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Executive Summary
Introduction
The Los Angeles Universal Preschool (LAUP) ASPIRE program is the CARES Plus program for Los Angeles
County. The ASPIRE program supports the completion of permits, coursework, and degrees, and the
increased quality of teaching practices of early childhood education (ECE) professionals. To reach these
outcomes, the ASPIRE program offers one-on-one advisement, on-line CLASS (Classroom Assessment
Scoring System) trainings, video coaching on classroom practices through My Teaching Partner (MTP),
and financial incentives to participants. In addition, the ASPIRE program collaborates with other
organizations and institutions of higher education in Los Angeles County through the Los Angeles
County Early Care and Education Workforce Consortium. The collaboration between the ASPIRE program
and the Workforce Consortium is focused on developing a more coordinated and effective professional
development system for early childhood educators. The anticipated long-term impacts of the ASPIRE
program, as well as the larger Workforce Consortium, are that early childhood education professionals in
Los Angeles County will be better equipped to deliver high-quality services to children and families, and
will experience greater rates of career advancement and retention in the field as a result of their
qualifications. The ASPIRE program is funded through grants from First 5 California (First 5 CA) and First
5 LA.
Methods
This evaluation summarizes the program and participant outcomes, and poses recommendations for
future program implementation based on information gathered during the program year. The evaluation
questions are:
1. To what extent is the ASPIRE program meeting its objectives?
2. What are the perceived benefits of participating in ASPIRE?
3. What were the programmatic successes and challenges of the ASPIRE program?
4. What are the recommendations for future program implementation?
A mixed methods design was used to collect data for this evaluation. Data was collected from the ASPIRE
program lead using the Workforce Consortium Questionnaire. Data was collected from ASPIRE advisors
using the Advisor Training Feedback Form. Data was collected from participants using the ASPIRE
Application, ASPIRE Employment Verification Form, ASPIRE program database, the Knowledge of
Effective Teacher-Child Interactions assessment (folded into the 2013-14 ASPIRE application), an
Advisement Satisfaction Survey, and a Participant Year-End Survey. In addition to these data collection
instruments, hard copies of transcripts were requested from ASPIRE participants twice during the
program year, once at the beginning of the year, and once at the end of the year. Transcripts were
requested from participants in order to assist in advisement and to track program compliance and
participant outcomes. Hard copies of permits were requested once at the end of the year. Permits were
requested from participants in order to track participant outcomes.
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Findings
Findings from the data collected during the 2013-14 program year are organized according to the joint
long-term impact areas shared by the ASPIRE program and the Los Angeles Early Care and Education
Workforce Consortium. These impact areas are:
•
•
•
•
•

Expanded and Diverse ECE workforce
Better qualified ECE workforce
Greater retention and advancement of the ECE workforce
Increased quality of ECE practices and programs
More effective ECE professional development system in LA County

The ASPIRE program met or exceeded all program objectives aligned with these long-term impact areas.
Expanded and Diverse ECE Workforce
The ASPIRE program recruited 1,265 applicants, and accepted 1,190 participants into the ASPIRE
program for the 2013-14 program year. This was a decrease over the 1,755 applicants recruited, and an
increase in the 1,166 participants accepted in the 2012-13 program year. Similarly, this was a decrease
over the 1, 575 applicants recruited, and an increase in the 1,011 participants accepted in the 2011-12
program year. The ASPIRE program was able to maintain the racial/ethnic diversity of the participant
group in the third year of the program. The racial/ethnic breakdown of the 2013-14 ASPIRE participants
mirrored that of both the general population and the 0 to 5 population in Los Angeles County.
Participants were also geographically diverse, living and working across all five supervisorial districts in Los
Angeles County.
Better Qualified ECE Workforce
During the 2013-14 program year, 824 ASPIRE participants passed relevant coursework with a “C” or
better, an increase that has held up for two consecutive years since 2011-12. A total of 60 ASPIRE
participants achieved a degree in 2013-14, down from 71 in 2012-13 and 69 in 2011-12. A total of 240
ASPIRE participants received a new or upgraded permit, and this was also an area where the increase has
held up since 2011-12.
ASPIRE participants overwhelmingly attributed their academic and permit progress to the assistance they
received from ASPIRE, and the majority reported that the ASPIRE advisor and stipend motivated them to
take more coursework and apply for a new or upgraded permit. Participants also reported that the
ASPIRE stipend made it possible to afford the classes needed to complete degrees and permit
applications.
Greater Retention and Advancement of the ECE Workforce
Participants reported that the ASPIRE program motivated them to stay in the ECE field and made it
possible for them to pay their summer living expenses. In addition, participants reported that the ASPIRE
program contributed to their professional advancement. Of the participants who received a pay increase
at work during the 2013-14 program year, 53% attributed the pay increase to their participation in the
ASPIRE program.
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Increased Quality of ECE Practices and Programs
Knowledge of effective teacher-child interactions significantly increased for participants who were new
to ASPIRE in 2013-14 and required to complete CLASS training during the 2013-14 program year. In
addition to responding to the questions about effective teacher-child interactions, participants were
asked if the ASPIRE program, and the completed coursework, had an impact on the quality of their
practices. The majority of ASPIRE survey respondents reported that the courses they took helped to
increase the quality of their practices (96%). Participants also reported that the ASPIRE program
increased their knowledge of CLASS-related classroom strategies (93%) and improved the effectiveness
of their teaching (95%). Participants also reported that they intentionally planned to implement a CLASSrelated strategy or practice “Daily” or “Multiple Times a Day”.
More Effective ECE Professional Development System in LA County
The ASPIRE program increased the capacity of ASPIRE advisors to provide support with educational
advancement, permit attainment, and the implementation of best practices in the classroom. This
increase in capacity was a result of the recruitment, training, and coordination of ASPIRE advisors who
also work for established training agencies or educational institutions across Los Angeles County. The
ASPIRE program staff also worked with other workforce programs and funders through the Los Angeles
Early Care and Education Workforce Consortium to align and coordinate efforts and maximize the
services provided to ECE professionals. This work included collaborations to implement recruitment
strategies across Workforce Consortium partner agencies to attract qualified ASPIRE advisors and
participants, co-enrollment of participants across programs as appropriate, regional meetings for staff
networking and collaboration, and coordination of resources in order to offer computer clinics to ASPIRE
participants on community college campuses.
Recommendations
The evaluation findings resulted in the following recommendations:
•
•
•
•
•
•
•
•
•
•
•

Continue to work with Workforce Consortium partners to recruit ASPIRE participants.
Continue to implement established recruitment strategies and work more closely with CSUs and
Community Colleges to increase recruitment of working students.
Continue to provide services in multiple languages and across all supervisorial districts to ensure
participant diversity.
Continue to provide contracted courses so that ASPIRE participants have priority enrollment in
appropriate coursework.
Reemphasize the need for services that support coursework identification and enrollment during
the advisor orientation and development meetings.
Continue to send out information on available courses and schools to ASPIRE participants.
Maintain an advisor caseload of 24 so that advisors can establish a closer relationship with the
participant and provide more support in the areas of coursework and permit completion.
Continue to offer an “extra advisement session” so that participants receive more support when
they need it
Continue to administer stipends and bonuses to participants who achieve academic and
professional development milestones through the ASPIRE program.
Continue to provide on-line CLASS training for ASPIRE participants.
Continue to provide access to the CLASS on-line video library for returning ASPIRE participants.
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•
•
•
•

•

Continue to provide advisement on the CLASS tool so that participants intentionally implement
CLASS-related strategies or practices in the classroom.
Continue to recruit new ASPIRE advisors from the existing pool of professionals working for
professional development agencies and institutions of higher education.
Continue to work with Workforce Consortium partners to collaborate and generate ideas for
program improvement.
Implement ideas for closer collaboration with Workforce Consortium partners that were
generated during advisory sessions in 2013-14, including a campus contact list for ASPIRE
advisors, information regarding registration/orientation sessions on CSU and community college
campuses, and participant information spreadsheets to boost co-enrollment
Continue to develop the capacity of the ASPIRE advisors by providing CLASS training, and permit
matrix training.
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Introduction
First 5 CA has created the Comprehensive Approaches to Raising Education Standards (CARES) Plus
program, which aims to increase the quality of early learning programs by supporting the education and
professional development of the early childhood education workforce in California. The Los Angeles
Universal Preschool ASPIRE program is the CARES Plus program for Los Angeles County. The ASPIRE
program supports the completion of permits, coursework, and degrees, and the increased quality of
teaching practices of ECE professionals. To reach these outcomes, the ASPIRE program offers one-on-one
advisement, on-line CLASS trainings, video coaching on classroom practices through My Teaching Partner
(MTP), and financial incentives to participants. In addition, the ASPIRE program collaborates with other
organizations and institutions of higher education in Los Angeles County through the Los Angeles
County Early Care and Education Workforce Consortium. The collaboration between the ASPIRE program
and the Workforce Consortium is focused on developing a more coordinated and effective professional
development system for early childhood educators. The anticipated long-term impacts of the ASPIRE
program, as well as the larger Workforce Consortium, are that ECE professionals in Los Angeles County
will be better equipped to deliver high-quality services to children and families, and will experience
greater rates of career advancement and retention in the field as a result of their qualifications.
Program Objectives
The ASPIRE program and the Workforce Consortium work in tandem towards the same long-term
impacts. The ASPIRE program objectives align with these long-term impacts.
Table 1: ASPIRE Objectives and Long-Term Impacts
Long-Term Impact

ASPIRE Objective

Expanded ECE workforce.

Recruit 1000 early childhood educators who
represent the diversity of Los Angeles.

Better qualified ECE workforce.

Increase the preparation of the ECE workforce
through the completion of coursework, permit, and
degree requirements.

Increased retention and advancement of the ECE
workforce.

Increase the incentives for early childhood educators
to pursue educational and professional advancement.

Increased quality of ECE practices and programs.

Increased the effectiveness of teaching practices and
quality teacher-child interactions.

More effective ECE professional development system
in LA County.

Structural change in institutions of higher education
and organizations serving the needs of early
childhood educators, leading to the development of
more seamless educational pathways.

Evaluation Overview
The primary purpose of the ASPIRE evaluation is to understand the extent to which the ASPIRE program
is meeting its objectives. Participant and program outcomes will be examined relative to each ASPIRE
program objective. Because this is the third year of the ASPIRE program, evaluation results will be
presented across three years (2011-12, 2012-13, and 2013-14) for a selection of the analyses. The
evaluation will also examine the challenges and barriers that ASPIRE participants faced in completing
educational and professional development milestones, participant’s perceived benefits of participating in
ASPIRE, and satisfaction with the different components of the ASPIRE program. Finally, the evaluation
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will highlight the successes, challenges, and lessons learned related to program implementation, describe
any changes in practice that occurred between year one and year two of the program, and make
suggestions for future programmatic changes.

