Child Development Workforce Initiative
Evaluation Report, 2013-14

Page 1 of 135

Acknowledgements
The author would like to express heartfelt thanks to the many individuals who contributed their
time and expertise to this report. These individuals include: Nair Backlar, Julie Benavides, Kathleen
Bimber, Lashawn Brinson, Kindalle Brown, Tony Henry, Gary Huff, Jennifer Kennedy, Laura
Manson, Lynn Matthiesen, Donna Rafanello, Marni Roosevelt, Barbra Rosner, Andrea Sanders,
Linda Stroud, Amy Williams-Banfield, Joleen Voss-Rodriguez and CDWFI high school component
staff. Vast amounts of data deliverables were diligently entered and tracked by Laura Marin, Yajaira
Marquez, Matilde Morales, and the CDWFI project staff. Mariel Kyger ran descriptives and also
edited the report. Adrienne Coppola proofread the report, but any errors remaining are solely the
fault of the author. Grecya Lopez and Rosa Valdes provided invaluable guidance at all phases of
this project. These individuals deserve more thanks than can be expressed on this page.
The CDWFI program is funded by First 5 LA.

Page 2 of 135

Child Development Workforce Initiative (CDWFI) Program
Final Evaluation Report
Program Year 2013-14
Prepared by Lydia Dong
Research and Evaluation Department
Los Angeles Universal Preschool
August 2014
Page 3 of 135

Table of Contents
Executive Summary ........................................5
Introduction .................................................10
Program Description ..................................... 12
Methods ......................................................19
Findings .......................................................24
Conclusions & Recommendations ................. 66
References ................................................... 71
APPENDICES A - J ......................................... 77

Page 4 of 135

Executive Summary
Historically, the early care and education (ECE) workforce has held low levels of education. In 2012,
a report from the U.S. Government Accountability Office found that 72% of the ECE workforce
had not earned a post-secondary degree in any field. A more recent study from the U.S.
Department of Health and Human Services (National Survey of Early Care and Education, 2013)
found slightly higher levels of degree attainment with more than half of all center-based teachers
and a third of home-based teachers reporting some college degree.
In order to develop a more educated and professionally prepared workforce in the field of ECE, the
Child Development Workforce Initiative (CDWFI) program works towards the following goals:
attract a new and diverse workforce; elevate the educational and professional qualifications of the
ECE workforce in Los Angeles County; and increase the capacity of the higher education system to
support and prepare the current and potential ECE workforce. The CDWFI program offers students
dedicated services that are not readily available to other students at the high school, community
college, 4-year and graduate school levels. The staff involved in CDWFI work to increase the
capacity of the partnered institutions of higher education to support and prepare students for
careers in ECE by connecting students to college services and enhancing the student experience
through the establishment of networks and mentorship models.
The CDWFI program is funded under the Los Angeles County ECE Workforce Consortium. The Los
Angeles County ECE Workforce Consortium is a larger workforce effort that brings together
organizations and leaders in the field of ECE to improve the educational and professional
development system for ECE professionals in Los Angeles County. The CDWFI program serves the
critical function of providing direct support services to students with an interest in pursuing careers
in ECE.

Research Questions
The purpose of this evaluation is to understand the outcomes of the students involved in the
CDWFI program and the progress the program has made towards the following long-term impacts
of the Los Angeles County ECE Workforce Consortium logic model (Appendix A):
•
•
•
•

Expanded ECE workforce
Better qualified ECE workforce
Greater retention and advancement of the ECE workforce
Increased quality of ECE practices and programs

In addition, the evaluation this year has focused on documenting the emerging model of services
from the high school component of the CDWFI program. Historically, the CDWFI program has
focused on services to college members. This year seven projects were given up to $75,000
towards an enhanced high school component. The evaluation examines recruitment strategies and
the service models adopted in projects receiving enhanced funding.
The evaluation sought to answer the following questions:
1. To what extent is the CDWFI program meeting its objectives?
2. What are the services offered through the CDWFI high school component?
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3. In what ways do CDWFI students feel that support services help them overcome
barriers/challenges and achieve their educational and professional goals?
4. What are the recommendations to improve program implementation?

Methods
This evaluation relied on multiple sources for the analyses.
The evaluation collected data on members’ demographics, employment and educational history
through program applications.
Hard copies of certificates, permits and transcripts were obtained from CDWFI partners and entered
electronically.
To understand members’ utilization of services, CDWFI project leads collected the frequency and
types of services members participated in throughout the year.
End-of-year surveys were administered to the entire population of current CDWFI high school and
college members in the late spring. The survey contained questions on students’ life experiences,
perception of the program’s impact, and barriers and challenges faced. The survey was
administered online for college students and on hardcopy for high school students.
A follow-up survey was sent to college members from Fiscal Year (FY) 2012-13, six months after
they exited the CDWFI program having completed program outcomes. The intent of the survey was
to determine members’ job outcomes following their participation in the program.
Data from staff was collected through focus groups and surveys. In February 2014, focus groups on
the model of services and intended outcomes of the high school component were conducted with
CDWFI high school staff and project leads. At the conclusion of the year, a short questionnaire on
program services and plans was administered to CDWFI project leads.
Quantitative data were analyzed for basic descriptive statistics. Pre- and post- measures were
analyzed using the Wilcoxon-signed rank test. Open response questions from surveys were coded
“from the ground up” according to themes emerging from responses for that question.

Findings
Findings and recommendations are framed within the targeted long-term impacts of the Los
Angeles County ECE Workforce Consortium.

Expanded ECE Workforce
The project improved members’ knowledge of ECE career options. The majority of members
expressed a high degree of agreement that, through the program, they learned about entering the
Child Development/Early Care and Education (CD/ECE) profession. There was a statistically
significant increase from the time of application to the end of the year in members’ reported
knowledge of CD/ECE career options, compensation in CD/ECE, steps to pursue CD/ECE careers,
and educational requirements for CD/ECE careers.
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The program’s recruitment strategies were successful in drawing in a substantial number of new
members. This year the program enrolled 426 high school members and 1,113 college members.
Total enrollment in the program increased over the previous year. With the expansion of the grant
to three new campuses (Antelope Valley College, Los Angeles Southwest College, and Pasadena
City College), the CDWFI program extended services into new areas of Los Angeles County. Some
projects reduced their enrollment in either their high school or college component as a strategy to
improve student access and use of services; reduction in enrollment was not shown to be a
sufficient strategy to consistently increase use of services. The strategy appears to have led to
involvement of more members in mentoring, networking and some workshops.
The program increased student interest in entering the ECE profession. A majority of high school
members expressed interest in continuing to participate in the program as college students and
planned to take courses in CD/ECE. Although high school students were not expected to commit to
careers in CD/ECE, over half of all high school survey respondents expressed interest in working in
CD/ECE. A large percentage of college survey respondents who were not working in CD/ECE
planned to do so within three years.
Recommendations
1. Strategize with projects intending to reduce enrollment about how to increase members’
utilization of services.
2. Improve consistency of branding to improve recognition of program identity and linkages
across projects.
3. Improve database in consideration of ease of data entry to reduce number of steps, and
reflect user patterns for logging goals and services.
4. Provide additional training and support regarding database entry requirements.

Better Qualified ECE Workforce
The program increased knowledge of ECE educational pathways. The majority of members
expressed agreement that the program increased their knowledge of CD/ECE educational
pathways, including how to access financial aid. The majority of members completed an education
plan to map out courses required for their goals: 77.3% of all college members, and 52.0% of high
school members in projects offering education plan development to high school students. Fewer
high school students reported that they met to discuss their personal and academic goals than
expressed they were comfortable doing so, suggesting that students are lacking adequate
opportunities for individual counseling/advising. Even so, a majority of high school members
demonstrated knowledge of educational pathways by successfully completing steps to apply to
college. The majority of high school seniors surveyed reported they had identified a college they
wanted to attend, applied to at least one college, and had received at least one admissions offer.
Members in the program successfully completed a high percentage of their courses.
Course grades in college CD/ECE courses were analyzed for members submitting transcripts.
Transcripts were obtained from 85.3% of all college members, and 83.7% of all high school
members attempting a college CD/ECE college course. College members passed 94.3% of all
CD/ECE courses attempted this year. High school members passed 82.3% of all CD/ECE courses
attempted this year.
A small number of community college members achieved transfer status or degree completion
within this program year. This year 1.5% of community college members were documented as
having reached transfer-ready status, and only .8% had documentation verifying their transfer. The
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low rates of transfer may be due in part to the late availability of class schedules used as proof of
transfer, with respect to reporting deadlines. The rate also does not take into account community
college members’ preparation or intent to transfer. This year, a total of 8.3% of college members
earned a degree. A total of 70 members earned an AA/AS (3 of which were for 4-year members
whose degrees posted this year), 23 members earned a BA/BS, and 1 member earned a MA/MS.
Recommendations
1. Consider strategies to expand high school member access to individual advisement, possibly
through increased staff availability or structured check-ins.
2. Share best practices for strategies for assisting members with math courses.
3. Consider documenting transfer admission to better capture the transfer assistance the
CDWFI program provides within the data collection period afforded by end-of-year
reporting deadlines.
4. Explore refinements to the transfer rate calculation, to better capture within year
achievement of transfer among community college students with an intent to transfer.

