschool generally aids in children’s transition into kindergarten. Preschool
experience appears to render a child’s transition to kindergarten smoother, decrease a child’s
nervousness in school, increase a child’s level of participation in classroom discussions, and preschool
preparation is positively associated with children’s enjoyment of school.
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About the Researcher
ASR is a nonprofit, social research firm dedicated to helping people build better communities by creating
meaningful evaluative and assessment data, facilitating information‐based planning, and developing
custom strategies. Incorporated in 1981, the firm has over 30 years of experience working with public
and private agencies, health and human service organizations, city and county offices, school districts,
institutions of higher learning, and charitable foundations. Through community assessments, program
evaluations, and related studies, ASR provides the information that communities need for effective
strategic planning and community interventions.
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Appendix A − Summer “Fade-Out” Analyses
Findings from ad hoc Analyses of Student Readiness from Spring to Fall
•

Most children don’t decline in most domains.
Graphing fall-spring change scores reveals that the largest concentration of students remains stable or
improves in most domains, with smaller percentages decreasing their scores. See Figures 1-5 for
examples. Similarly-shaped distributions appear across multiple school districts/counties.

•

Where greater decline does occur, it makes conceptual sense.
After allowing for a small margin of error (+/-1 point on 1 question per subscale), Self-Care & Motor Skills
and Social Expression see the smallest proportion of students decrease (4% and 18% respectively), while
Self-Regulation and Kindergarten Academics/General Knowledge domains show more (25% and 55%).
Academic skills and the self-regulation skills involved in participating in a classroom environment are
domains that seem less likely to be practiced in the home, while self-care and social expression skills seem
more likely to be used during the summer break.

Figure a. Summary of Changes from Spring to Fall 2009
Percent of students whose scores…
Decreased from
spring to fall

Did not change from
spring to fall

Increased from
spring to fall

Self-Care & Motor Skills

4%

69%

27%

Self-Regulation

25%

33%

42%

Social Expression

18%

36%

46%

Kindergarten Academics

55%

12%

33%

Basic Building Blocks

Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).
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Figure b. Change Scores for Self-Care & Motor Skills
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Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).
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Figure c. Change Scores for Social Expression
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Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).
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Figure d. Change Scores for Self-Regulation

50

Frequency

40

30

20

10
Mean = 0.1708
Std. Dev. = 0.6057
N = 231
0
-2

-1

0

1

2

Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).
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Figure e. Change Scores for General Knowledge/Kindergarten Academics
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Source: LAUP data from SOF and KOF (Spring 2009 – Fall 2009).
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