Program Description
The CARES Plus program has been funded through grants from First 5 California and First 5 Los Angeles,
and has been administered in counties throughout California since 2000. Los Angeles Universal Preschool
(LAUP) responded to the CARES Plus RFA in 2010 and received funds to create and administer the CARES
Plus program for Los Angeles County starting in 2011. LAUP renamed the CARES Plus program “ASPIRE”
based on input from the LAUP communications staff and the CARES Plus Advisory Group. In addition to
serving ECE professionals, the ASPIRE program is part of the Los Angeles Early Care and Education
Workforce Consortium. The consortium is a larger workforce effort that brings together organizations
and leaders in the field of early care and education to improve the educational and professional
development system for ECE professionals in Los Angeles County. ASPIRE is a key project within the
consortium, as it provides direct support services to professionals who are working towards education,
professional development, and the improvement of teaching practices. Members of the consortium
compose the CARES Plus Advisory Group.
At this time, professionals in the field of early care and education experience some of the lowest wages
and highest turnover rates in the California workforce. They often work without a degree, permit, or
other professional credential, and with no incentive to pursue coursework or other professional
development opportunities. In light of recent research establishing a link between quality teaching and
child outcomes, this lack of professional preparation and growth has serious implications for young
children in Los Angeles County. The research has found that early care and education professionals with
a bachelor’s degree provide higher quality teacher-child interactions for young children (Barnett, 2011;
Bowman, 2011). Research has also found a link between high-quality adult-child interactions and
children’s acquisition of language, social, and academic skills (Burchinal, Howes, Pianta, Bryant, Early,
Clifford & Barbarin, 2008; Hamre & Pianta, 2005). The high-quality environment that is provided by a
skilled and educated early childhood professional is important for all children engaged in early education
settings, and is especially critical for children living in poverty or experiencing other risk factors for low
academic performance (Campbell, et. al., 2002; Hamre & Pianta, 2005; Schweinhart, et. al., 2005).
The ASPIRE program provides professional advisement and financial incentives that are meant to
minimize the barriers to educational and professional achievement for early childhood educators and
assist in the completion of coursework, transfers, degrees, and new or upgraded permits. The ASPIRE
program also provides free on-line CLASS training, access to the on-line CLASS video library, and
advisement in support of the implementation of CLASS practices. The CLASS training is a professional
development experience that provides early educators with a framework for understanding the
importance of emotional support, classroom organization, and instructional support in high-quality
teaching, and how to implement these skills in their own practice. The CLASS training and supports
provided by the ASPIRE program are meant to increase effective teaching practices and quality teacherchild interactions among participants.
During the 2013-14 program year, the ASPIRE program employed 47 advisors to provide in-person
support to participants. This was an increase from 38 advisors in 2012-13 and an increase from 32
advisors in 2011-2012. These advisors were strategically recruited from around Los Angeles County in
order to provide participants with advisement within a 10 mile radius of their home or workplace. The
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ASPIRE advisors operated in all 5 supervisorial districts across Los Angeles County during the 2013-14
program year.
In addition to the ASPIRE advisors, the ASPIRE program employs a program director who creates and
administers the ASPIRE program, and a program staff made up of workforce development specialists
who determine eligibility, collect and track program data, and provide technical, programmatic, and
professional development support to ASPIRE participants and advisors.
Participant Requirements
ASPIRE participants are ECE professionals working in Los Angeles County who are interested in
advancing their educational or professional qualifications and increasing the quality of their instructional
practices. In order to qualify for the ASPIRE program, participants must:
•
•
•
•
•

Work for pay in a licensed Family Child Care Home, licensed Child Care Facility, or public schoolbased site.
Work directly with children age 0-5 for at least 15 hours per week.
Be ineligible for the Los Angeles County “Investing in Early Educators Stipend Program” (AB212).
Be working towards a Child Development permit or ECE degree OR be taking professional growth
coursework (if they already hold a BA/BS and a Site Supervisor permit or higher).
Earn less than $60,000 annually in child care/early childhood education salary.

In order to be considered for the program, ASPIRE participants are required to submit the following:
•
•
•
•

ASPIRE application
Employment information
Child Development Permits held
Grade reports or transcripts of previous coursework

After being accepted into the program, ASPIRE participants must submit the following:
•
•
•
•

Proof of continuous employment (Employment Verification Form)
Completed Individualized Professional Development Plan (co-created with Advisor)
Proof that coursework was completed with a “C” or better during the program
Proof that non-unit bearing ESL courses were completed during the program

ASPIRE participants are routed to one of two “tracks” depending on the ages of the children they serve:
toddlers or preschoolers. In addition, participants can be in one of three “components”: CORE,
Component B, or Component D (My Teaching Partner). Each component has slightly different program
requirements as outlined by First 5 California. In order to remain active in the ASPIRE program, all ASPIRE
participants must complete the program requirements associated with their component .
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Table 2 – ASPIRE Program Tracks and Components
Preschool Track –
Preschool Track – CORE
Component B
•
•
•
•
•

2 Advisement Sessions
with an ASPIRE Advisor
3 semester units of
coursework
On-line training: Second
Hand Smoke
On-line training:
Introduction to PreK
CLASS
On-line training: Looking
at PreK CLASSrooms

•
•
•

Toddler Track – CORE
•
•
•
•
•

2 Advisement Sessions
with an ASPIRE Advisor
6 semester units of
coursework
On-line training: Second
Hand Smoke
On-line training:
Introduction to Toddler
CLASS
On-line training: Looking
at Toddler CLASSrooms

•
•
•

Preschool Track –
Component D - MTP

2 Advisement Sessions
with an ASPIRE Advisor
6 semester units of
coursework
5 hours of Video Library

•

Toddler Track –
Component B

Toddler Track –
Component D - MTP

2 Advisement Sessions
with an ASPIRE Advisor
6 semester units of
coursework
5 hours of Video Library

•

•
•

•
•

2 Advisement Sessions
with an ASPIRE Advisor
2 2-hour videos of
classroom practice
12 cycles of self-video and
discussion with an MTP
coach regarding classroom
practices and opportunities
for improvement

2 Advisement Sessions
with an ASPIRE Advisor
2 2-hour videos of
classroom practice
12 cycles of self-video and
discussion with an MTP
coach regarding classroom
practices and opportunities
for improvement

Program Services
The ASPIRE program provides in-person advisement, on-line training, and financial incentives so that
participants have the academic, professional, and financial support they need to complete educational
and professional development milestones and improve their classroom practices. The ASPIRE program
retained 24 advisors from previous program years during the 2013-14 program year. The ASPIRE advisors
were carefully selected professionals from the field of early care and education who had the expertise to
guide ASPIRE participants on professional and educational advancement, and the implementation of
quality teaching practices. At the beginning of the program year, LAUP provided the ASPIRE advisors with
training on the program requirements and the expected content of the advisement sessions. Advisement
was offered in English or Spanish. Advisors met with each participant twice during the program year.
They provided the following services during the advisement sessions: a) transcript review, b) permit
matrix review, c) general information regarding academic counselors, education plans, graduations
requirements, and financial aid, d) professional development goal creation, e) CLASS review and
discussion, f) classroom practice and strategy goal creation.
Advisement sessions could be one-on-one or small group sessions. The advisor was required to provide
personalized support to each participant. Although the participants were required to register for the
required coursework on their own, the ASPIRE advisors and ASPIRE program staff were available to help
participants identify appropriate coursework in accredited institutions of higher education throughout
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the county. In addition to the advisement sessions, participants received on-line CLASS training. As
mentioned in the section above, the CLASS training is a professional development experience that
provides early educators with a framework for understanding the importance of emotional support,
classroom organization, and instructional support in high quality teaching, and how to implement these
skills in their own practice. Advisors provided participants with guidance in identifying strategies for
incorporating CLASS skills into daily practice. Participants also had access to the on-line CLASS video
library during the program year.
During the 2013-14 program year, the My Teaching Partner (MTP) program component was offered for
the first time to a small group (n=36). Participants who were involved in MTP received two advisement
sessions from an ASPIRE advisor, but they were also provided with an “MTP coach” through the Child
Development Training Consortium. The MTP coach supported participants in self-videotaping, and
reviewing and discussing the participants’ actual classroom practice as captured on the video. These
coaching sessions occurred over the phone or via Skype. Participants were required to complete at least
12 MTP coaching “cycles” of self-videotaping, self-reflection, and discussion with a coach. Participants
involved in MTP were not required to complete coursework.
ASPIRE participants who qualified for the program and fulfilled all program requirements received a
stipend of $1,050.00. An additional stipend bonus was given to participants who were accepted into the
ASPIRE program for a second year of participation ($150), applied for a new or upgraded permit ($300),
earned a degree ($550), or participated in the CLASS observations performed by First 5 California ($250).
Participants were able to receive a permit or degree bonus, but not both. The maximum financial
incentive a participant could receive was $2,000.00 (Stipend + Retention + Degree + CLASS
observations).
Theory of Change
A theory of change is a set of “theories” or interlocking assumptions which serve as the base for the
changes expected to occur during the course of a program. Explicitly outlining these assumptions helps
evaluators and program staff test and explain the changes that are expected to occur during the course
of the program. A theory of change provides the “roadmap” for applying, practicing, or realizing ideas in
order to bring about change (Bruner, 2004).
In order to give context for the ASPIRE theory of change, a logic model was created (Appendix A). The
logic model links the target populations involved in the ASPIRE program with the activities they
participate in. It also outlines the short, intermediate, and long-term outcomes expected of the ASPIRE
program, as well as the intended long-term impact of the program. The major assumptions (or theories)
associated with the ASPIRE program are:
1. There is a need within the field of Early Care and Education for an educated and skilled workforce that
can deliver high-quality services to children ages 0 to 5.
2. The field recognizes and rewards degrees and permits, so that there are financial and professional
incentives for professionals to work towards academic and professional achievements.
3. There is a need among Early Care and Education professionals for the services provided through
ASPIRE. Without the types of services provided through ASPIRE (academic, professional, and financial
support), professionals would be significantly less likely to achieve transfers, degrees, permits, or
improvements in instructional practices.
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4. ASPIRE participants are motivated to achieve the academic and professional milestones outlined in the
program.
5. Services provided through ASPIRE are provided in an effective and timely manner, and are provided in
the appropriate dosage, to bring about the expected improvement in student achievement and
knowledge.
6. ASPIRE advisors are willing and prepared to partner with LAUP to administer the program services.
They have the materials, space, administrative support, interest, training, and/or authority to support
ASPIRE participants within the scope and goals of the ASPIRE program.
7. ASPIRE participants receive the support they need to navigate and successfully engage in the academic
and professional development systems in Los Angeles County.
8. ASPIRE participants receive the support they need to increase the quality of their instructional practices
and interactions with children.