Greater Retention and Advancement of the ECE Workforce

The program informed members about how to locate professional development. The majority of
college survey respondents reported that the CDWFI program provided information about how to
locate professional development opportunities. High school survey respondents were not asked this
question. The majority of survey respondents reported that through the program they learned
information necessary for obtaining a Child Development (CD) permit. Members showed a
statistically significant increase from the time of application to the end of the year in their
knowledge of CD permit requirements, how to apply for permits, and where to find more
information about permits.
The program provided professional development opportunities to members. Members participated
most often in workshops and networking events. The program also provided career fairs,
internships and conferences to a small number of members.
A small number of members were awarded permits or certificates within this program year.
This year, 11.4% of college members were awarded permits and 8.9% were awarded certificates
by the time of end-of-year reporting.
The program was credited with helping some members to obtain employment, promotions and pay
raises. Of the college members employed in CD/ECE at the time of the survey, 34.7% credited the
program with helping them to secure jobs. Members who did not feel the program helped them to
secure their jobs reported longer ECE work histories than members agreeing the program had a
role in securing their job. A small percentage of members agreed the program had helped them to
obtain a promotion or change their job (11.8%) or helped them to obtain a pay increase (7.0%).
This year, the evaluation administered the “Six Months Out Job Follow-Up Survey” to a small
sample of members who had completed a program goal, but had not re-entered the program 6
months from the end of FY 2012-13. The majority of respondents to the Six Months Out Job
Follow-Up Survey were employed (87.7%) and held a job in the CD/ECE field (79.7%). Over half of
respondents with a job felt the CDWFI program helped them to obtain their current jobs (56.3%).
About 40.6% of employed respondents reported receiving a raise in salary since their participation
in the CDWFI program. About 34.4% of employed respondents reported receiving promotions
since their participation in CDWFI.
Page 8 of 135

Recommendations
1. Work with CDWFI project staff to improve tracking of members’ use of professional
development opportunities.
2. Strategize how to expand access to professional development opportunities tracked as
poorly accessed by CDWFI project staff, including career fairs, internships, and conferences
and encourage members to fully utilize those services.
3. Consider adding membership requirements, if not already present, to include a minimum
number of workshops attended within a year to remain in active standing and be eligible
for stipends.
4. Expand longitudinal tracking of members’ employment, job settings, wages earned, career
retention and advancement/promotions after leaving the program.

Increased Quality of ECE Practices and Programs
The program was credited with raising members’ knowledge of quality ECE practice.
College members were asked to assess how well the program had helped to improve their
knowledge of key domains of CD/ECE practice. College survey respondents overwhelmingly agreed
that the program had improved their knowledge of each domain identified, including: socioemotional development, literacy skills, numeracy skills, parent involvement, and special populations
(ELLs and special needs children).
Recommendations
1. Develop measures of change in quality of practice for college members reporting
employment in ECE at the time of the end-of-year survey.
2. Work with CDWFI project staff to obtain a more complete representation of end-of-year
transcripts from all college members, and from all high school members enrolled in CD/ECE
courses.
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Introduction
The Child Development Workforce Initiative (CDWFI) was started in 2007 as a partnership of high
schools, community colleges, and 4-year institutions of higher education. The goals of the CDWFI
program are to attract a new and diverse workforce, elevate the educational and professional
qualifications of the Early Childhood Education (ECE) workforce in Los Angeles County, and
increase the capacity of the higher education system to support and prepare the current and
potential ECE workforce. To this end, the CDWFI program targets high school and college students
for recruitment and support services designed to increase entry and advancement within the field
of ECE. Through an array of academic, financial, professional and social support services, the
program intends to increase students’ achievement of educational and professional qualifications,
such as college entry, Child Development/Early Care and Education (CD/ECE) degree completion,
permits, certificates, and transfers from a 2-year to a 4-year college/university. As a result of these
efforts, the CDWFI program aims to increase the number of highly qualified ECE professionals
equipped to deliver high quality services to children and families, and improve their rates of career
advancement and retention in the field as a result of their qualifications.
The CDWFI program has been funded through a grant from First 5 LA and administered by Los
Angeles Universal Preschool (LAUP) since 2007. Starting in Fiscal Year (FY) 2011-12, funding for the
CDWFI program has been granted through the Los Angeles County ECE Workforce Consortium.
The CDWFI program is a key project within the Los Angeles County ECE Workforce Consortium, a
larger workforce effort that brings together organizations and leaders in the field of ECE to
improve the educational and professional development system for ECE professionals in Los Angeles
County.

Workforce Need
ECE professionals often work without degrees, permits or other professional credentials
(Herzenberg, Price & Bradley, 2005). There are many hurdles current and prospective ECE
professionals face to obtaining academic and professional qualifications in the ECE field.
Economic conditions disincentivize ECE professionals from investing in professional qualifications.
ECE professionals earn less than professionals in other fields with comparable levels of education
(National Survey of Early Care and Education, 2013). The disparity in salaries experienced by ECE
professionals and other professionals with similar qualifications is also pronounced within the
education sector. ECE teachers who obtain their bachelor’s degrees command 56% less than their
counterparts in elementary education (Karoly, 2012). These conditions discouraging ECE
professionals from investing in post-secondary degrees are unfortunate considering the evidence
that ECE professionals with a bachelor’s degree provide higher quality teacher-child interactions for
young children (Barnett, 2011; Bowman, 2011).
Should ECE professionals enter college, they would primarily consist of non-traditional college
students (U.S. Department of Education National Center for Education Statistics, 2002; Saluja, Early
& Clifford, 2002). A 2012 report to the US Congress and Secretary of Education from the Advisory
Committee on Student Financial Assistance outlined a number of challenges facing non-traditional
students, including: low academic preparation, scheduling conflicts with courses, limited access to
campus offices during the daytime, limited knowledge of college admissions, low familial support,
increased work and familial responsibilities, and difficulty securing affordable child care. In the
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Chutes or Ladders (2007) report from the Center for the Study of Child Care Employment, the
authors argue that targeted services, including advising and counseling, financial support, academic
support, technological support, and providing access to courses and services outside of normal
business hours are needed to meet the needs of non-traditional college students.
In addition to current ECE professionals, the CDWFI program serves college students without prior
ECE experience that demonstrate interest in the field and high school students exploring career
options. Barriers commonly faced by college and high school students are described in the Program
Services section of this report.

Program Goals
The three overarching goals of the CDWFI program are:
•
•
•

Attract a new and diverse workforce
Elevate the educational and professional qualifications of the ECE workforce in Los Angeles
County
Increase the capacity of the higher education system to support and prepare the current
and potential ECE workforce

In order to achieve these three goals, the CDWFI program has been designed to provide students
with dedicated academic, financial, professional, and social support to achieve academic and
professional milestones. Because the CDWFI program operates under the umbrella of the
Workforce Consortium, the goals of the CDWFI program are aligned with the long-term impacts of
the Workforce Consortium.
Table 1. Alignment of Workforce Consortium Impacts and CDWFI Goals
Workforce Consortium Impacts

CDWFI Program Goals

Expanded ECE workforce

Attract a new and diverse workforce

Better qualified ECE workforce

Elevate the educational and professional
qualifications of the ECE workforce in Los
Angeles County

Increased retention and advancement of the
ECE workforce

No specific goal

Increased quality of ECE practices and programs No specific goal
More effective ECE professional development
system in LA County

Increase the capacity of the higher education
system to support and prepare the current and
potential ECE workforce
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Highlights of Program Changes in FY 2013-14
Aside from modifications and improvements made at the project-level, there were major changes
to the program as a whole since the last year of implementation.
This year the program added on three new grantees: Antelope Valley College, Los Angeles
Southwest College, and Pasadena City College. These new grantees and their partners extended
the geographical areas served by the program into northern and central Los Angeles County. These
programs were given time for planning and began implementation later in the year than
established projects.
Following the successful piloting of enhanced high school components in Los Angeles City College
and Los Angeles Valley College in FY 2012-13, the program expanded funding for enhanced high
school components in five additional projects: East Los Angeles College, Long Beach City College,
Mount San Antonio College, Pierce College and Santa Monica College.
The program invested in a customized online database. The database was designed to give
programs access to up-to-date student records, and to eliminate the need for cumbersome
hardcopy records and spreadsheets to meet new requirements for submitting reporting. The
implementation and debugging of the database occurred simultaneously which posed difficulties
for project staff charged with immediately using the database for data reporting.

Evaluation Overview
The primary purpose of the evaluation is to understand the outcomes of members in FY 2013-14,
as they relate to impact areas of the Los Angeles County ECE Workforce Consortium logic model:
•
•
•
•

An expanded ECE workforce
A better qualified ECE workforce
Greater retention and advancement of the ECE workforce
Increased quality of ECE practices and programs

The CDWFI program’s achievements are examined according to the short-term, intermediate and
long-term outcomes associated with each Consortium impact area. The evaluation also documents
the emerging model of services provided through the CDWFI high school component, explores links
between CDWFI services and student outcomes, and describes the ways in which the CDWFI
program assists students in overcoming challenges and barriers in completing their education.
Finally, this evaluation concludes with recommendations for incorporating evaluation findings and
lessons learned for future program implementation.

Program Description
Program Services
The CDWFI program provides services that are meant to minimize barriers for members, and
connect them to the incentives and supports they need to complete educational and professional
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milestones. In the college population, the CDWFI program assists students with completing
certificates, permit requirements, successful transfers, and degrees in a timely manner so that
students can pursue a Bachelor’s or even a graduate degree in ECE or an ECE-related field. In the
high school population, services are intended to allow students to explore career options and
pathways in the ECE field and to successfully enter college.
The CDWFI program provides services that can be broadly classified as academic, financial,
professional and social supports (see Appendix B for logic model). The following table displays the
student support services available in at least one project for high school or college students. Not all
services were available through each project. When services could be classified under multiple types
of support, they were listed in the most applicable category.
Table 2. Summary of Student Support Services by Type
 = High School Component = College Component
Academic

Financial

Professional

Social

Academic Counseling 
Academic Workshops 
College Counseling 
College Coursework
Placement Assessment 
College Courses
@ HS (CDWFI funded) 
College Courses
@ HS (CDWFI secured) 
College Orientation 
College Tours 
Computer Lab 
Content Workshops 
Education Plan 
Resource Center/Lab 
Summer Leadership
Institute 
Technical Assistance with
College Applications 
Tutoring 

Book Fees 
CD Permit Fees 
Financial Aid Advisement 
Financial Aid Workshops 
Incentives 
Lending Library 
School Supplies 
Stipends 
Technical Assistance with
Financial Aid Forms 
Tuition Assistance 

Career Counseling 
Career Interest Assessment 
Career Workshops 
Child Care Center Tour 
Conferences 
CPR/First Aid Certification
Internships 
Job/Career Fairs 
Job Shadowing 
NAEYC Membership 
Volunteering Events 

Afterschool Study Space
Club/”Lunch & Learn”
Meetings 
Cohorts 
Dedicated Advisors 
Formal Mentors 
Informal Mentors 
Networking 
Online Hubs 
Parent Orientation 
Social Events 

Source: CDWFI Staff Focus Groups, Spring 2014

The following section summarizes research on the roles of CDWFI’s multiple types of supports in
promoting positive student outcomes.

Academic Supports
Members receive support in identifying road maps to help them reach key educational milestones,
including college entry, certificates, transfers and degrees. The CDWFI program also provides
dedicated services to assist members in completing school-related tasks, including tutoring,
resource rooms, and computer labs. Academic supports in the CDWFI program also take the form
of direct instruction in CD/ECE content, through provision of workshops, and in high school, dual
enrollment courses.

Page 13 of 135

The CDWFI program supplements college guidance available to high school members. High school
students who attend schools where college attendance is not the norm, or schools with
predominately high poverty or minority populations, are likely to face structural barriers to receiving
adequate college guidance from their school counselor (McDonough, 2006). Limited access to
information about requirements and procedures for applying to college poses a barrier to
advancement from high school to college (Klasik, 2012; Roderick et al., 2011). When high school
students fail to meet key timetables to be on-track to apply to college these setbacks often have
the result of derailing college aspirations (Klasik, 2012). The impacts of not matriculating to college
can reverberate over a lifetime; studies have found that workers without a college degree have
depressed wages and achieve less professional advancement (Carnevale, Rose, & Cheah, 2011).
In the high school component, the CDWFI program serves a large proportion of potentially firstgeneration college students. Students whose parents did not attend college tend to apply to
college at lower rates than other students, partly as a function of having less knowledge about the
steps needed to apply and less access to assistance to navigate those steps (Choy, 2001; Horn &
Nunez, 2000). Once in college, first-generation students are in need of additional guidance that
might not be available from parents regarding college expectations. First-generation students
coming from low-income backgrounds are four times more likely than other students to drop out
of college within the first year (Collier & Morgan, 2008; Engle & Tinto, 2008).
The CDWFI program exposes high school students to college settings in order to prepare students
to anticipate and better transition to college life. Studies have found that a common barrier
experienced by community college students is lack of sufficient preparation in the soft skills needed
in post-secondary settings (Karp & Bork, 2012). Services like dual enrollment offered within careerfocused high school programs prepare students for college expectations and norms, and increase
the relevancy of high school course loads to future employment; dual enrollment offered in the
context of career pathways has been linked to positive academic outcomes, including higher rates
of high school graduation, persistence in college, and reduced enrollment in basic skills courses in
college (Hughes, Rodriguez, Edwards, & Belfield, 2012).
The CDWFI program assists members with access to advisement through staff with content-specific
expertise and dedicated time to serve the CDWFI population. Once in college, students face barriers
related to navigating course options leading to academic and career goals. Without proper
guidance to develop structured course plans, college students often accumulate credits from the
myriad of course options open to them, without progressing towards completion of any
postsecondary milestone. Community college students without a clear program of study often take
excess courses resulting in more time and cost to completing degrees (Jenkins & Cho, 2012; ScottClayton, 2011). Integrated academic advising within a discipline-specific or career-specific focus can
help students to advance within structured plans aligned to career goals (Karp, 2013).

Professional Supports

The CDWFI program offers a range of professional supports geared to individuals considering their
options in the field, and developing those already committed to the field. In the high school
component, professional supports focus on increasing awareness of CD/ECE as a career option.
High school members are exposed to experiences to help them determine whether CD/ECE is a
good career match. In the college component, the CDWFI programs serve students with
demonstrated interest in entering the CD/ECE field, as indicated by declaring a major in CD/ECE or
in a related field. Professional supports in the college component focus on increasing awareness of
concrete steps to advancement towards desired careers, and connecting members to opportunities
to develop their professional practices.
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Minority youth, in particular, may face an opportunity gap with low exposure to learning
opportunities about career information, and additional barriers to engaging in career exploration
(Park-Taylor & Vargas, 2012). Intervening at the high school-level to expose students to information
about specific careers and preparation for advancing in career goals has been found to contribute
to an array of positive outcomes. Educating high school students about careers has been found to
increase confidence in their ability to explore and access career pathways; students with increased
confidence to accomplish career-related tasks had a greater likelihood of narrowing down
vocational choices and taking further steps to increase their career preparedness (Gushue, Clarke,
Pantzer & Scanlan, 2006; Gushue, Pantzer, Clarke, & Scanlan, 2006). In addition to increasing
pursuit of specific career goals, youth’s exposure to experiences that help achieve work-related
goals, such as career decision making and career planning, are predictive of increased academic
self-efficacy, motivation, psychological well-being and social integration (Kenny et al., 2010;
Skorikov, 2007).
The CDWFI program helps to alleviate career barriers at the college-level by assisting with
identifying and achieving relevant job qualifications. Factors other than the individual’s personal
satisfaction in a career choice weigh on career decision making, such as low perceptions of one’s
ability to reach desired goals, feeling that requirements to reach goals are beyond one’s current
resources, holding aspirations not supported by friends and family, or perceiving community or
societal barriers (Mau & Bikos, 2000; Duffy & Dik, 2009; Rojewski, 2005). When there is a strong
divergence between career aspirations and personal expectations, individuals may prematurely
adjust their goals to avoid failure (Gottfredson, 1981). Professional supports can assist members
with clearing requirements which might otherwise stand as obstacles to pursuing their desired
careers.
The CDWFI also provides professional support by developing members’ knowledge of quality ECE
practices through workshops and internships. A study found that college students receiving training
and practicum experiences in interacting with preschool children demonstrated change in their
beliefs about developmentally appropriate practices for young children (Trepanier-Street, Adler, &
Taylor, 2007).

Financial Supports
The CDWFI program provides information on obtaining financial aid so that students are aware of
their options for financing college. Across racial and socioeconomic status parents tend to
overestimate the costs of college (Grodsky & Jones, 2004; Horn, Chen, & Chapman, 2003).
Students who perceive that college is unaffordable are less likely to take steps to prepare for
college or apply to college (Zarate & Pachon, 2006). The CDWFI program provides students with
access to staff and mentors who can be consulted on an individual basis to discuss students’
personal financial aid questions. The variety of settings is important for students from low-income
backgrounds who may be deterred from asking specific questions in a group setting which could
reveal their financial situation (Luna De La Rosa, 2006).
The CDWFI program provides individualized assistance with navigating the financial aid application
process. A large number of incoming and continuing college students do not complete the federal
Free Application for Federal Student Aid (FAFSA) (American Council on Education, 2004;
Kantrowitz, 2009). The complexity of financial aid forms may reduce students’ comprehension of
the aid they are eligible for and also impede students’ successful application for aid (Dynarski &
Scott-Clayton, 2006; Venegas, 2006). Interventions to assist students in completing forms on-time,
completely and accurately, are key to ensuring students qualify for the full amount of aid they are
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eligible to receive. Experimental research has found that students with personalized help in
understanding and correctly completing financial aid forms were more likely to apply to college,
attend college, and receive aid than students who received information about financial aid alone
(Bettinger, Long, Oreopoulos, & Sanbonmatsu, 2012). Completion of the FAFSA is also predictive of
persistence for first year community college students (McKinney & Novak, 2013).
The CDWFI program also provides a variety of direct financial supports. Financial supports are
primarily allocated for college students, and offered in limited form to high school students. The
average salary of ECE professionals is often too low to cover educational expenses (Ackerman,
2005). The program reduces student costs for school—for example, through textbook lending
programs – and also reduces costs for professional training and filing fees. In some cases, direct
financial supports were used as incentives for completing milestones or maintaining good standing
in the program.

Social Supports

The CDWFI program provides social support primarily by connecting students to CDWFI staff,
instructors, ECE professionals, and college students. In the college component, members can enter
into formal mentoring arrangements with more advanced students and with CDWFI staff, who
regularly check in with students about their academic progress and personal concerns. In some
cases, the CDWFI program also addresses high school students’ need for bolstered family support
by targeting services related to CD/ECE career awareness and college advisement to parents.
Social supports from non-parental adults and school-based mentors have been linked to positive
outcomes, such as increased academic functioning, and a decrease in behavioral and emotional
difficulties among youth (Randolph & Johnson, 2008; Sterrett et al., 2011). A review of literature in
the area of mentoring of youth found modest impacts across socio-emotional, cognitive, and
identity formation domains, with the greatest impacts in situations where mentors assumed a
teaching/advocacy role (DuBois et al., 2011). Furthermore, limited research indicates that the
quality of youth-staff relationships predicted youth engagement in career exploration programs
(Greene, Scanlan, Pantzer & Clarke, 2013). Perceptions of high levels of social support, whether
from family or non-kin, has been found to relate to youths’ higher engagement in school and
confidence in their own abilities to reach their career aspirations, as compared to similar students
reporting lower availability of support (Kenny et al., 2003).
Mentoring experiences in college settings have been associated with students’ adjustment and
comfort in the college setting (Bordes & Arredondo, 2005; Crisp, 2010). Peer mentoring programs
in higher education have been linked to psychological, social and academic benefits for mentors
and mentees (Budge, 2006). Supportive relationships with faculty outside of class have been related
to academic performance, sense of integration, and college persistence (Barnett, 2011; Campbell &
Campbell, 1997; Terenzini, Pascarella, & Blimling, 1996).
The program secondarily provides social support by bringing together a like-minded set of students
interested in exploring careers and college options in CD/ECE. Studies show that developing
friendships among peers with an interest in college or centered on an academic activity can foster
high school students’ college-going identities (Gandara, 2004). Community college students
integrated into social networks where they can learn about skills and information they need to
succeed in college is related to greater persistence in college (Karp & Hughes, 2008). Peer support
appears to be a protective factor for minority, first-generation college students leading to better
adjustment to college and academic performance than similar students lacking such support
(Dennis, Phinney, & Chuateco, 2005).
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Participating Institutions
In FY 2013-14, the CDWFI program consisted of ten projects located throughout Los Angeles
County. Each CDWFI project functions as a partnership between a community college and one or
more 4-year universities, as well as feeder high school(s) when the project operated a high school
component. The CDWFI projects and partner institutions with MOUs are listed below.
Table 3. CDWFI Projects and Partner Institutions, FY 2013-14
Grantee
Partner High School(s) or
Institution
District
Partner 4-Year Institution(s)
• Antelope Valley College
• Antelope Valley Union High
• CSU, Bakersfield
(AVC)*
School District
• CSU, Northridge
• Brandman University
• East Los Angeles College • Roosevelt HS
• CSU, Los Angeles
(ELAC)
• Garfield HS
• National University
• Pacific Oaks
• University of La Verne
• Los Angeles City College • Belmont HS/LATP
• CSU, Los Angeles
(LACC)
• Hollywood HS/TCA
• Pacific Oaks
• University of La Verne
• Los Angeles Southwest
• N/A
• National University
College (LASC)*
• Los Angeles Valley
• Panorama HS
• CSU, Northridge
College (LAVC)
• San Fernando HS
• University of La Verne
• Long Beach City College • Long Beach USD
• CSU, Dominguez Hills
(LBCC)
• CSU, Long Beach
• Mount San Antonio
• Garey HS
• CSU, Fullerton
College (Mt. SAC)
• Rowland HS
• CSU, Los Angeles
• Pacific Oaks
• University of La Verne
• Pasadena City College
• N/A
• CSU, Los Angeles
(PCC)*
• Pacific Oaks
• Pierce College (Pierce)
• Birmingham HS
• CSU, Northridge
• Chatsworth HS
• University of California Los
Angeles
• Cleveland HS
• Santa Monica College
• Bais Chana HS
• National University
(SMC)
* Note: These partners did not implement the high school component in their startup year.