Methods
This evaluation addresses the following evaluation questions:
1. To what extent is the ASPIRE program meeting its objectives?
2. What are the perceived benefits of participating in ASPIRE?
3. What were the programmatic successes and challenges of the ASPIRE program?
4. What are the recommendations for future program implementation?
Data Collection Instruments and Analysis Plan
Data was collected using a variety of data collection instruments. The Table 3 below outlines the data
collection instruments, timeline, and analyses used for this report.
The ASPIRE application and employment verification form were available in English or Spanish. The
application collected demographic, employment, education, and professional qualification information
for each applicant. The employment verification form provided verified information that the applicant
worked at the location documented and served children aged 0 to 5.The ASPIRE program staff collected
and kept programmatic data in a program database. They used this database to track the services
provided to the ASPIRE participants. This database was updated continuously throughout the year. This
database contains all program implementation information, including information from the individual
professional development plans, advisement sessions, compliance issues, and support provided by ASPIRE
staff.
Increased knowledge of quality practices was measured using the Teacher’s Knowledge of Effective
Teacher-Child Interactions scale (Hamre, Pianta, Burchinal, Field, LoCasale-Crouch, Downer, Howes,
LaParo, and Scott-Little, 2012). The scale was included as part of the 2013-14 ASPIRE Application for
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new participants (pre) and it was included again in the 14-15 ASPIRE Application for all participants
(post).
Table 3: Data Collection Matrix
Data Collection
Instrument

Participants
Involved in Data
Collection

ASPIRE Application

Potential
Participants

Employment
Verification Form

Potential
Participants

N
1,190

Descriptive
Statistics

1,190

April to August,
2013

Descriptive
Statistics

Ongoing

Descriptive
Statistics

March, 2014

Descriptive
Statistics

ASPIRE Participants

1,190

Satisfaction with
Advisement Survey

ASPIRE Participants
who attended at
least one
advisement session

952

ASPIRE Participants

Participant Year-End
Survey
Workforce
Consortium
Questionnaire

ASPIRE Participants
who completed
the program year
Workforce
Consortium Project
Lead

Analysis

April to August,
2013

ASPIRE Program
Database

Knowledge of
Effective TeacherChild Interactions
Assessment

Data Collection
Timeline

1,190

824
1

September 2013 to Matched-Sample
September 2014
t-test

June to August
2014

Descriptive
Statistics for
Quantitative
Items

August, 2014

Descriptive
Summary

ASPIRE participants were administered two on-line surveys. The first survey was the Advisement
Satisfaction Survey administered in March, 2014. This survey collected information about satisfaction
with ASPIRE advisement. The survey response rate for the Advisement Satisfaction Survey was 44% (n =
422 / 952). The second survey was the Participant Year End Survey administered from June through
August, 2014. The survey collected information about ASPIRE services, challenges, barriers, and
satisfaction with the ASPIRE program. The survey response rate for the End of Year Survey was 68% (n =
561 / 824).
Hard copies of transcripts were requested from ASPIRE participants twice during the program year, once
at the beginning of the year, and once at the end of the year. Transcripts were requested from
participants in order to assist in advisement and to track program compliance and participant outcomes.
Hard copies of permits were requested once at the end of the year. Permits were requested from
participants in order to track participant outcomes.
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Findings
The findings section of this report is organized by Workforce Consortium impact area:
a) Expanded and diverse ECE workforce
b) Better qualified ECE workforce
c) Greater retention and advancement of the ECE workforce
d) Increased quality of ECE practices and programs
e) More effective ECE professional development system in LA County
The degree to which the ASPIRE program met its objectives under each impact area will be discussed.
The results section will also include information about participant perceptions of the benefits of the
ASPIRE program, as well as programmatic successes and challenges.
Expanded and Diverse ECE Workforce
The ASPIRE program was successful in recruiting and retaining over 1,000 early educators who
represented the cultural and linguistic diversity of Los Angeles. It is not the objective of the ASPIRE
program to attract new professionals to the field, however, the ASPIRE program did serve professionals
who reported working in the field for less than 5 years (23% of participants).
Besides English, the ASPIRE program also provides training and advisement in Spanish, Armenian,
Mandarin, and Cantonese so that professionals who are at risk of marginalization in the traditional
education and professional development system have an opportunity to participate in high-quality
professional development. This approach encourages ECE teachers from diverse linguistic and cultural
communities to be an active part of the mainstream professional development system, and ensures that
there are ECE professionals who reflect the linguistic and cultural diversity of children and families in LA
County.
During the 2013-14 program year, the ASPIRE program received 1,265 applications, and enrolled 1,190
qualified participants. Of these participants, 824 successfully completed the ASPIRE program and received
a stipend. The applicant, enrollment, and completion rates increased between the first and second year
of the ASPIRE program. During the 2012-13 program year, the ASPIRE program received 1,755
applications, and enrolled 1,166 participants, and 793 successfully completed the program and received
a stipend. During the 2011-12 program year, the ASPIRE program received 1,575 applications, enrolled
1,011 qualified applicants, and 723 participants successfully completed the program and received a
stipend.
The ASPIRE staff worked with other professional development programs and agencies to recruit
professionals who lived and worked across all five supervisorial districts in Los Angeles County. Table 4
shows how 13-14 ASPIRE participants were distributed across supervisorial districts based both on their
home and work addresses.
In order to qualify for the ASPIRE program, participants must be working with children 0 to 5 years old.
Out of the total 1,190 participants who took part in the ASPIRE program, the majority of participants
identified “Teacher” (37%) or “Assistant Teacher” (33%) as their primary job title. The remainder of
participants identified as Family Child Care Owners (18%), Administrators (5%), or “Other” (7%).
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The majority of ASPIRE participants were women (96%) who reported working in the ECE field for an
average of 10.2 years (range = 2 to 41 years) and spoke English (63%) or Spanish (28%) as their primary
language. The race/ethnicity breakdown of ASPIRE participants mirrors that of the general population in
Los Angeles County and the population of children aged 0 to 5 in Los Angeles County. See Figure 1 for a
demographic breakdown of 13-14 ASPIRE participants and how they compare to the general population
in Los Angeles County and the population of children aged 0 to 5 in Los Angeles County.
Table 4: Participant Address Distribution Across Supervisorial District
ASPIRE
Supervisorial District
Participant
ASPIRE Participant
Work Addresses
Home Addresses
1

23%

23%

2

25%

25%

3

16%

13%

4

15%

16%

5

20%

19%

Incomplete Address

0%

0%

Out of County Address

0%

4%
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Figure 1: Race/Ethnicity Breakdown

Native American/Alaskan Native

0.2%
0.1%
0.0%
8.3%
7.2%

Black/African American

Asian

8.8%
5.5%

White

Pacific Islander

16.5%
13.5%

16.6%
12.4%

27.8%

0.2%
0.2%
0.1%
47.7%

Hispanic/Latino

54.5%

Multiracial

2.0%
3.5%
4.3%

Other

0.3%
0.4%
4.5%

0.0%

10.0%

LA County General Population

20.0%

30.0%

40.0%

LA County Children (Ages 0 to 5)

50.0%

60.0%

63.3%

70.0%

ASPIRE Participants

Better Qualified ECE Workforce
The ASPIRE program met the objective to increase the preparation of the ECE workforce through the
completion of coursework, permit, and degree requirements. ASPIRE participants completed coursework,
permit, and degree requirements, and attributed these increases in education and professional
development to the support they received through the ASPIRE program. The number of ASPIRE
participants who completed required coursework with a “C” or better has increased over the years,
although the percentage (calculated of all ASPIRE participants each year) dropped from 74.77% to
68.06% from 2011-12 to 2012-13 and rose slightly to 69.24% in 2013-14. The number of ASPIRE
participants who earned a degree has fluctuated across the years, and the percentage of ASPIRE
participants who earned a degree has dropped from 6.82% in 2011-12 to 6.09% in 2012-13 to 5.04%
in 2013-14. Based on the ASPIRE Evaluation Report for 2012-13 a phone survey of withdrawn
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participants revealed that many were not able to find or enroll in appropriate coursework during the
2012-13 program year (Love, Hudgens, and Dong, 2013). This may have contributed to the fluctuations
in the proportion of ASPIRE participants who completed coursework or degree milestones. The number
and the percent of ASPIRE participants who achieved a permit (either for the first time or upgraded their
permit) has increased steadily over the years from 217 (21.46%) in 2011-12 to 221 (18.96%) in 2012-13
to 240 (20.17%) in 2013-14.
Table 5: Milestone Achievement Rates Across Program Years
Milestone

Completed Required Coursework with “C” or Better
Earned Degree
Achieved Permit (First Time or Upgraded Permit)

2011-12

2012-13

2013-14

N

%

N

%

N

%

756

74.77%

793

68.06%

824

69.24%

69

6.82%

71

6.09%

60

5.04%

217

21.46%

221

18.96%

240

20.17%

The majority of participants who completed the end-of-year survey indicated that the ASPIRE program
helped them enroll in college courses or English as a Second Language (ESL) courses (67%). These survey
respondents also indicated that their ASPIRE advisor motivated them to take more coursework than they
would have otherwise taken (83%), and that the ASPIRE stipend motivated them to take more
coursework than they would have otherwise taken (86%). Participants also reported that the ASPIRE
stipend made it possible for them to afford courses (84%).
While 24% of survey respondents reported that they were “very familiar” with the Child Development
Permit Matrix before participating in the ASPIRE program, 82% reported that they were “very familiar”
with the Child Development Permit Matrix after completing the ASPIRE program. The majority of
respondents reported that the ASPIRE program helped them increase their understanding of the Child
Development Permit Matrix (85%) and helped them achieve a new or upgraded permit (76%). Survey
respondents also indicated that their ASPIRE advisor (93%) and the ASPIRE stipend (76%) motivated
them to apply for a new or upgraded permit.
Greater Retention and Advancement of ECE Workforce
The ASPIRE program increased the incentives for early childhood educators to pursue educational and
professional advancement and remain in the field. One of the largest incentives offered by the ASPIRE
program is the stipend that is awarded upon completion of the program requirements each program
year. A total of 824 participants met all program requirements in 2013-14 and received the ASPIRE
stipend. Additional participants qualified for each available bonus. The CLASS observation bonus was
awarded to participants who participated in the in-person CLASS observation conducted by trained
CLASS observers from F5CA. These participants were randomly selected by F5CA. . The degree bonus
was awarded to participants who achieved their degree during the program year. The permit bonus was
awarded to participants who received a new or upgraded permit during the program year. The retention
bonus was awarded to participants who successfully completed the ASPIRE program two years in a row
(12-13 and 13-14). Participants could not receive both a degree and a permit bonus. The maximum
financial incentive a participant could receive was $2,000.00 (ASPIRE Stipend + Retention + Degree +
CLASS observation).
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Table 6: Stipend Awards in 2013-14
Stipend/Bonus Type