Levels of Student Participation
Students can participate in CDWFI on two levels of eligibility: the “member” level and the
“participant” level. CDWFI members include all high school, community college, 4-year college and
graduate school students who make a commitment to participate in the CDWFI program and agree
to the program requirements as outlined by the CDWFI individual project. Program requirements
for members include the completion of an application and participation in CDWFI services; college
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members must additionally complete coursework towards an ECE-related degree. Participants are
students who access services not exclusive to members, such as outreach events, and do not
complete steps to become members. CDWFI services are tracked only for members on an individual
student basis. Since “participants” are not tracked individually, student data in this report only
reflects the “member” population.
The CDWFI projects are structured to connect members for a “cohort experience.” Students are
not required to start and complete the program within the same timeframe as a formal cohort,
with the exception of SMC. Instead, the program’s “cohort” is a fluid community formed by a
network of peers, project staff, and professors involved in the program at the same time as the
student. The network is intended to keep students who are progressing through the program at
different rates on-track and engaged to achieve milestones targeted by the program.

Theory of Change
A theory of change makes explicit the underlying assumptions for how a program works and the
changes expected as a result of an intervention. As such, the theory of change establishes a set of
testable hypotheses for how the program should operate. The theory of change also defines the
roadmap for realizing the program’s goals (Bruner, 2004). Previous evaluations of the CDWFI
program have resulted in the development of an overarching theory of change for the program
(Love & Valdes, 2012). The theory of change has been modified to reflect inclusion of high school
members as a major component of the program. An accompanying logic model for the entire
CDWFI program is included in Appendix B. The major assumptions associated with the CDWFI
program are:
1. The schools involved in CDWFI are willing and prepared to partner with the CDWFI projects to
implement or facilitate the activities outlined in the logic model to support the CDWFI
students. They have the staff, materials, space, administrative support, interest and/or
authority to work with the CDWFI staff to support students within the scope and goals of the
CDWFI program.
2. The CDWFI staff are able to execute the CDWFI grant within their institutions of higher
education (IHEs), including, but not limited to, the hiring of appropriate project staff, the
availability of key staff to meet regularly with students for direct services, the use of meeting
and/or classroom space, the provision of courses or dedicated seats within courses, the
allocation of CDWFI funds, and the administrative support necessary to maintain and enhance
the Early Childhood degree, department, and course offerings.
3. CDWFI college students are interested in achieving the academic and professional milestones
outlined in the CDWFI program. They are motivated to work towards these milestones, and
understand that these achievements are meant to boost their success in joining or advancing
in the ECE workforce.
4. CDWFI high school students are interested in participating in the activities provided through
the CDWFI program. They are engaged by these activities and understand that reaching
academic and professional goals in the program is meant to boost their success in exploring
career options in ECE, and enrolling in college in any program at either a 2-year or 4-year
college/university.
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5. There is a need among the ECE/Child Development students and ECE professionals for the
services provided through CDWFI. Without the types of services provided through CDWFI
(Academic, Financial, Professional, and Social Support), college students would be significantly
less likely to achieve transfers, degrees, certificates, and permits in a timely manner (or at all).
6. There is a need among high school students for the services provided through CDWFI. Without
the types of services provided through CDWFI (Academic, Financial, Professional, and Social
Support), high school students would be significantly less likely to be informed about,
interested in or prepared for college and/or entry into the ECE workforce.
7. The services provided through CDWFI are the correct services, are provided in an effective and
timely manner, and are provided in the appropriate dosage, to bring about the expected
improvement in student achievement and knowledge.
8. The CDWFI students receive and retain the knowledge and skills necessary to work with young
children through the CDWFI program. These skills and knowledge are related to increased
quality of practice in working with young children.
9. There is a need within the field of ECE for an educated and skilled workforce that can deliver
high quality services to children ages 0 to 5. This field recognizes and rewards degrees,
certificates and permits, so that there is a financial incentive for students to work towards
these academic and professional achievements.

Methods
Evaluation Questions
This evaluation addresses the following evaluation questions:
1. To what extent is the CDWFI program meeting its objectives?
2. What are the services offered through the CDWFI high school component?
3. In what ways do CDWFI students feel that support services help them overcome
barriers/challenges and achieve their educational and professional goals?
4. What are the recommendations to improve program implementation?

Data Collection Methods and Analysis Plan
The evaluation questions required data from multiple sources. The data sources associated with
report findings are attributed throughout the report. The table below outlines the data collection
methods, subjects, and methods of analysis employed for each data source in this evaluation.
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Table 4. Summary of Data Collection Methods and Analysis
Method
Sample
Timeline
CDWFI Application CDWFI members (n=1,559)
July 2013 May 2014
Member Tracking
CDWFI members (n=1,559)
July 2013 –
Spreadsheet
June 2014
Transcripts
High School members
July 2014
(n=154)
College members (n=966)
Certificate Records College members (n=103)
July 2014
Permits
College members (n=129)
July 2014
End-of-year High
High School members
March –
School Survey
(n=329)
June 2014
End-of-year
College Survey

College members (n=844)

January –
June 2014

Six Months Out Job
Follow-Up Survey
CDWFI High School
Staff Focus Groups
CDWFI Project
Leads
Questionnaire

Former CDWFI members
(n=73)
CDWFI Staff (n=16)

January –
February 2014
February –
March 2014
July 2014

CDWFI Project Leads (n=10)

Analysis
Descriptive Statistics
Descriptive Statistics
Descriptive Statistics
Descriptive Statistics
Descriptive Statistics
Descriptive Statistics
Provisional Coding for
Qualitative Items
Descriptive Statistics
Provisional Coding for
Qualitative Items
Descriptive Statistics
Thematic Analysis
Descriptive Statistics
Provisional Coding for
Qualitative Items

The CDWFI application period began July 2013. Students could apply throughout the year, at the
project lead’s discretion, until May 2014. The application contains demographic information, and
academic and employment histories (Appendices D and E).
The CDWFI projects tracked services provided to their individual members. Projects recorded the
types of services provided and the cumulative “dosage” of those services for the duration of the
members’ participation in the program year. In the first part of the year, this data was submitted in
a spreadsheet. In the second half of the year, projects were required to transition to a new online
database.
In order to verify student outcomes, hard copies of transcripts, certificate earned, and permits
earned were requested for college members. Course grades were requested for high school
students taking college-level child development (CD) courses.
Pass rates in CD/ECE courses were determined by documenting the number of courses passed with
C or better or “Pass” in the past academic year. For the purposes of this analysis, only courses in
CD/ECE were included. Courses from related fields required for CD/ECE degrees and certificates
were also included if course descriptions clearly indicated a focus on early childhood.
Members were surveyed near the end of the program year (Appendices F and G). College members
were given access to an online survey link. High school students completed a hardcopy survey
administered by project staff. To ensure confidentiality, high school students were given envelopes
to seal their responses. Response rates were determined using the total number of members active
in the program at the time of the start of the survey’s administration as the denominator. The
overall response rate was 79% for college members and 85% for high school members.
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Table 5. College Student Survey Response Rates
# of
% Response
Project
Respondents
Rate
38
79%
AVC
108
72%
ELAC
145
78%
LACC
56
92%
LASC
95
77%
LAVC
37
77%
LBCC
114
75%
Mt. SAC
60
92%
PCC
93
87%
Pierce
98
73%
SMC
844
79%
Total
Table 6. High School Survey Response Rates
Project
ELAC*

LACC

LAVC
Mt. SAC
Pierce
SMC
Total

Partner High School(s)
Roosevelt HS
South Gate HS
Los Angeles Teacher Prep
Academy
(Belmont HS)
Teaching Career Academy
(Hollywood HS)
Panorama HS
San Fernando HS
Garey HS
Rowland HS
Birmingham HS
Chatsworth HS
Cleveland HS
Bais Chana HS
--

# of
Respondents
0
NA

% Response
Rate
0%
NA

35

100%

53

96%

16
43
42
39
22
15
18
45
329

64%
83%
82%
87%
85%
83%
55%
100%
85%

* Active membership dropped to 2 students at the time of the survey due to completion of courses closely
tied to membership.

Responses to a set of questions were compared at the time of application to the end-of-year
survey. Each question was posed as a 4-point Likert-type item. Questions compared at both time
points were related to knowledge of ECE educational pathways, ECE career options and
professional growth opportunities. The Wilcoxon Signed-Rank test was used to determine whether
there was a statistically significant difference in responses between the two time periods measured.
The Wilcoxon Signed-Rank test is a non-parametric test whose assumptions are appropriate for
analyzing paired data measured at the ordinal level, such as Likert-type items.
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College members from the 2012-13 program year who did not re-enroll six months from the end
of the prior program year, and who had completed a program outcome such as permit, transfer, or
degree were contacted to complete a 15-minute survey about their employment status. The survey
was intended to capture the job outcomes of exiting members 6 months after the end of FY 201213. Respondents had the option of completing the survey online or by phone. All respondents were
entered into a raffle for one of four $50 Target gift cards. The table below displays the response
rate for the survey.
Table 7. Six Months Out Job Follow-Up Survey Response Rate
Total Sample
103

# of Responses
73

% Response Rate
71%

Focus groups were conducted with the CDWFI project leads and high school staff in the middle of
the program year. Separate focus groups were conducted for each project and lasted
approximately 1-1.5 hours each. The roles of participants in the focus groups are displayed below.
The focus group protocol can be found in Appendix H. The focus groups were meant to capture
information on the services and intended outcomes of the high school component. Each focus
group was presented with a draft logic model and prompted for feedback.
Table 8. CDWFI High School Staff Focus Groups by Project
Project
ELAC
LACC
LAVC
LBCC
Mt. SAC
Pierce
SMC

•
•
•
•
•
•
•
•
•
•
•
•
•
•

Focus Group Participant Roles
Advisor (2)
Other HS Staff
Project Lead
HS Coordinator
Other HS Staff (2)
Project Coordinator
HS Coordinator
Project Lead
Project Staff (Former HS Coordinator)
HS Coordinator (College Counselor)
Project Lead
Project Coordinator
Other HS Staff
Project Lead

CDWFI project leads were asked to fill out a brief questionnaire to supplement reflections reported
in year-end reporting (Appendix I). Each lead turned in a survey (100% response rate).

Limitations
The chief limitations of this study are as follows.
The evaluation obtained course grades from hard copies of unofficial grade reports and transcripts
submitted by members. Due to the late timeframe within which some colleges post final grades,
transcripts were not available for all members.
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Degrees, transfers, permits, and certificates were substantiated against copies of records submitted
by members. Members missing documentation were not included in the analysis for degrees,
transfers, permits, and certificates earned. As a result, figures reported may underrepresent the
actual number of degrees, transfers, permits, and certificates earned.
The transfer rate was calculated based on all community college students. However, not all
community college students are working towards transfer. As a result, the transfer rate is not a true
representation of the percentage of students working towards transfer who achieved transfer.
The chief limitations of the “Six Months Out Job Follow-Up Survey” and associated analyses is that
the sample represents a small fraction of the total number of college members who participated
last year. Additional efforts will be needed to obtain more representative cross-sections of former
members. Results may not reflect the experiences of members across the entire program, due to
overrepresentation of some projects in the final sample. Additionally, some respondents who did
not re-enroll and were included in the sample may have only interrupted their participation in the
program with the intention of resuming in the future. Indeed, most of the respondents intended to
rejoin the CDWFI program in the future (54.8%).
Obtaining student-level data from each institution for students who were not affiliated with CDWFI
fell outside the scope of this evaluation. In the absence of a student level data for a control group it
is unclear how CDWFI students fare as compared to other CD/ECE students or to the general
student body.
The comparative analysis of intensity of services between FY 2012-13 and FY 2013-14 for projects
with substantial reductions in membership relied on individually tracked services maintained by
program staff. A shortcoming of this data source is that project staff are known to have underdocumented services rendered in both years. In the current fiscal year, staff encountered problems
in entering data into the CDWFI database. The analyses should be viewed with caution, and should
only be taken as an estimate using the best available data.
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Findings
The findings section of this report is organized by Workforce Consortium impact area, as follows:
•
•
•
•
•

Expanded ECE workforce
Better qualified ECE workforce
Greater retention and advancement of the ECE workforce
Increased quality of ECE practices and programs
More effective ECE professional development system in LA County

The extent to which the CDWFI program met its goals under each impact area will be discussed.
The findings section will also include information about the services offered through the CDWFI
high school component, CDWFI members’ perceptions of barriers and challenges, and
recommendations to improve program implementation.

Member Demographics
The CDWFI program served 1,559 students during FY 2013-14. These students participated at the
“member” level, and were tracked individually throughout the year.
Table 9. CDWFI Members Served in FY 2013-14
# of High
# Community
# of 4-year
Project
School
College
University
Members
Members
Members
AVC
1
42
6
ELAC
30
127
40
LACC
99
129
60
LASC
0
64
5
LAVC
78
105
17
LBCC
0
11
28
Mt. SAC
96
143
17
PCC
0
61
4
Pierce
77
91
22
SMC
45
114
25
Total
426
887
224

# Graduate
Student
Members
0
0
0
0
6
11
1
1
3
0
22

Total
Members
49
197
288
69
206
50
257
66
193
184
1559

Most members were female, as is characteristic of the field as a whole.
Table 10. CDWFI Member Gender
Female
Male
Decline to state

% Members
92.3%
7.4%
0.3%
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Members predominantly identified as Hispanic/Latino.
Table 11. CDWFI Member Ethnicity
Hispanic/Latino
White/Caucasian
Black/African American
Asian
Other
Multiracial
Pacific Islander
Native American/Alaskan
Decline to state

% Members
63.1%
13.9%
8.0%
6.9%
3.7%
3.5%
0.6%
0.3%
0.1%

Members spoke a wide variety of languages, but primarily spoke English (69.8%).
Table 12. CDWFI Member Primary Language Spoken
% Members
English
69.8%
Spanish
22.1%
Other
2.6%
Armenian
1.6%
Cantonese/Mandarin
1.3%
Tagalog
0.8%
Korean
0.8%
Farsi
0.6%
Arabic
0.4%
Members were most often bilingual in English and another language (66.1%), followed by
monolingual in English (31.4%). A small percentage of members reported they were only fluent in
a non-English language (2.6%).
Table 13. CDWFI Member All Languages Spoken Fluently
% Members
English and one other language
63.5%
English only
31.4%
English and two or more other languages
2.6%
Spanish only
1.5%
Other only
0.8%
Two non-English
0.3%
College members were asked to report their country of birth. Most members reported they were
born in the United States. Out of all members, 60.1% were born in California and 5.7% were born
outside of California. Over a third of members (34.2%) were born outside of the United States.
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Economic Background

Household income was collected from college members only. The results show that the majority of
the college member population was economically disadvantaged. About 70% of members reported
incomes insufficient to cover living expenses in Los Angeles County before accounting for
educational expenses.
Figure 1. College Member Household Income
Less than $10,000

27.3%

$10,000 – less than $20,000

25.9%

$20,000 – less than $30,000

19.1%

$30,000 – less than $40,000

8.7%

$40,000 – less than $50,000

4.3%

$50,000 – less than $75,000

4.6%

$75,000 or more

2.3%

Don’t know

7.8%
0%

10%

20%

30%

The Insight Center for Community Economic Development (www.insightcced.org) estimates that in
2014, an individual with no children would need to have earned at least $29,167 to cover the cost
of their own housing, food, health care, transportation and taxes. The majority of members
reported that their household brings in less than this estimate of income needed for an individual.
Compounding the financial strain members face are any expenses of higher education, not
accounted for in this self-sufficiency figure, which they were not able to defray through financial
aid. Additionally, some college members (35.9%) are at even greater distance from the selfsufficiency standard, due to expenses related to having at least one child.
Over a fourth of members (21.2%) qualified for government assistance. These members reported
on their application that they currently received government assistance from any of the following
sources: Aid for Dependent Children; CalFresh (EBT cards); CalWorks; Section 8 Housing Vouchers;
Social Security Disability Insurance; Supplemental Security Income or Women; Infants and Children
program; or “other.”

Current ECE Employment Characteristics
The application collected information on members’ ECE work characteristics if they indicated they
were currently employed in an ECE setting. Only data on college students’ work experience is
reported below, since college members are more likely to accurately report only paid work
experiences.
A substantial number of college members (41.9%) reported that they were employed in ECE.
Of those college members employed in ECE at the time of the application (N=475), the vast
majority (90.5%) worked in child care centers. Only a few members worked in a family child care or
alternate settings.
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Table 14. Employed College Member ECE Work Setting
% College Members
Child care center
90.5%
Family child care
8.4%
Nanny/Private Residence
1.1%
The most common ECE position held by college members employed in ECE at the time of
application was at the entry-level as a student teacher or teacher’s aide/classroom assistant
(51.6%). A substantial percent of employed college members (35.4%) held more senior teacher
positions or were administrators (7.4%). The remainder of members (5.7%) had “other” jobs, such
as manager, nanny, home visitor, etc.
Table 15. Employed College Member ECE Position
% College Members
Teacher Aide/Classroom Assistant
44.4%
Teacher
26.3%
Lead Teacher/Master Teacher
8.0%
Owner
5.5%
Other
5.3%
Student Teacher/Practicum Teacher
4.0%
Substitute Teacher
3.2%
Director
1.3%
Specialized teaching staff
1.1%
Assistant Director
0.4%
Manager/Coordinator/Administrative Assistant 0.4%
Site Supervisor
0.2%
The range of experience in ECE varied widely, with an average of 5.8 years and a standard
deviation of 5.7 years. Members worked a wide range of hours a week, with an average of 28.9
hours per week and a standard deviation of 13.1 hours. Members worked for most of the year with
an average of 10.7 months and a standard deviation of 1.7 months.