Stipend/Bonus Amount

Number of Recipients

$1,050.00

824

CLASS Observation Bonus

$250.00

33

Degree Bonus

$550.00

60

Permit Bonus

$300.00

240

Retention Bonus

$150.00

384

ASPIRE Stipend

The majority of survey respondents reported that the ASPIRE stipend encouraged them to stay in the field
of early care and education (87%), and made it possible for them to pay for summer living expenses
(68%).
Participants were asked if they had been promoted since they began participating in the ASPIRE program,
and, if so, if they attributed that promotion to their participation in ASPIRE. Eighty-two survey
respondents reported a promotion, and 54% (44/82) of the participants who reported a promotion
attributed that promotion to their participation in the ASPIRE program. Participants were also asked if
they had received a pay increase since they began participating in the ASPIRE program, and, if so, if they
attributed that pay increase to their participation in ASPIRE. Eighty-two survey respondents reported a
pay increase, and 33% (27/82) of the participants who reported a pay increase attributed that pay
increase to their participation in the ASPIRE program.
Increased Quality of ECE Practices and Programs
The ASPIRE program provides free on-line CLASS training, access to the on-line CLASS video library, and
advisement in support of the implementation of CLASS practices. The CLASS training is a professional
development experience that provides early educators with a framework for understanding the
importance of emotional support, classroom organization, and instructional support in high-quality
teaching, and how to implement these skills in their own practice. The CLASS training and supports
provided by the ASPIRE program are meant to increase effective teaching practices and quality teacherchild interactions among participants and the children they serve. Although the CLASS is used with
increasing frequency to train and evaluate early care and education programs throughout the state,
many ASPIRE participants reported that they had never heard of the CLASS observation tool (65%) or
participated in a CLASS training or activity (72%) before the ASPIRE program.
In order to measure participant’s knowledge of effective teacher-child interactions, the “Teachers’
Knowledge of Effective Teacher-Child Interactions” measure was folded into the 2013-14 ASPIRE
application. Change in participants’ knowledge of effective teacher-child interactions was measured only
for returning participants who first took the measure at the start of the 2013-14 program year (pre) and
again at the start of the 2014-15 program year (“post”). This measure was created to measure increases
in knowledge as a result of the CLASS trainings (Hamre, Pianta, Burchinal, Field, Locasale-Crouch,
Downer, Howes, LaParo, Scott-Little, 2012). This measure consists of 14 multiple-choice items that
require a response to a short vignette. Correct answers reflect the CLASS definitions and measures of
Page 19 of 29

high-quality teacher-child interactions. The measure has been found to have adequate face validity and
discrimination ability (Hamre, et. al., 2012). One sample item from this measure is: “A child who is
always complaining comes to you and says, “Alexa won’t share with me.” The best thing to do is: a. Tell
her to stop find something else to do, b. Ignore her, c. Ask her how you can help her, d. Tell Alexa to
start sharing.” In this case, the correct answer is c.
Pre- and post-scores on the “Teacher’s Knowledge of Effective Teacher-Child Interactions” measure were
compared for a total of 337 ASPIRE participants who were new to ASPIRE during the 2013-14 program
year and who completed an application intending to return to ASPIRE during the 2014-15 program year.
These participants were required to complete CLASS training during the 2013-14 program year. Results
for these participants show a significant increase in scores from the beginning to the end of the program
year.
Table 7: Pre-Post Matched T-Test Results for 2013-14 ASPIRE Participants
Participants’ Knowledge Scores from Pre-test to Post-test, Matched Pairs (n = 337)
Pre-test Mean (SD)

Post-test Mean
(SD)

9.45 (3.9)

11.01 (2.1)

Knowledge of
Effective TeacherChild Interactions

Significant Change

Note. *p < .00

Table 8: Planned Implementation of CLASS- Related Strategies
CLASS Dimension
Positive Climate
Teacher Sensitivity
Regard for Student
Perspectives
Behavior Management
Productivity
Instructional Learning
Formats
Concept Development
Quality of Feedback
Language Modeling

Implement “Daily”

Implement “Multiple Times a
Day”

39.3%

50.8%

38.7%

51.3%

41.0%

46.4%

39.3%

50.5%

44.7%

41.2%

42.6%

38.5%

43.2%

38.3%

39.1%

43.9%

35.3%

56.8%
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In addition to responding to the “Teachers’ Knowledge of Effective Teacher-Child Interactions” measure,
participants were asked if the ASPIRE program, and the coursework they completed, had an impact on
the quality of their practices. The majority of ASPIRE survey respondents reported that the courses they
took helped to increase the quality of their practices (96%). Participants also reported that the ASPIRE
program increased their knowledge of CLASS-related classroom strategies (93%) and improved the
effectiveness of their teaching (95%).
For each of the nine dimensions covered in the CLASS training, the majority of survey respondents
reported that they intentionally planned to implement a CLASS-related strategy or practice “Daily” or
“Multiple Times a Day”.
More Effective ECE Professional Development System in LA County
The ASPIRE program increased the capacity of professional and academic advisors to provide support
with educational advancement, permit attainment, and the implementation of best practices in the
classroom. This increase in capacity is a result of the recruitment, training, and coordination of ASPIRE
advisors who also work for established training agencies or educational institutions across Los Angeles
County.
In addition to increasing the capacity of professional and academic advisors throughout Los Angeles
County, the ASPIRE program collaborates with other organizations and institutions of higher education in
Los Angeles County through the Los Angeles County Early Care and Education Workforce Consortium.
The collaboration between the ASPIRE program and the Workforce Consortium is focused on developing
a more coordinated and effective professional development system for early childhood educators. The
ASPIRE program is represented in the Workforce Consortium Advisory Committee, which drives the focus
of the Workforce Consortium work. The ASPIRE program is also involved in PEACH (Partnerships for
Education, Articulation and Coordination through Higher Education), which is a Workforce Consortiumfunded effort to change the ECE professional development infrastructure in Los Angeles County.
Highlights and accomplishments that have resulted from the ASPIRE program’s efforts to improve the
ECE professional development system during the 2013-14 program year include:
•

•

•

Regional Advisor meetings which brought together ASPIRE Advisors with representatives from the
WFI projects, local colleges, and R&R staff. The last meeting of the year included the PEACH team,
and they were part of the discussion of barriers to higher education. As a result, the PEACH group
has established a working group and they are brainstorming ideas to support our advisors and
participants, such as contacts at each IHE, and registration orientations for students.
Co-enrollment efforts with project Vistas and CSULA resulted in new opportunities to speak to
students and professionals who are eligible for ASPIRE and created new relationships with those
projects/institutions for ongoing outreach. The cohort at CSULA was made up of Head Start
teachers who were working towards the new HS BA requirement, so that was a great opportunity
to enhance services for that group.
The ASPIRE program trained and hired 15 new advisors from various agencies in 2013-14, this
brought the total back up to 50 advisors who are trained to be professional growth professionals
in LA county.
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Perceived Benefits of Participating in ASPIRE
ASPIRE participants reported a variety of challenges and barriers that prevent them from reaching their
professional and educational goals. The top three most frequent challenges are lack of money to pay
tuition or other school expenses (58%), lack of time (44%), and lack of money to pay for a child
development permit or other professional accreditation (19%). ASPIRE participants also reported a lack of
knowledge about the CLASS observation tool (65%) and the Child Development Permit Matrix (76%)
before participating in the ASPIRE program.
After receiving services through the ASPIRE program for one year or more, participants reported that the
ASPIRE program helped them overcome challenges and barriers and achieve professional and educational
milestones. Participants reported that the ASPIRE program helped them increase their understanding of
the Child Development Permit Matrix (85%), achieve a new or upgraded permit (76%), enroll in college
coursework (67%), increase their knowledge of CLASS-related practices and strategies (96%), improve
the effectiveness of their teaching (97%), and stay in the field of early childhood education (94%).
Participants also reported that the ASPIRE advisor and the ASPIRE stipend motivated them to achieve
professional and educational milestones. For example, the majority of participants reported that the
ASPIRE advisor (83%) and the stipend (86%) motivated them to take more coursework than they would
have otherwise taken and that the ASPIRE advisor (93%) and the stipend (76%) motivated them to apply
for a new or upgraded permit. The participant survey respondents also reported that the stipend made it
possible for them to afford classes (84%), made it possible for them to pay for summer living expenses
(68%), and encouraged them to stay in the field of early care and education (87%). The fact that many
participants depended on the ASPIRE stipend to cover living expenses highlights the need for a living
wage among ECE professionals.
Overall, ASPIRE participants reported that they were “satisfied” or “very satisfied” with the ASPIRE
program (99%).
Programmatic Successes and Challenges
The ASPIRE program staff and participants experienced significant success during the 2013-14 program
year. Each of the five ASPIRE program objectives were met or exceeded during the program year, which
contributed to the intended long-term impacts of the Los Angeles County Early Care and Education
Workforce Consortium. Through the efforts of the ASPIRE program staff and participants, the ASPIRE
program was able to:
Objective 1: Recruit over 1000 early childhood educators who represent the diversity of Los Angeles.
Objective 2: Increase the completion of coursework, permits, and degree requirements.
Objective 3: Increase incentives for early childhood educators to pursue educational and professional
advancement.
Objective 4: Increase the knowledge and self-reported implementation of high-quality teaching
practices, including high-quality teacher-child interactions.
Objective 5: Increase the effectiveness of the ECE professional development system in LA County
through capacity development of the ASPIRE advisors, which included CLASS training, permit training,
ASPIRE program requirement training, and increased opportunities to collaborate regionally with other
professional development professionals.
In addition to meeting or exceeding the program objectives for 2013-14, the ASPIRE program received
positive feedback from ASPIRE participants regarding the services that were provided through the
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program. The majority of ASPIRE participants reported that the ASPIRE program helped them achieve
specific professional and academic milestones, and the ASPIRE advisors and stipends motivated them to
achieve these milestones despite personal challenges, continuous work obligations, and rigorous
program requirements.
Major programmatic challenges that emerged during the 2012-13 program year led to programmatic
changes during the 2013-14 program year. The first challenge was maintaining a high participant
retention rate. A phone survey revealed that the most frequent reason for withdrawal was an inability to
register for coursework. Participants reported that they could not find appropriate coursework, could not
register for coursework due to course over-crowding, could not find a course that fit their work schedule,
missed the enrollment period for the course they needed, misunderstood the 6-unit requirement for the
ASPIRE program, or were not able to afford the fees associated with enrollment (Love, Hudgens, Dong,
2013). As a result, the ASPIRE program contracted with Los Angeles Community College to offer
weekend coursework that covered appropriate course material for ASPIRE participants. The ASPIRE
program also covered these issues during the ASPIRE advisor orientation, and discussed strategies to
assist participants in completing coursework with the ASPIRE advisors during the advisor-liaison monthly
meetings.
Another frequent reason for withdrawal from the program was a lack of computer skills, which are
needed to access the CLASS on-line training and second hand smoke training required by the ASPIRE
program. Since 2011-12, ASPIRE participants reported that they were not familiar with computers, did
not know how to navigate the internet, had to rely on teaching assistants or family members to help
them access the on-line program components, or became frustrated with the lack of computer assistance
available after work hours. In 2013-14, the program staff provided more computer clinics and targeted
assistance than they originally set out to provide. These efforts reduced the number of withdrawals due
to non-completion of the on-line ASPIRE components (CLASS training and second hand smoke training)
but the need for support in this area still exists.
The third major programmatic challenge that emerged in 2012-13 and was addressed in 2013-14 was
ensuring that new ASPIRE advisors were responsive to ASPIRE participants and provided the necessary
level of service to ASPIRE participants. There were 15 new advisors added to the ASPIRE program in the
2012-13 program year. Unfortunately, the ASPIRE program staff received complaints that five of these
advisors were hard to reach. Because these five advisors were not responsive to their participants, the
ASPIRE program staff took on the majority of the participant caseloads for these advisors, making it
possible for the participants to complete their program requirements. A small percentage of these
participants were assigned to other advisors. Because the ASPIRE program staff and contracted advisors
could take over the caseloads, the quality of the program was maintained for all participants. The
Satisfaction with Advisement Survey administered in March revealed extremely low performance ratings
for these five advisors, and so they were not asked to serve as advisors during the 2013-14 program year.
In an attempt to avoid advisor dismissal during the 2014-15 program year, advisor applications for the
2014-15 program year were required to go through a more rigorous application process.
A final challenge during the 2013-14 program year was the launch of the new Component D – My
Teaching Partner. The details of this program, including informational materials and required forms, were
not finalized until after the 2013-14 application process was launched. Because of this, the ASPIRE staff
was required to plan and execute an additional recruitment process and information session on short
notice. Due to the short notice, the recruitment goal of 50 participants was not met for this component.
Moving forward, recruitment for Component D will be rolled into the regular application process to
ensure a seamless application phase for all applicants and support increased participation for this
component.
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Limitations
The chief limitations of this study are as follows.
Participants have the option to skip any question on the end-of-year survey and the satisfaction-withadvisor survey. Because of this, not all participants were included in the analyses of survey data. In
addition, the sample for the independent and matched sample t-tests did not include participants who
skipped items on the “Knowledge of Effective Teacher-Child Interactions” measure, which was included
in the end-of-year survey.
The findings in this report cannot be generalized to other CARES Plus programs or other stipend
programs in Southern California (e.g. the AB212 program).
Measurement of teacher-child interactions and other classroom practices using direct observation
continue to be outside the scope of the evaluation for the ASPIRE program. Although First 5 CA collects
direct observation data from a small sample of ASPIRE participants, the local ASPIRE program and
evaluation staff do not have access to the data.