Educational Background

CDWFI membership has grown to include a substantial percentage of high school members. High
school members spanned all grades, but tended to be in 11th and 12th grade.
Figure 2. High School Member Grade Distribution
75%

52.6%
50%
25%

34.0%
3.5%

9.2%

0.7%

0%

9th Grade

10th Grade

11th Grade

12th Grade

Missing

As shown in the table below, most college members (64.2%) had not yet earned a college degree.
A substantial percentage of non-degreed college members had already been in the process of
taking courses at some point, with 44.2% of all members reporting they had taken some college
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classes. Twenty percent of members reported never taking any college classes. A small percent of
members (10.5%) had earned degrees in non-CD/ECE fields, while about a quarter of college
members (25.3%) had earned an AA/AS or BA/BS in CD/ECE and were returning for higher degrees
in the field.
Table 16. College Member Highest Level of Education Completed
% College Members
Not yet earned a high school diploma/GED
0.9%
High school diploma/GED
19.1%
Some college
44.2%
AA/AS in CD/ECE
22.9%
AA/AS in non-CD/ECE
5.4%
BA/BS in CD/ECE
2.5%
BA/BS in non-CD/ECE
4.8%
MA/MS in CD/ECE
0.0%
MA/MS in non-CD/ECE
0.4%
The majority of college members were older than the traditional college student profile of 18-25
years of age. CDWFI college members tended to be older students returning to school for degrees
and professional qualifications they had not previously held.
Figure 3. Age Distribution of College Members
75%

65.6%

50%

22.3%

25%
0%

10.9%
0.6%
19 or Less

0.5%
20-24

25-49

Over 49

Missing

Non-Traditional Student Status
Substantially different definitions exist in the literature for non-traditional students (Kim, Sax, Lee, &
Serra, 2010). Rather than focusing on fixed student characteristics, the National Center for
Education Statistics in a 2002 report focused on any of an array of behaviors associated with a high
risk of college attrition:
•
•
•
•

Delayed enrollment in college by a year or more 1
Enrollment part-time
Dependents other than a spouse
Independent from parents 2

1

Delayed enrollment was defined as older than 24 and also a community college or 4-year university student.
This method underestimates the true number of members who delayed enrollment, but may be more
accurate than relying on members’ recollections of when they first enrolled in college.
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•
•

Full-time employment
Completion of GED in place of high school diploma

The majority of college members reported non-traditional student backgrounds. The following
figure shows the prevalence of markers of non-traditional student status, as identified by NCES,
among CDWFI college members. In this study, data was not collected on completion of a GED in
place of a standard high school diploma. Additionally, since delayed enrollment in a college could
not be established definitively, this characteristic was estimated for community college and 4-year
university members based on whether they were more than 24 years old. As a result, the figures
may under-represent the numbers of non-traditional students.
College Survey Respondents with Non-Traditional Student Characteristics
Independent from parents

76.8%

Delayed enrollment in college

73.8%

Enrolled as a part-time student

45.7%

Has dependents other than a spouse

45.1%

Employed full-time

13.5%

Did not obtain HS diploma or GED

0.7%
0%

25%

50%

75%

100%

Using student self-report on the NCES criteria for non-traditional student status, 88.9% of college
members responding to the end-of-year survey (n=844) were determined to be non-traditional
students. Furthermore, according to Horn’s (2006) continuum of non-traditional characteristics,
27.8% of college survey respondents are “highly non-traditional” and identified with four or more
markers of non-traditional status.

First-Generation College Student Status

First-generation college students are defined as having parents whose highest level of education is
a high school diploma. Approximately 52.1% of CDWFI high school members stand to be first in
their family to attend college upon successful matriculation. This figure is conservative in that
members who did not know their parents’ level of education were not categorized as first
generation students.

Expanded ECE Workforce
The CDWFI program expanded its total enrollment capacity, particularly through the addition of
new grantees in previously underserved areas of the county and expansion of services in the high
school component. This year the program served 1,133 college members, as compared to 1,016
college members in the previous year. The program also increased total high school member
enrollment to 426 members, up from 396 members in the previous year. The majority of the
members in both the high school and college components reported that they were new to the
program.
2

Independence was defined as not receiving financial support from parents, or status as either a veteran of
the US Armed Forces or emancipated youth.
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Figure 4. New and Returning Member Enrollment
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Several returning projects enrolled fewer total members as compared to FY 2012-13. Some of
these projects reported that reducing the number of members enrolled was adopted as a strategy
to limit membership to more committed students and to allow the program to offer a greater
intensity of services. The most substantial reductions in high school membership were in Pierce
(9%) and LACC (24%), and in college membership were LAVC (13%) and ELAC (30%).
The evaluation examined whether these projects with the largest reductions in membership were
able to offer a greater intensity of services within that component. The analysis looked at services
offered on an open-ended basis or offered multiple times a year. Intensity of services was examined
in two ways. First, the percentage of members using a service was determined for each year as a
measure of the involvement of the member population in the program. Secondly, the average
number of times members accessed a service within a year was calculated, among members who
accessed the service at least once, to assess how intensely services were used.
Table 17. Change in Intensity of Services from FY 2012-13 to 2013-14
High School
College
(Pierce and LACC)
(LAVC and ELAC)
Change in %
Change in
Change in %
Change in
of Members Average # of of Members Average # of
Type of Activity
Using Service Times Used Using Service Times Used
13% 
-20% 
Career workshop
0 0
-1 
9% 
-20% 
Academic workshop
1
-1 
-28% 
19% 
Content workshop
1
00
-31% 
-1% 
Counseling/advising
-1 
00
Networking
13% 
1
38% 
1
4% 
53% 
Mentoring
3
00
There were mixed results in terms of the change in percentages of members accessing services. In
the high school component, the projects reducing total enrollment were able to increase the
percentage of members accessing career workshops, academic workshops, networking, and
mentoring. However, the percentage of high school members accessing content workshops and
counseling/advising decreased across the two years. In the college component, the projects
reducing total enrollment increased the percentage of members accessing content workshops,
networking, and mentoring. The percentage of college members accessing career workshops,
academic workshops, and counseling/advising decreased across the two years.
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There were negligible changes in the average number of times services were used. Rounded to the
nearest whole number, the largest change in average number of times services were used was with
high school members’ use of mentoring, which may reflect greater attention on in-person meetings
with high school students in both projects.
Determining the specific reason for low levels of use for any particular service falls outside the
scope of this analysis. This analysis cannot account for members who may choose not to access
services, determine they do not need a specific service, or are unable to access a service due to
unresolved personal barriers. However, failure to increase rates of members accessing a service, or
to increase intensity of use of service, suggests that the strategy of shrinking membership alone
was inadequate to improve involvement of members in activities, or to promote greater member
access to services.

Knowledge of ECE Career Options
The CDWFI program intends to raise members’ knowledge of careers in CD/ECE. Members were
asked to self-report on their application whether they had learned about CD/ECE career options,
about the compensation expected in the field, about steps to pursue those careers, and about
educational requirements for CD/ECE careers. On the end-of-year survey, members were asked to
rate the knowledge gained in these areas which they attributed to their participation in the CDWFI
program. Members who declined to respond at either time point for a particular question were
excluded from the analyses. Comparison of results pre- and post- indicates members reported
increased confidence in their knowledge of areas pertaining to ECE careers, and members
attributed their higher levels of knowledge to the CDWFI program. Results of Wilcoxon-signed rank
tests showed members’ reported increase in knowledge about careers in CD/ECE was statistically
significant (p<.001). The following section discusses results for each topic surveyed.
On the end-of-year survey, 92.1% of high school members and 87.3% of college members agreed
or strongly agreed they learned about CD/ECE career options through the CDWFI program.
Members with data from the application and survey showed greater agreement that they were
familiar with this topic by the end of the year, and attributed this change to CDWFI. Results of a
Wilcoxon-signed rank test showed that this difference was statistically significant (HS: N=301, Z= 9.731, p<0.001; College: N=812, Z= -7.805, p<0.001).
The figures below display results for members responding at both time points.
Figure 5. CDWFI Increased High School Members’ Knowledge of CD/ECE Career Options
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Figure 6. CDWFI Increased College Members’ Knowledge of CD/ECE Career Options
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On the end-of-year survey, 79.9% of high school members and 80.2% of college members agreed
or strongly agreed that they learned about compensation expected for CD/ECE careers through the
CDWFI program. Members with data from the application and survey showed greater agreement
that they were familiar with this topic by the end of the year, and attributed this change to CDWFI.
Results of a Wilcoxon-signed rank test showed that this difference was statistically significant (HS:
N=286, Z= -10.503, p<0.001; College: N=805, Z= -8.923, p<0.001).
The figures below display results for members responding at both time points.
Figure 7. CDWFI Increased High School Members’ Knowledge of Compensation in CD/ECE
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Figure 8. CDWFI Increased College Members’ Knowledge of Compensation in CD/ECE
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On the end-of-year survey, 90.9% of high school members and 89.7% of college members agreed
or strongly agreed they learned about steps to pursue a CD/ECE career through the CDWFI
program. Members with data from the application and survey showed greater agreement that they
were familiar with this topic by the end of the year, and attributed this change to CDWFI. Results of
a Wilcoxon-signed rank test showed that this difference was statistically significant (HS: N=300, Z=
-10.503, p<0.001; College: N=813, Z= -8.095, p<0.001).
The figures below display results for members responding at both time points.
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Figure 9. CDWFI Increased High School Members’ Knowledge of Steps to Pursue CD/ECE
Careers
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Figure 10. CDWFI Increased College Members’ Knowledge of Steps to Pursue CD/ECE
Careers
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On the end-of-year survey, 90.6% of high school members and 92.3% of college members agreed
or strongly agreed they learned about educational requirements for CD/ECE careers through the
CDWFI program. Members with data from the application and survey showed greater agreement
that they were familiar with this topic by the end of the year, and attributed this change to CDWFI.
Results of a Wilcoxon-signed rank test showed that this difference was statistically significant (HS:
N=303, Z= -10.949, p<0.001; College: N=819, Z= -9.415, p<0.001).
The figures below display results for members responding at both time points.
Figure 11. CDWFI Increased High School Members’ Knowledge of Educational
Requirements for CD/ECE Careers
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Figure 12. CDWFI Increased College Members’ Knowledge of Educational Requirements
for ECE/CD Careers
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New Recruits Enter Workforce Consortium Programs
As discussed earlier in the report, new members composed 58.8% of the total membership. The
growth in new membership can be partly attributed to the startup of three new grantee projects.
With the addition of new grantees, the CDWFI program has expanded the geographic reach of the
program into northern and central Los Angeles..
High school student interest in matriculating into the CDWFI college component was gauged
through a number of questions on the end-of-year survey. The majority of high school members
surveyed were interested in attending a college with the CDWFI program (76.3% agreed or
strongly agreed). High school members’ matriculation into the CDWFI program has not been
formally tracked in the past. In order to estimate the numbers of members matriculating from the
high school component to the college component of CDWFI, college members were asked to selfreport whether they were part of the program during high school. This year, 2.4% of college
survey respondents reported they began participating in the program during high school, which is a
slight increase from the 1.9% reported last year. With the full implementation of an online
database to track students from high school to college, the program will have better ability to track
whether a student remains in CDWFI past high school.

New ECE Professionals Enter Field

High school students’ interest in continuing to learn more about the ECE field as college students
was echoed in the finding that 69.6% agreed or strongly agreed with the statement “I plan to take
classes in Early Childhood Education/Child Development as a college student.” Only 3.0% of high
school members “strongly disagreed” that they planned to take CD/ECE courses in college.
Although commitment to enter the ECE field is not a goal of the CDWFI high school component, a
majority of high school members surveyed (54.5%) agreed or strongly agreed with the statement “I
plan to have a career in Early Childhood Education/Child Development.”
As discussed earlier in the report, the majority of CDWFI college members were not employed in
ECE at the time of their application into the program this year (58.1%). Members’ interest in
entering the ECE field was measured on the end-of-year survey. Out of the 372 college members
surveyed who were not currently working in the ECE field, 92.5% reported that they intended to
work in the ECE field within the next 3 years.

Page 34 of 135

Better Qualified ECE Workforce
Knowledge of ECE Educational Pathways

The CDWFI program offered a variety of means for students to increase their knowledge of ECE
educational pathways, such as dedicated advisement and workshops from staff familiar with
CD/ECE.
The CDWFI program increased high school students’ knowledge of educational pathways to higher
education degrees. A large majority of high school members (87.2%) agreed or strongly agreed
with the statement, “Because of this program, I learned about the steps I need to take in order to
pursue a college education after high school.” The majority of high school respondents (90.5%)
agreed or strongly agreed that because of the CDWFI program they learned about CD/ECE college
programs in Los Angeles County. A smaller percent (66.3%) of high school members agreed or
strongly agreed that they learned how to complete applications to colleges/universities through the
CDWFI program.
College members attributed their knowledge of transfer and degree requirements to the
advisement and services they received in the CDWFI program. The majority of college members
(81.4%) agreed or strongly agreed that they learned the steps to transfer to a 4-year university
through the program. The majority of college members (92.0%) agreed or strongly agreed that
they learned about degree requirements through the program.
The CDWFI program also informed members about pathways to graduate school. The
majority of college members (71.2%) agreed or strongly agreed that they learned the steps
to apply to graduate school through the CDWFI program. Many college members expressed
that as a result of their involvement in the CDWFI program they became interested in
pursuing a graduate degree (84.1%).
This year, the evaluation examined how well CDWFI assisted students with understanding and
accessing financial aid. For many members, concern about the affordability of college is a major
barrier to pursuing a higher education. The CDWFI projects engage in a number of services to assist
students in this area; for instance, they provide workshops, financial aid advisement, and assistance
with completing forms. The program also informs students of direct financial support offered
through the program, particularly at the college-level, to offset school expenses. The majority of
members in both the high school and college components agreed or strongly agreed that they
learned about different types of financial aid through the CDWFI program. A smaller, but still
sizeable, percentage of members in both components agreed or strongly agreed they learned how
to complete financial aid applications through the CDWFI program.
Figure 13. High School Members Report Increase in Knowledge of Financial Aid
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Figure 14. College Members Report Increase in Knowledge of Financial Aid
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Education Plan Completion
One means by which the CDWFI program raised members’ knowledge of ECE educational
pathways was by providing students with the opportunity to create or update personalized
education plans. As reported in Love & Valdes (2012), most students not involved in the CDWFI
program in community college either have not created an education plan, or are following incorrect
and out-of-date education plans. Results from the Los Angeles Community College District’s Spring
2012 Student Survey (N=30,212) found that only 53.6% of students created a formal education
plan designed with a counselor. In contrast, the majority of CDWFI college members (77.3%)
completed an education plan with CDWFI staff: 77.0% of community college members, 78.1% for
4-year members, and 81.8% for graduate school members.
High school students in general had fewer opportunities to individually discuss education plans
than college members. Three projects offered development of modified education plans as a direct
service, and an additional project targeted education plan development as an outcome fulfilled
outside of CDWFI’s services. Only 43.7% of all high school members were documented as having
completed an education plan. The rate of education plan completion among high school members
in projects that offered education plan development as a direct service is slightly over half (52.0%).
Figure 15. Members’ Completion of Education Plans
College Members

Completed
77.3%

High School Members
Did not
complete
7.2%
Missing
15.4%

Completed
43.7%

Did not
complete
16.7%

Missing
39.7%

Only a minority of high school members (28.0%) reported that they had discussed their personal or
academic goals with a CDWFI staff member, e.g., a coordinator, mentor, advisor or recruiter. High
school students’ self-reported use of advisement/counseling services is in line with tracking data
documenting that 22.3% of high school members used this service. A much higher percent
(77.2%) of high school members surveyed agreed or strongly agreed with the statement “There
was at least one staff member from the CDWFI program I felt comfortable talking to about my
personal or academic issues.” The discrepancy in reported conversations about personal and
academic issues and comfort with the staff to discuss these issues is striking. The program should
explore possibilities to increase high school members’ access to staff to individually discuss their
personal and academic issues.
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Demonstrated Knowledge of Steps to Enter College Higher Education Pathway
High school members also demonstrated knowledge of educational pathways by taking steps to
apply to college. The majority of high school seniors (68.3%) reported that they had identified
which college/university they wanted to attend. A higher percentage of high school seniors
(77.8%) reported that they had completed at least one application to a college/university at the
time of the survey.
This year, project staff tracked high school seniors’ acceptance into college and universities.
According to the data tracked by staff 13.8% of seniors were admitted to a college/university by
the end of the program year. Since this data depends on students’ disclosure of admission status to
staff, and depends on students remaining in contact with the staff at the end of the year when
students are likely to become inactive, this figure likely underrepresents seniors’ acceptance rate. Of
the 167 high school seniors responding to the end-of-year survey, 53.3% reported receiving an
admissions offer from at least one college. 3

Completion of Courses

Members’ successful completion of college CD/ECE courses was determined by analyzing copies of
unofficial transcripts. At least one transcript was collected for 85.3% of all college members. Out of
the available transcripts, 94.3% of CD/ECE courses attempted by college members this year were
completed with a C or better, or “pass” (2605/2761 courses).
Not all high school students completed CD/ECE college coursework. Transcripts were obtained for
154 out of 184 high school members who enrolled in a college-level CD/ECE course, or 83.7%. 4
High school students passed college-level CD/ECE courses with a C or better at a high rate of
82.3% of all courses attempted (186/226 courses).

Achievement of Transfers & Degrees

Transfers achieved were tracked by projects and verified with substantiating documentation.
Transfers are tracked as achieved when students are able to submit a copy of their class schedule at
the four-year institution they will be attending. Typically, documentation of transfers is not available
until after the end of each fiscal year. CDWFI staff tracked 1.5% (13/887) of community college
members as having achieved transfer. Only 0.8% (7/887) community college members were
verified as having transferred. The transfer rate calculated does not take into account terminal goals
of members, as all community college members were included in absence of an accurate method
of distinguishing members’ goals. The low numbers of transfers reported may be due in part to the
late availability of substantiating documentation with respect to end-of-year reporting, and to
partners’ hesitance to enter unsubstantiated transfers.
Degrees earned were tracked by projects in the member tracking spreadsheets and verified with
substantiating documentation. The results of that analysis showed that 8.3% (94/1133) of college
members earned a degree this year. Seventy members earned an AA/AS this year, 3 of which were
4-year members whose degrees posted; 23 members earned a BA/BS; and 1 member earned an
MA/MS. Two community college members earned two AA/AS degrees.

3

The high school end-of-year survey achieved a 74.6% response rate among seniors.
Four students were not logged as attempting a course although they had transcripts. The denominator for
“number of high school members taking CD/ECE courses” was adjusted to include these cases.

4
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Due to early reporting deadlines, not all degrees posted or had transcript records submitted in time
for inclusion in the analyses. Partners reported that 9.4% (106/1133) of college members earned a
degree: 73 members earned AA/AS degrees, 31 members earned BA/BS degrees, and 2 members
earned MA/MS degrees.