Conclusions & Recommendations
During the 2013-14 program year, the ASPIRE program met or exceeded all program objectives. The
ASPIRE program contributed to the advancement of the ECE workforce, supported participants in
achieving academic and professional development milestones, contributed to increases in knowledge of
high-quality classroom practices, and increased the capacity of the professionals who coach and advise
ECE professionals through workforce development programs. A discussion of the conclusions and
recommendations are presented within the framework of the Workforce Consortium impact areas.
Expanded and Diverse ECE Workforce
The ASPIRE program was able to recruit 1,265 applicants, and accept 1,190 participants into the ASPIRE
program for the 2013-14 program year. This was an increase from the 1,166 participants accepted in the
2012-13 program year. These increases were affirming for the ASPIRE staff, who intentionally worked
with other Workforce Consortium partners to advertise the ASPIRE program and co-enroll participants
who were already participating in other Workforce Consortium programs.
In addition to an increase in participants, the ASPIRE program was able to maintain the racial/ethnic
diversity of the participant group. The racial/ethnic breakdown of the 2013-14 ASPIRE participants
mirrored that of both the general population and the 0 to 5 population in Los Angeles County.
Participants were also geographically diverse, living and working across all five supervisorial districts in Los
Angeles County.
Although recruiting new ECE professionals to the field is not one of the program objectives for ASPIRE,
the program did serve a significant number of ECE professionals who were new to the field. Over onefourth of ASPIRE participants (23%) reported working in the field of ECE for less than five years.
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RECOMMENDATIONS
• Continue to work with Workforce Consortium partners to recruit ASPIRE participants.
• Continue to implement established recruitment strategies and work with partner CSUs and
community colleges to recruit working students.
• Continue to provide services in multiple languages and across all supervisorial districts to ensure
participant diversity.
Better Qualified ECE Workforce
The number of participants who completed coursework with a “C” or better and the number of
participants who received a new or upgraded permit continues to rise year after year since 2011 .
However, the number and percentage of participants earning a degree has slowly dropped across the
years.
ASPIRE participants overwhelmingly attributed their academic and permit progress to the assistance they
received from ASPIRE, and the majority reported that the ASPIRE advisor and stipend motivated them to
take more coursework and apply for a new or upgraded permit. Participants also reported that the
ASPIRE stipend made it possible to afford the classes needed to complete degrees and permit
applications. The ECE professionals served by the ASPIRE program report low wages and salaries. It is not
surprising that the stipend was reported as a motivating factor in completing coursework and permit
applications, which can be costly for individuals who do not make a living wage.
RECOMMENDATIONS
• Continue to provide contracted courses so that ASPIRE participants have priority enrollment in
appropriate coursework.
• Reemphasize the need for services that support coursework identification and enrollment during
the advisor orientation and development meetings.
• Continue to send out information on available courses and schools to ASPIRE participants.
• Maintain an advisor caseload of 24 so that advisors can establish a closer relationship with the
participant and provide more support in the areas of coursework and permit completion.
• Continue to offer extra advisement sessions so that participant receive more support.
Greater Retention and Advancement of the ECE Workforce
Participants reported that the ASPIRE program motivated them to stay in the ECE field and made it
possible for them to pay their summer living expenses. In addition, participants reported that the ASPIRE
program contributed to their professional advancement. Of the participants who received a pay increase
at work during the 2013-14 program year, 33% attributed the pay increase to their participation in the
ASPIRE program. Of the participants who were promoted during the 2013-14 program year, 54%
attributed the promotion to their participation in the ASPIRE program.
RECOMMENDATIONS
• Continue to administer stipends and bonuses to participants who achieve academic and
professional development milestones through the ASPIRE program.
Increased Quality of ECE Practices and Programs
Knowledge of effective teacher-child interactions significantly increased for first year ASPIRE participants,
who were required to complete CLASS training during the 2013-14 program year. In addition to
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responding to the “Teachers’ Knowledge of Effective Teacher-Child Interactions” measure, participants
were asked if the ASPIRE program, and the completed coursework, had an impact on the quality of their
practices. The majority of ASPIRE survey respondents reported that the courses they took helped to
increase the quality of their practices (96%). Participants also reported that the ASPIRE program
increased their knowledge of CLASS-related classroom strategies (93%) and improved the effectiveness
of their teaching (95%). Participants also reported that they intentionally planned to implement a CLASSrelated strategy or practice “Daily” or “Multiple Times a Day”.
RECOMMENDATIONS
• Continue to provide on-line CLASS training for ASPIRE participants.
• Continue to provide access to the CLASS on-line video library for returning ASPIRE participants.
• Continue to provide advisement on the CLASS tool so that participants intentionally implement
CLASS-related strategies or practices in the classroom.
• Continue to provide the MTP option for ASPIRE participants.
More Effective ECE Professional Development System in LA County
The ASPIRE program contributed to a more effective ECE professional development system on two levels.
First, the ASPIRE program increased the capacity of professional and academic advisors to provide
support with educational advancement, permit attainment, and the implementation of best practices in
the classroom. This increase in capacity is a result of the recruitment, training, and coordination of
ASPIRE advisors who also work for established training agencies or educational institutions across Los
Angeles County. Second, the ASPIRE program worked with other workforce programs and funders
through the Los Angeles Early Care and Education Workforce Consortium to align and coordinate efforts
and maximize the services provided to ECE professionals. This work included collaborations to implement
recruitment strategies across Workforce Consortium partner agencies to attract qualified ASPIRE advisors
and participants, co-enrollment of participants across programs as appropriate, regional meetings for
staff networking and collaboration, and coordination of resources in order to offer computer clinics to
ASPIRE participants on community college campuses.
RECOMMENDATIONS
• Continue to recruit new ASPIRE advisors from the existing pool of professionals working for
professional development agencies and institutions of higher education.
• Continue to work with Workforce Consortium partners to collaborate and generate ideas for
program improvement.
• Continue to develop the capacity of the ASPIRE advisors by providing CLASS training, and permit
matrix training.
• Implement ideas for closer collaboration with Workforce Consortium partners that were
generated during advisory sessions in 2013-14, including a campus contact list for ASPIRE
advisors, information regarding registration/orientation sessions on CSU and community college
campuses, and participant information spreadsheets to boost co-enrollment between workforce
consortium programs.
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Appendix A: ASPIRE (CARES-Plus) Logic Model 13-14

Maximize Participant and Advisor Retention through Outreach, Recruitment, and Followup

Target
Populations
ASPIRE
Advisors

·
·
·

·
·
·
·
·
·
·
·
·
ECE
Professionals

·
·
·
·

·
·

Activities

Short-Term
Outcomes

Intermediate
Outcomes

Long-Term
Outcomes

Advisor Development
CLASS Training
Advisor Orientation
LAUP Liaison meetings

Increased Awareness of
ASPIRE / CLASS /
Permit / Degree
Requirements

Increased Quality of
Advisement

Increased Capacity to
Provide Quality ECE
Advisement in LA County

Professional
Development Support
Activities
Dedicated Advisement
Online CLASS Training
My Teaching Partner
(MTP) Coaching
Tobacco Training
CLASS Implementation
Plan
Consortium Information
LAUP Specialist Support
Computer Clinics
Class Workshops
Educational Support
Activities
Transcript Review
Permit Matrix Overview
Professional/Academic
Development Plan
Permit Webinar

Increased Knowledge
of Quality Practices

Increased
Implementation of
Quality Practices

Sustained
Implementation of
Quality Practices

Increased Awareness of
Consortium
Opportunities

Impact

More effective ECE
professional
development
system in LA County

Increased quality of
ECE practices and
programs

Participate in Consortium
if Applicable

Increased Awareness &
Understanding of
Permit Matrix

Increased Completion
of Permit-Applicable
Coursework

Increased Rates of New,
Renewed, and Upgraded
Permits

Increased Awareness of
Transfer/Degree
Requirements

Increased Completion
of Transfer and Degree
Requirements

Increased Rates of
Transfer and Degree
Achiement

College Coursework
3 semester units
6 semester units

Increased Enrollment in
Appropriate Courses

Increased Completion
of Appropriate Courses

Stipend

Increased Incentive to
Apply to ASPIRE
Program

Increased Incentive to
complete ASPIRE
requirements

Increased retention
Continued Professional
Growth

Workforce better
prepared to meet
diverse needs of
children & families

Better qualified ECE
workfroce

Greater retention
and advancement
of ECE workforce

Appendix B: ASPIRE Application

Aspire 2013-2014 Application
Welcome to the ASPIRE Stipend Program
Application Website!
1. Enter Email Address
A personal email account is required to qualify for and participate in the program.

Please reenter email address for verification
On completing the online portion of the application, you will need to print out and send
in additional forms. Please have a printer and paper ready before starting the
application.
Do you have a printer connected to this computer and paper ready?
No
Yes
Are you currently in the ASPIRE Stipend Program and do you plan to successfully
complete it?
No
Yes

Applicant Information
2. Personal Information
Last Name

Previous Last Name (if applicable)

First Name

Middle Initial (if applicable)

Home Address

City

Phone Numbers
Home Phone
Mobile Phone
Work Phone

Ext.

State

Zip Code

3. Gender
Female
Male
Decline to State
4. Place of Birth
City

Country

5. Did you participate in CARES program outside of Los Angeles County between
2000 and 2010?
No
Yes
6. Please indicate your level of computer knowledge
I am very familiar with computers. I use email and the internet on a regular basis
I am somewhat familiar with computers, email and the internet. Sometimes I
have to seek out help from others.
I don't know much about computers, email, or the internet. I frequently need
help.
I don't currently use computers, email or the internet at all.
7. Ethnicity (Check all that apply.)
Alaskan Native
American Indian
Asian
Black/African American
Hispanic/Latino
Native Hawaiian or Pacific Islander
White
Decline to Answer
Other
If Other was selected, please specify:

8. What is your primary language (the language you speak most fluently)?
Arabic

Korean

Armenian

Persian

Bengali

Portuguese

Chinese

Punjabi

Chinese - Cantonese

Russian

Chinese - Mandarin

Spanish

Dari

Tagalog

English

Thai

Farsi

Urdu

French

Vietnamese

German
Hmong

Other
If Other was selected, please specify:

Japanese
Khmer

9. What other language do you speak fluently, if applicable? (#1)
Arabic

Korean

Armenian

Persian

Bengali

Portuguese

Chinese

Punjabi

Chinese - Cantonese

Russian

Chinese - Mandarin

Spanish

Dari

Tagalog

English

Thai

Farsi

Urdu

French

Vietnamese

German
Hmong
Japanese
Khmer

Other
If Other was selected, please specify:

What other language do you speak fluently, if applicable? (#2)
Arabic

Japanese

Armenian

Khmer

Bengali

Korean

Chinese

Persian

Chinese - Cantonese

Portuguese

Chinese - Mandarin

Punjabi

Dari

Russian

English

Spanish

Farsi

Tagalog

French

Thai

German

Urdu

Hmong

Vietnamese

10. In which language would you prefer to receive communication and
advisement from the ASPIRE Stipend Program?
(If you check any language other than English or Spanish, ASPIRE will attempt to match
you with an Advisor who speaks your language. However, program communication will
be in English.)
English
Spanish
Other (please specify) If Other was selected, please specify:
11. What is the best address to use when assigning you to an Advisor? (If your
co-worker and you would like to be assigned the same Advisor, please select
"Work Address.")
My home address: I am most available on evenings and weekends when I'm close
to home.
My work address: I am most available during my breaks or immediately after work.
My work and home address are one and the same (Family Child Care Owners, for
example)
12. If you know an ASPIRE advisor and would like to be assigned to him/her,
please write their name here. (If there is a specific ASPIRE Advisor that you prefer
not to be assigned to, please give us a call at 213-416-1943.)

Information Regarding the Children You Currently Serve
13. How many children do you directly serve in your classroom or home in the
following age groups?
You must work with at least one child age 0-5 who has not yet entered into Kindergarten
to qualify for ASPIRE. (Please write a number, for example: “5.” If you have no children
in that age group, write “0”.)
Infants (Birth to 17 months)
Toddlers (18 to 35 Months)
Pre-K (3 to 5 years) Should not have entered Kindergarten yet.

14. Which Program Track are you applying to participate in? Requirements listed
below.
(You must serve at least one child in the age group of the program that you select.)
Infant/Toddler Track
Preschool Track
Preschool Track Requirements
• Introduction to the Pre-K CLASS on-line training (2 hours)
• Pre-K Looking At CLASSrooms on-line training (20 hours)
• 3 semester/4.5quarter units of eligible coursework (or 54 hours of ESL/GED
classes)
• Second-Hand Smoke Training (45 minutes)
• 2 ASPIRE Advisement sessions
Infant/Toddler Track Requirements
• Introduction to the Toddler CLASS on-line training (2 hours)
• Toddler Looking At CLASSrooms on-line training (20 hours)
• 3 semester/4.5 quarter units of eligible coursework (or 54 hours of ESL/GED
classes)
• Second-Hand Smoke Training (45 minutes)
• 2 ASPIRE Advisement sessions
Note: These requirements are for First Year participants. The Re-enrollment Application has the
requirements of 6 semester units of eligible coursework, 2 Advisement sessions, and 5 hours in the
Video Library.

NOTE: If you have already completed these trainings in the past 24 months, please call
us at 213-416-1943 for alternative requirements.

15. Do you receive services and/or support from any of the following agencies?
(Check all that apply.)
Los Angeles Universal Preschool (LAUP)
R&R agency - Child Care Resource Center (CCRC)
R&R agency – Options
R&R agency - Connections for Children (CFC)
R&R agency - Crystal Stairs
R&R agency - Mexican American Opportunity Foundation
R&R agency - Pomona Unified Resource and Referral
R&R agency - Options Resource and Referral
R&R agency - Pathways
STEP Program - County Office of Child Care
ECE Professional Learning Communities - LACOE
CAST - Los Angeles Valley College
ESP Program - Santa Monica College
Project RISE - Long Beach City College
PECE Program - Pierce College
AA2BA Program - Los Angeles City College
Project LINKS - East Los Angeles College
Mt. SAC Workforce Initiative
16. What school are you planning to attend?
Abram Friedman Occupational School
Adult Community Center
American Public University
Antelope Valley College
Antioch University
Argosy University
Ashford University
Azusa Pacific University
Baldwin Park Unified School District
Barstow College
Brandman
California Baptist University

California State Polytechnic University,
Pomona
California State University, Bakersfield
California State University, Dominguez
Hills
California State University, Fresno
California State University, Fullerton
California State University, Long Beach
California State University, Los Angeles
California State University, Northridge
Cambridge College
Centinela Valley Adult School
Cerritos College

Cerro Coso Community College
Chaffey College
Chapman University
Citrus College
College of the Canyons
Concordia
Diversify Language Institute
Dominguez Hills College
E. Manfred Evans Community Adult
School
East Los Angeles College
El Camino College
El Camino College - Compton Campus
Evans Adult School
Evans CAS
Fremont Adult Education
Fullerton College
Gardena High School
Glendale Community College
Grand Canyon University
Hacienda La Puente Adult School
Huntington-Bell Adult school
Inglewood Adult School
Jefferson Community Adult School
(Adams)
Jones International University
Kennedy-San Fernando Community
Adult School
La Sierra Adult High School
Laguna Technical College
Long Beach City College
Long Beach School for Adults
Los Angeles City College
Los Angeles Harbor College
Los Angeles Mission College
Los Angeles Southwest College
Los Angeles Trade Tech
Los Angeles Valley College
Loyola Marymount College
Manual-Arts Crenshaw Adult School
Metropolitan Skills Center
Mid-Wilshire Center
Monrovia Community Adult School
Montebello Community Adult School
Moorpark College
Morningside High School

Mount San Antonio College
Mount St. Mary's College
National University
Norwalk La Mirada Adult School
One stop Inglewood comm.
Other
Oxnard Community College
Pacific Oaks College
Paramount Adult School
Pasadena City College
Penn Foster College
Pepperdine University
Pierce College
Rinaldi Adult Center
Rio Hondo Community College
Rio Solato-Arizona
Rowland Adult and Community
Education
Saddleback Community College
Santa Monica College
Siskiyous College
South Bay English Adult School
South Gate Community Adult School
Southwest Community College
Torrance Adult School
Tri-community Adult Education
Undecided
Union Institute & University
Unity College
University of California Riverside
University of California, Davis Extension
University of California, Fresno
Extension
University of California, Fullerton
University of California, Los Angeles
Extension
University of California, Riverside
Extension
University of California, San Diego
Extension
University of Connecticut
University of La Verne
University of Phoenix
University of Southern California
Vanguard University
Ventura College

Walden university
West Los Angeles College

West Valley Occupational Center
Wilson-Lincoln CAS LAUS

If Other was selected, please specify:

Education and Permit Levels
17. Indicate the highest level of education you completed to date.
Less than a high school diploma or GED
High school diploma or GED
Some college (only select if completed a HS diploma or GED)
2-year college degree (AA/AS) in ECE
2-year college degree (AA/AS) in other field
4-year college degree (BA/BS) in ECE
4-year college degree (BA/BS) in other field
Graduate degree (MA/MS) in ECE
Graduate degree (MA/MS) in other field
Major (Applicable only if you received an AA/AS, BA/BS or MA/MS)
Was BA degree from another country?
No
Yes
18. How many Child Development or ECE units have you completed?
(Please write a number, for example: "5." If none have been completed, write "0")
Semester Units

Quarter Units

19. Have you been enrolled in and taking college coursework during the past
academic year?
No
Yes

20. Please indicate the type of Child Development Permit most recently issued to
you by the CA Commission on Teacher Credentialing (CTC).
I do not currently hold a Child Development Permit issued by the CTC
Assistant Teacher
Associate Teacher
Teacher
Master Teacher
Site Supervisor
Program Director
Please enter the date your permit was issued. If you don't remember, please write the
estimated date.
21. Please indicate the type of Teaching Credential you hold.
I do not currently hold a Teaching Credential
Single Subject
Multiple Subject
Specialist Instruction (e.g. Disabilities and Other Special Needs)
Early Childhood Special Education
Administrative
Pupil Personnel Services
Clinical/Rehabilitative Services
School Nurse
Other Health Services
Bilingual Specialist
Reading/Language Arts
Speech-Language Pathology
Other :
Please specify the expiration date. If you don't remember, please give the estimated
date.
Was your Teaching Credential issued by the California Commission on Teacher
Credentialing (CTC)?
No, my credential is from out of state/country
Yes, from California

Professional Development Goals
22. Please indicate your goal in participating in the ASPIRE Stipend Program.
Which of the following permits or degrees do you plan to work on during this
program year (Summer, Fall, Winter, and Spring terms)? Check all that apply. If
major is undeclared, please write "undecided".
Obtain my Child Development Permit for the first time?
What permit level are you working towards?
Move up on the Child Development Permit Matrix?
What permit level are you working towards?
Complete English as a Second Language (ESL) classes?
Complete Math or English pre-requisites to allow me to pursue a college degree?
Complete classes towards the completion of a GED?
Obtain a college degree (AA/AS) in ECE or a closely related field?
Please specify your Major:
Complete the transfer requirements for a 4-year college/university?
Please specify your Major:
Obtain a 4-year college/university degree (BA/BS) in ECE or a closely related field?
Please specify your Major:

Obtain a post-graduate degree (MA/MS) in ECE or a closely related field?
Please specify your Major:
Obtain a Multiple Subject or Early Childhood Special Education Teaching
Credential?
I already hold a BA/BS or higher in ECE and a Site Supervisor permit or higher. My
goal is to complete coursework for professional growth towards the renewal of my
Child Development permit.
Please specify the Professional Growth topic:

Employment Information
23. Primary Job Title.
Please indicate your primary role in your current place of employment.
Family Child Owner or Teacher
Assistant Teacher/Teacher Aide
Teacher/Lead Teacher
Teacher/Director
Specialized Teaching Staff (e.g., Special Education Teacher, Supervising Master
Teacher)
Professional Support Staff (e.g. Curriculum Specialist, Mental Health Consultant)
Site Supervisor
Assistant Director
Director-Single Site
Director-Multi-Site
Executive Director
Other

If Other was selected, please specify:

Do you work directly with children providing educational services to children age 0 - 5 in
an early care and education setting?
No
Yes
What is your role in the Family Child Care Home in which you work?
Owner/Operator
Assistant
Other
24. Number of Years that you have been employed with current employer.
(Please write a number in the box, for example: "5". If the answer is less than one year,
write "1".)

25. How many years have you been working in the field of Early Care and
Education (ECE)?
(Please write a number in the box, for example: "5". If the answer is less than one year,
write "1".)

26. What is the average number of hours that you work per week in your current
ECE position?
You must work at least 15 hours per week in an ECE setting in order to qualify for
ASPIRE (Please write a number in the box, for example: "5.")
27. How many of the past 12 months did you work in your current ECE position?
28. Salary or Wage
Please answer one of the following. (This information is kept confidential and is only
used to determine eligibility):
What is your individual current annual ECE salary before taxes (Example: 35000 -Enter numbers only, no "$" or ",")?
$

Per Year

What is your current hourly ECE wage before taxes (Example: 10.00 -- Enter numbers
only, no "$" or ",")?
$

Per Hour

29. Benefits
Do you have any of the benefits listed below?
No
Yes
What benefits do you currently receive from your current ECE position?
(Check all that apply.)
Health
Vision
Dental
Paid Vacation
Paid Personal Leave
Paid Holidays
Paid Sick Time
Paid Release for Training
Training Registration Fees
Conference Registration Fees
College Tuition
Retirement
Other

30. In which of the following program setting(s) do you work?
Licensed Child Care Center/Early Childhood Program
Licensed Family Child Care Home
License-Exempt Center or School-Age Program (e.g. Cal-SAFE, Military Child Care,
Parent Co-Op)
Other
31. Of the children age 0-5 that you serve, how many have a special need?
Children with a special need are those who have an IEP (Individualized Education
Plan), an IFSP (Individualized Family Service Plan).
(Please write a number, for example: "3." If you do not serve any children with a special
need, write "0.")

32. Of the children age 0-5 that you serve, how many speak mostly a language
other than English at home?
(Please write a number, for example: "3". If you do not serve any children who speak
mostly a language other than English at home, write "0".)

Information Regarding the Children You Currently Serve
33. Primary language spoken with children in your classroom or family child care.
Arabic
Armenian
Bengali
Chinese
Chinese - Cantonese
Chinese - Mandarin

Korean
Persian
Portuguese
Punjabi
Russian
Spanish

Dari
English

Tagalog

Farsi

Thai

French

Urdu

German

Vietnamese

Hmong

Other If Other was selected, please

Japanese
Khmer

specify:

34. If there is another language you speak frequently with children please indicate
here
Arabic

Khmer

Armenian

Korean

Bengali

Persian

Chinese

Portuguese

Chinese - Cantonese

Punjabi

Chinese - Mandarin

Russian

Dari

Spanish

English

Tagalog

Farsi

Thai

French

Urdu

German

Vietnamese

Hmong

Other

Japanese

If Other was selected,

please specify:

Class Training and Practices
35. Have you ever heard of the CLASS observation tool?
No
Yes
Not Sure

36. Have you ever participated in a CLASS training or activity?
(Check all that apply.)
Yes - I have received training on the CLASS tool.
Yes - I have been trained as a reliable CLASS observer.
Yes - I have used the CLASS tool at my place of work.
No - I have never participated in a CLASS training or activity.
Other
If Other was selected, please specify:

37. For each CLASS dimension, how often do you intentionally plan to implement
a CLASS strategy or practice as part of your lesson plan or daily routine?
Positive Climate
Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Productivity
Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day
Instructional Learning Formats

Teacher Sensitivity
Never
Rarely
Once a Week
A Few Times a Week
Daily

Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Multiple Times a Day
Concept Development
Regard for Student Perspectives
Never
Rarely
Once a Week
A Few Times a Week
Daily

Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Multiple Times a Day
Quality of Feedback
Behavior Management
Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Language Modeling
Never
Rarely
Once a Week
A Few Times a Week
Daily
Multiple Times a Day

Teacher-Child Interactions
We would like to learn more about your understanding of effective teacher-child
interactions. In the following section, you will read brief classroom scenarios. Please
imagine that the scenarios take place in a preschool classroom. Read each scenario
carefully and choose the BEST response for each situation.
38. The best way to build a positive relationship with a child is to:
Get to know the child's parents
Give the child stickers for positive behavior
Regularly spend time talking to the child about his or her life outside of school
Make sure the child has many friends in the classroom
39. Based on how he was leaning into the group and opening his mouth to say
something, the teacher thought a child wanted to make a comment during book
reading. A responsive teacher would:
Pause before continuing and ask the child if he would like to share
Talk with the child after circle and encourage him to speak up next time
Recognize that not all children need to talk in groups and respect his silence
Consider placing the child next to a talkative peer next time to encourage his
Involvement.
40. A child who is always complaining comes to the teacher and says, "Alexa
won't share with me." The best thing for the teacher to do is:
Tell her to find something else to do
Ignore her
Ask her how you can help her
Tell Alexa to start sharing

41. The teacher asks her helper to pass out letter cards. She says, "Just pass
them out." However, as the child is passing out the cards, the teacher notices that
he is giving his classmate the letter that begins his classmate's name. By
following the student's lead and commenting on what he is doing:
Learning time will be lost since it will take him a long time to pass out the cards
The teacher will create a rich learning opportunity for everyone
There will be some behavior problems because there is no activity happening
The teacher will help build peer relationships
42. A small group of children is painting on paper at a table. One child asks if they
can paint some rocks they collected earlier in the day. The best thing for the
teacher to do is:
Get the rocks and let the children paint them
Tell them rocks are not for painting
Tell them it would make too much of a mess
Tell the child that is something they can do at home, not at school
43. At lunch, a teacher is talking with a child about what she did over the
weekend. This builds all of the following except:
Relationships
Literacy skills
Social skills
Social language
44. A child is crying at drop-off because she misses her mom. Which of the
following is most likely to help the child in that moment:
Let the child sit alone for a while until she calms down
Talk with the parent to figure out what happened
Encourage the child's friends to try to distract her
Spend time with her until the child feels better

45. The teacher wants to be as efficient as possible in providing learning
opportunities for her children throughout the day. To do so, she should:
Allow children to move between centers until they find an activity that engages them
Allow time between the end of circle and beginning of a transition to let the children
think about what they have learned during circle
Have all of her lesson materials and transition ideas ready before she begins the
day
Permit children to engage in discussions about student-initiated topics during circle
time
46. The teacher has difficulty getting her students to do what she wants at circle
time. Her children tend to be highly active, don't consistently listen to the lesson,
and frequently interrupt. Which of the following would most effectively help her
improve the children's behavior?
Ignore all misbehavior to prevent reinforcing the wrong thing
Restate classroom expectations for circle time and model the behavior before
beginning the activity
Redirect children when they make comments or fidget
Post clear and positively stated classrooms rules
47. A child hits another child. The most effective response is to:
Separate the children by moving the child who was hit into another center
Remind the child that hands are not for hitting, then help re-engage him in an
activity
Ignore the behavior
Tell the child's parents about the misbehavior
48. The children are not paying attention to a book the teacher is reading to them
right after coming in from the playground. They are wiggling around on the rug
and talking to one another. The best thing for the teacher to do is:
Switch to doing another activity, since they aren't interested in the book
Stop reading and wait until every child is listening
Tell them they need to listen or else they won't get free time later in the day
Try changing her tone of voice and adding movements for the children to do to help
get them more interested in the story

49. The most productive use of a teacher's time while children are eating snack is
to:
Take a quick break to check e-mail or talk to another teacher
Get ready for the next activity
Pass out snack and help the children clean up
Sit, eat and talk with the children
50. A child is trying to put together a puzzle that is too difficult for her. The best
thing for the teacher to do is:
Sit with her and give her hints that help her complete the puzzle
Provide her a puzzle that is easier for her to complete
Encourage her to keep trying it on her own
Complete the puzzle for her as a demonstration
51. Which of the following strategies is least likely to facilitate preschoolers'
language development?
Repeating and extending or expanding what they say
Having them sing the alphabet song every day
Having frequent conversations with them
Narrating (putting words to actions) what they are doing while playing

Appendix C: Employment Verification Form

Staple here

4398

Employment Verification Form
Please have your Supervisor, or other individual authorized to verify employment, complete this
information. If you are a Family Child Care Owner, you should complete the information yourself.
All fields are required unless otherwise indicated. Applications with missing information will not move
through the review process and may result in the applicant becoming ineligible.
Call 213-416-1943 or email us at workforcedevelopment@laup.net if you have questions.
Stipend Applicant Information:
First Name: ______________________________ Last Name: _____________________________________________
Previous Last Name (if applicable): _________________________________________________________________
I certify that the above named Stipend Applicant is currently employed as an early childhood educator working directly
with children ages 0-5 on a consistent and continual basis at least 15 hours per week. (initial) _________
I understand that the stipend he/she receives is in addition to his/her salary (or wage), and that I certify that current
salary and salary advancement will not be negatively affected by this incentive. (initial)_________
I declare under penalty of perjury that the above statements are true and correct to the best of my knowledge and belief.

/

____________________________________________________
Signature of Supervisor (or other authorized individual)

/

Date [MM/DD/YYYY]

Printed Supervisor/Authorized Individual First Name: _____________________________________________
Printed Supervisor/Authorized Individual Last Name: _______________________________________________
Title: ______________________________________________________________________________________________

Phone#:

-

-

Email: _______________________________________________________

LAUP reserves the right to verify that the information provided in this application is true.
For Office Use Only
DO NOT WRITE BELOW THIS LINE

/
Participant ID

Page 1 of 3

Date Rec'd

/

Appendix D: Advisor Training Feedback Form
ASPIRE Advisor Orientation
Orientation Feedback – August 2013
Thank you for attending this orientation. Please give us feedback so we can better meet your needs.
NAME (Please Print) _________________________________________________________________

After the ASPIRE Advisor Orientation, how
prepared do you feel to do each of the following?

Not
Prepared

Somewhat
prepared

Adequately
Prepared

Very
Prepared

1. Orient participants on program requirements for
2013-14.

1

2

3

4

2. Use the Advisor Checklist to prepare for and carry
out Advisement sessions.

1

2

3

4

3. Coach participants to select and implement CLASSrelated strategies in their ECE setting.

1

2

3

4

4. Accurately enter data for the Educational Advisement
section (i.e. Course number, Course category).

1

2

3

4

5. Guide participants in creating a Professional
Development Plan of Action.

1

2

3

4

6. Complete extra advisement sessions with my
participants

1

2

3

4

Yes

No

Not Sure

13. The ASPIRE Advisor procedures and guidelines are clear to me.

1

2

3

14. I will be able to accurately categorize ASPIRE coursework.

1

2

3

16. I understand the goals of ASPIRE advisement.

1

2

3

17. I understand the role of the ASPIRE advisor as a CLASS coach.

1

2

3

18. I understand the role of the ASPIRE advisor in orientating participants
so that they may access and navigate the higher education system.

1

2

3

Please respond to the following statements:

19. What was the most helpful portion of today’s training?

10. What additional resources would you like LAUP and/or your LAUP Liaison to provide? Please describe:

20. Do you have suggestions for the 2013-14 ASPIRE program year? Please describe.

21. Do you have any additional comments?

Appendix E: Advisement Satisfaction Survey

Satisfaction with ASPIRE Advisement 2013-2014
4
You have been asked to complete this survey because you are a participant in the ASPIRE
Program. We would like to know about your experience with ASPIRE advisement. This
information will help us improve our services. Survey responses are confidential and will not
be shared with the ASPIRE advisors. Please be as open and candid as possible with your
responses.

5
1. Advisor Information
Advisor First Name *

Advisor Last Name *

24
2. Please indicate how satisfied you are with the support you received from your ASPIRE
advisor in the following areas: *
Did not
receive
Very
Very
this
Satisfied Satisfied Dissatisfied Dissatisfied support

One-on-one advisement *

Did
not
Very
Very
receive
Satisfied Satisfied Dissatisfied Dissatisfied
this
support

Group advisement (small group session)
*

Did
not
Very
Very
receive
Satisfied Satisfied Dissatisfied Dissatisfied
this
support

Professional development information
(e.g. permit, trainings) *

Did
not
Very
Very
receive
Satisfied Satisfied Dissatisfied Dissatisfied
this
support

Educational information (e.g. degree
requirements, transfer information) *

Did
not
Very
Very
receive
Satisfied Satisfied Dissatisfied Dissatisfied
this
support

Feedback on CLASS implementation in
my classroom or family child care *

Did
not
Very
Very
receive
Satisfied Satisfied Dissatisfied Dissatisfied
this
support

First Advisement Session
47
3. About how long did your first advisement session last? *
Less than 45 minutes
45 minutes to 1.5 hours
More than 1.5 hours

48
4. Was your first advisement session a group or individual session? *
Group session
Individual session

Page exit logic: IF: The answer to Question 4 is exactly equal to Individual Session | THEN: Jump to
page 5
IF: Question "Was your first advisement session a group or individual session?" #4 is exactly equal
to ("Individual session") THEN: Jump to page 5 (untitled)
Must be numeric Whole numbers only Positive numbers only
50
5. How many people were in your group advisement session? *

31
6. Did you have difficulty scheduling a time to meet with your ASPIRE advisor? *
Yes
No

Page exit logic: difficulty scheduling NO
IF: Question "Did you have difficulty scheduling a time to meet with your ASPIRE advisor?" #6 is
exactly equal to ("No") THEN: Jump to page 7 Min. answers = 1 (if answered)
32
7. If you experienced difficulty scheduling a time to meet with your advisor, what made it

difficult? *
(check all that apply)
I had a busy schedule
My advisor was non-responsive
I did not have reliable transportation to and from the advisement sessions
Other

*

33
8. Overall, how satisfied are you with your experience with your ASPIRE advisor? *
Very Satisfied
Satisfied
Dissatisfied
Very Dissatisfied

45
9. On a scale from one to ten, one being poor and ten being excellent, how would you rate
the overall performance of your ASPIRE advisor? *
1
(poor)

2

3

4

5

6

7

8

9

10
(excellent)

42
10. How could your advisor have served you better? *
Please be specific (e.g. more time reviewing the permit matrix, more meeting times available on
evening or weekends, etc.)

44
11. Do you have any other comments or suggestions?

1
Thank you for taking the time to complete this survey.

Appendix F: ASPIRE Participant Year End Survey

ASPIRE Participant Survey 2013-2014
27
Welcome! You have been asked to complete this survey because you are a participant
in the ASPIRE program. This survey will help us understand how you have benefited from
the program, and ways that the program can be improved. The information you provide
is CONFIDENTIAL. Your name and other personal information will never be reported.
Please be as open and candid as possible with your responses.

2
1. Personal Information
Last Name *

First Name *

Middle Initial (if applicable)

Previous Last Name (if applicable)

%s format expected
29
2. Email Address *
Please use the same email address you provided on the verification and application.

%s format expected
32
3. Date of Birth *

Min = 1900 Max = 2013 Must be numeric Whole numbers only Using custom
RegEx pattern Max character count = 4 Min character count = 4
149
4. What year did you first enter the field of Early Childhood Education? *
(e.g. 1987)

CLASS Training and Practices
150
5. Before participating in the ASPIRE program, had you ever heard of the
CLASS observation tool? *
Yes
No
Not Sure

152
6. Before participating in the ASPIRE program, had you ever participated in a
CLASS training or activity? Please check all that apply. *
Yes - I received training on the CLASS tool before participating in the ASPIRE
program.
Yes - I was trained as a reliable CLASS observer before participating in the
ASPIRE program.
Yes - I used the CLASS tool at my place of work before participating in the
ASPIRE program.
No - I did not participate in a CLASS training or activity before the ASPIRE
program.
Other - Please explain
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7. For each CLASS dimension, how often do you intentionally plan to
implement a CLASS strategy or practice as part of your lesson plan or daily
routine? *

Positive Climate

Teacher Sensitivity

Regard for Student
Perspectives
Behavior
Management

A Few
Times a
Week

Never Rarely

Once a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week
A Few

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day
Multiple

Productivity

Instructional
Learning Formats
Concept
Development
Quality of
Feedback
Language
Modeling

Never Rarely

Once
a Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Never Rarely

Once
a Week

A Few
Times a
Week

Times a
Week

Daily

Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day

Daily

Multiple
Times a
Day
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8. Is your workplace (Family Child Care or Child Care Center) evaluated using
the CLASS? *
Yes
No
I don't know

265
9. Do you face any challenges or barriers that make it difficult to implement
CLASS strategies or practices? If so, please describe. *

164
10. How is your classroom or day care different after watching the CLASS online training? *

Professional and Academic Success
204

11. We would like to know your opinions about what you are achieving through
your participation in ASPIRE. Please respond to the following statements. If the
statement does not apply to you, please check "not applicable". *
THE ASPIRE PROGRAM HELPED ME...
Strongly
Agree

Strongly
Not
Agree Disagree Disagree Applicable

Clarify my professional
goals

Strongly
Agree

Agree Disagree

Not
Strongly
Disagree Applicable

Clarify my educational
goals

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Increase my understanding
of the Child Development
Permit Matrix

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Achieve a new or
upgraded permit

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Enroll in college
coursework / ESL
coursework

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Increase my understanding
of the transfer requirements
at my college/university

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Increase my understanding
of the degree requirements
at my college/university

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Complete my degree this
year

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Complete and submit a
transfer application this
year

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Increase my awareness of
financial aid options

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Increase my knowledge of
CLASS practices and
strategies

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Improve the effectiveness of
my teching in my
Strongly
classroom / family child
Agree
care

Agree Disagree

Not
Strongly
Applicable
Disagree

Stay in the field of Early
Childhood

Agree Disagree

Not
Strongly
Applicable
Disagree

Strongly
Agree
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12. We would like to know how helpful the following ASPIRE services have
been in helping you achieve the professional and educational milestones you
indicated above. Please check if the service has been very helpful, somewhat
helpful, or not helpful. If you did not need the service, please check "service

not needed". If the service was not provided, please check "service not
provided". *
Service
not
Needed

Service
Needed, but
not Provided

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Access to LAUP ASPIRE
Very
staff other than your
Helpful
advisor

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Permit Application
Assistance

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Assistance in Selecting
Coursework

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

School Selection
Information

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Intro to CLASS on-line
training

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Looking at
CLASSrooms on-line
training

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

CLASS video library

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

CLASS dimensions
guide

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Stipend

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Stipend bonus

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

ASPIRE Computer Clinic

Very
Helpful

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Not

Service
not

Service
Needed, but

Advisement Sessions

Phone support for
computer or internet

Very
Helpful

Somewhat
Not
Helpful
Helpful

Very
Helpful

Very

Somewhat

issues
Professional
Development Plan /
Plan of Action

Helpful

not
Needed

not Provided

Not
Somewhat
Helpful
Helpful

Service
not
Needed

Service
Needed, but
not Provided

Helpful

Very
Helpful

Helpful
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13. What support service offered through the ASPIRE program was most
valuable in helping you achieve your professional and/or educational goals?
Why? *

267
14. Please indicate how much you agree with each of the following statements.
*
Strongly
Agree

Strongly
Not
Agree Disagree Disagree Applicable

My ASPIRE ADVISOR
motivated me to take more
coursework than I would
have otherwise taken

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
motivated me to take more
coursework than I would
have otherwise taken

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

My ASPIRE ADVISOR
motivated me to apply for
a new or upgraded permit

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
motivated me to apply for
a new or upgraded permit

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

My ASPIRE ADVISOR
motivated me to apply for
transfer to a 4-year
university

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
motivated me to apply for
transfer to a 4-year
university

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
made it possible for me to
afford classes

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
made it possible for me to
pay for summer living
expenses

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

The STIPEND I will receive
encouraged me to stay in
the field of Early Care and
Education

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

I would recommend the
ASPIRE program to other
ECE providers

Strongly
Agree

Agree Disagree

Not
Strongly
Applicable
Disagree

Show/hide trigger exists.
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15. Did you visit an academic counselor and complete an education plan at
your college/university during your time in the ASPIRE program? *
Yes
No

Dynamically shown if "Did you visit an academic counselor and complete an
education plan at your college/university during your time in the ASPIRE program?" =
No
329
16. Please state the reason(s) you didn't visit an academic counselor and
complete an education plan at your college/university. *

Show/hide trigger exists.
278
17. Do you believe that the courses you took helped to increase the quality of
your practices? *
Yes
No

Dynamically shown if "Do you believe that the courses you took helped to
increase the quality of your practices?" = No
330
18. Please state the reason(s) you believe that the courses you took did not
help to increase the quality of your practices. *

239
19. Before participating in the ASPIRE program, how familiar were you with the
Child Development Permit Matrix? *
Not at all familiar
Somewhat familiar
Very familiar

240
20. Now that you have completed the ASPIRE program, how familiar are you
with the Child Development Permit Matrix? *
Not at all familiar
Somewhat familiar
Very familiar

282
21. Have you been promoted (either at your current job or by changing your
job) since you began participating in the ASPIRE program? *
No
Yes, because of my participation in the ASPIRE program
Yes, but unrelated to my participation in the ASPIRE program
Decline to state
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22. Have you received a pay increase (either at your current job or by
changing your job) since you began participating in the ASPIRE program? *
No
Yes, because of my participation in the ASPIRE program
Yes, but unrelated to my participation in the ASPIRE program
Decline to state

Challenges and Barriers
247
23. What are the barriers that prevent you from reaching your professional
and/or educational goals? Please check all that apply. *
I don't have enough time
I don't have enough money for tuition or other school expenses
I don't have enough money to pay for my permit or other professional
accreditations
I don't have support from my employer
I don't have support from my family
I don't have reliable transportation
I don't have access to a reliable computer or internet connection
I don't understand the courses I need to graduate or transfer
I am not able to get into the classes I need
I don't have the math skills I need to pass my classes
I don't have the reading/writing skills I need to pass my classes
I don't have the English Language Skills I need to pass my classes
Other (Please Describe)
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24. What are the challenges you faced when participating in the ASPIRE
program? Please check all that apply. *
I did not have enough time to complete the program requirements
I did not have access to a reliable computer or internet connection
I did not understand how to access the on-line trainings
I did not understand the program requirements
I had trouble finding appropriate coursework
I had trouble registering for coursework
Other (Please Describe)

Satisfaction
258
25. Overall, how satisfied are you with your experience in the ASPIRE
program? *
Very Satisfied
Satisfied

Dissatisfied
Very Dissatisfied
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26. What suggestions do you have for improving the ASPIRE program? *

THANK YOU!
146
Thank you for taking the time to complete this survey.