Greater Retention and Advancement of the ECE Workforce
Knowledge of ECE Professional Development Opportunities
A majority of college survey respondents, 89.8%, credited CDWFI personnel with giving
information or guidance about locating professional development opportunities; for example,
trainings and workshops.
Members in both the high school and college components reported that the program provided
opportunities for them to learn about how to obtain CD permits. At the time of application,
members were asked to report their level of agreement with statements about their knowledge of
CD permit requirements, how to apply for a new or upgraded permit, and where to find more
information on CD permits. On the end-of-year survey, members again rated their self-reported
knowledge in these areas as a result of their participation in CDWFI. Members who declined to
respond at either time point for a particular question were excluded from the analyses. Comparison
of these results pre- and post- entry into the program this year indicates that members’ increased
their knowledge about obtaining a CD permit, and attributed their higher levels of knowledge to
the CDWFI program. Results of Wilcoxon-signed rank tests showed that members’ reported
increase in knowledge about CD permits as a result of the CDWFI program was statistically
significant (p<.001).
On the end-of-year survey, 76.3% of high school members and 91.6% of college members agreed
or strongly agreed that they learned about CD permit requirements through the CDWFI program.
Members with data from the application and survey showed greater agreement that they were
familiar with this topic by the end of the year, and attributed this change to CDWFI. Results of a
Wilcoxon-signed rank test showed that this difference was statistically significant (HS: N=280, Z= 8.735 p<0.001; College: N=815, Z= -10.977, p<0.001).
The figures below display results for members responding at both time points.
Figure 16. CDWFI Increased High School Members’ Knowledge about CD Permit
Requirements
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Figure 17. CDWFI Increased College Members’ Knowledge about CD Permit Requirements
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On the end-of-year survey, 60.2% of high school members and 88.0% of college members agreed
or strongly agreed that they learned about how to apply for a new/upgraded permit through
CDWFI. Members with data from the application and survey showed greater agreement that they
were familiar with this topic by the end of the year, and attributed this change to CDWFI. Results of
a Wilcoxon-signed rank test showed that this difference was statistically significant (HS: N=273, Z=
-8.175, p<0.001; College: N=805, Z= -13.332, p<0.001).
The figures below display results for members responding at both time points.
Figure 18. CDWFI Increased High School Members’ Knowledge about Applying for CD
Permits
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Figure 19. CDWFI Increased College Members’ Knowledge about Applying for CD Permits
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On the end-of-year survey, 71.7% of high school members and 88.1% of college members agreed
or strongly agreed they learned about where to find more information on CD permits through the
CDWFI program. Members with data from the application and survey showed greater agreement
that they were familiar with this topic by the end of the year, and attributed this change to CDWFI.
Results of a Wilcoxon-signed rank test showed that this difference was statistically significant (HS:
N=277, Z= -7.128, p<0.001; College: N=806, Z= -8.606, p<0.001).
The figures below display results for members responding at both time points.
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Figure 20. CDWFI Increased High School Members’ Knowledge about Locating Information
on CD Permits
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Figure 21. CDWFI Increased College Members’ Knowledge about Locating Information on
CD Permits
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Participation in Professional Development Opportunities

Though the CDWFI program, members participated in a number of professional development
opportunities. Workshops and networking events were the most common type of professional
growth activity accessed by members. Other less common professional development opportunities
facilitated through CDWFI were career fairs, internships and conferences. The table below shows
usage of services as tracked by project staff. Averages were calculated for only those members
using a service. For large events like career fairs, it is likely that project staff under-documented
attendance.
Table 18. Member Participation in CDWFI Professional Development Activities
High School
College
Average
Average
% Members
Times
% Members
Times
Type of Activity
Using Service Service Used Using Service Service Used
52.1%
2.1
29.7%
1.6
Academic workshop
55.6%
1.9
48.7%
1.9
Content workshop
47.2%
1.9
35.4%
1.4
Career workshop
.2%
1
7.0%
1
Career fairs
5
.5
2
12.9%
1.3
Conferences
.7%
1
1.2%
1
Internship
27.5%
2.8
44.7%
2.1
Networking events

5

Tracking of reimbursement for conference fees was used to determine member participation.
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Permits/Certificates Earned

The CDWFI program offers services intended to assist members with obtaining professional
qualifications such as state-issued permits and college-issued certificates. Services include
explanations of permits and their benefits, assistance with planning courses required for CD
permits, help with completing application paperwork, and in some cases, access to on-site live
scans. To offset the financial expense of filing a permit application, in some cases members
received assistance to cover the cost of background checks and application fees.
Most college members did not have any level of CD permit at the time of entry into the program.
The most commonly held permits were either at the Associate Teacher (15.8%) or Assistant
Teacher (9.6%) level.
Figure 22. Highest Level of Permit Held by College Members at Time of Application
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During the 2013-14 year, 12.2% of college members (n=138) submitted permit applications to the
California Child Development Training Consortium (CDTC), and 11.4% of college members
(n=129) were awarded permits by the time of reporting. The majority of permits were the first
earned by a member (92/131 permits), followed by upgrades (24/131 permits) and renewals
(15/131 permits). The number of permits achieved may not capture the number of students who
met permit requirements, due to delay in time of application and awarding of permits by the
CDTC, or to missing verification documentation at the time of the analyses.
Figure 23. Highest Level of Permit Held by College Members at End-of-Year
Does not have a CD Permit
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Not all members earned a permit this year, perhaps because a large percentage of members have
previously participated in the program and may have already achieved this milestone. Out of the
1,004 members who did not apply for a permit, 41.3% already possessed a permit at the time of
application as compared to just 29.5% of the students who earned a permit this year.
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By the end of FY 2013-14, 124 certificates were awarded to 101 college members (8.9%). This
figure includes 4 certificates earned by 2 four-year members. A small number of certificates were
reported as earned but did not have substantiating documentation available at the time of
reporting. If all certificates reported are counted as earned, 134 certificates were awarded to 111
college members (9.8%).

Career Retention/Advancement
Participation in the CDWFI program contributed to some members’ ability to secure a job in the
ECE field. As reported earlier, 54.0% of college survey respondents reported they were employed
in ECE (n=456). Out of these survey respondents who held an ECE job, 20.4% (n=93) said the
CDWFI program helped “a lot” in securing their current job; another 14.3% (n=65) said the CDWFI
program helped “somewhat” with securing their current job.
Members who felt the CDWFI program helped them secure a CD/ECE job tended to have fewer
years of experience than members who did not feel the program had any role (4 years in ECE
versus 7 years, respectively). A majority of respondents who felt the program did not help secure a
CD/ECE job, 78.1%, already were employed in the field at the time of application. In comparison,
61.4% of those who felt the program helped secure their CD/ECE job were already employed in
the field at the time of application. 6
The CDWFI program also contributed to some college members’ advancement in their careers. Of
the college members currently employed in ECE, 11.8% (n=54), credited the CDWFI program with
helping them to obtain a promotion or change their job. A smaller percentage, of survey
respondents employed in ECE, 7.0% (n=32), attributed a pay increase to their participation in the
CDWFI program.
Longitudinal Tracking of Former Members’ Job Outcomes
A small sample of former college members were contacted 6 months from the end of FY 2012-13
in order to track career retention and advancement outcomes after exiting the CDWFI program.
College members were selected to complete the “Six Months Out Job Follow-Up Survey” if they
were documented last year as having completed a program outcome in FY 2012-13, such as
obtaining a CD permit, degree, or transfer, and if they had not re-enrolled in CDWFI at the time of
the survey. Out of all members originally sampled (N=103), 71% responded to the survey.
The majority of respondents to the Six Months Out Job Follow-Up Survey were employed at the
time of the survey.
Figure 24. Employment Status of FY 2012-13 College Component Completers Six Months
Out
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6

Application data on years employed in the ECE field was available for 330 out of 456 respondents
responding to whether the CDWFI helped them secure their jobs on the college survey (72.4%).
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Of those members who held a job, most were employed in ECE.
Figure 25. Industry of FY 2012-13 College Component Completers Six Months Out
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Employed in non-ECE
industry

Declined to state

Respondents employed in ECE overwhelmingly tended to work in centers (86.3%); work in family
child care homes was the second most frequent response (7.8%). The most common job titles of
respondents employed in ECE were Teacher’s Aide/Assistant (27.5%), followed by Teacher
(21.6%), Substitute Teacher (11.8%), Assistant Teacher (9.8%) and Lead/Head Teacher (5.9%). The
remaining ECE job titles included: Child Care Provider, Adjunct Professor, Baby Sitter, Behavioral
Therapist, Child Development Specialist, Early Instructional Assistant, Family Service Coordinator,
Owner, Director, Site Supervisor and Student Teacher. The high proportion of respondents
employed in ECE with entry-level positions of teacher’s aide or assistants may in part reflect the
high percentage of former members from the community college component in the sample.
Most employed respondents were employed on a full-time basis (65.6%). Overall, employed
respondents were satisfied with their work hours. Twenty-three percent of respondents were
under-employed and desired additional hours, and 4.7% were over-employed and desired reduced
hours.
Most employed respondents (50.0%) were satisfied with their current job with respect to the
previous job that they had held. The remaining employed respondents either had only held one job
(25.0%), felt their current job was worse than the previous job (15.6%), or declined to state.
In most cases, respondents were employed for the same employer as during their participation in
the CDWFI program. About 43.8% of employed respondents reported working for an employer
they had not been employed with while in the CDWFI program.
Figure 26. Change in Employer for FY 2012-13 College Component Completers Six Months
Out
100%
75%

56.3%

50%

43.8%

25%
0%

Same employer as
before

Different employer

Employed respondents had favorable views of the role of the CDWFI program in their ability to
secure jobs. More than half of respondents with a job felt the CDWFI program helped them obtain
their current job (56.3%).
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There is some evidence, based on this survey, about the CDWFI program’s relationship to
advancement for members in the field. About 40.6% of employed respondents reported receiving
a raise since their participation in the CDWFI program. About 34.4% of employed respondents
reported receiving promotions since their participation in the CDWFI program.

Increased Quality of ECE Practices and Programs
The CDWFI program increased members’ knowledge of quality ECE practices through such means
as CD content workshops, internships with children, professional conferences, and a resource
room. The CDWFI program facilitates members’ acquisition of knowledge of ECE practices
indirectly, through supporting students’ ability to complete CD coursework. Financial supports pay
for students’ transportation or tuition so that members can work fewer hours and increase time for
studying and class attendance. Academic advising outlines CD course sequences for students to
take. Tutoring services assist members with completing prerequisite coursework in English and
Math so they may transfer and continue their studies. Through indirect means such as these, the
CDWFI program supports students while they acquire more knowledge of quality ECE practices in
school.
An overwhelming majority of college members surveyed felt that as a result of the CDWFI program
they had improved their knowledge of key aspects of ECE instruction.
Table 19. College Members’ Self-Reported Increase in Knowledge of Quality ECE practices
% Agree or
The CDWFI program helped me to improve my knowledge of…
Strongly Agree
Children’s emotional and social development
89.7%
Teaching children the literacy skills they need for school success
86.9%
Teaching children the numeracy skills they need for school success
84.5%
Caring for and teaching children who are English language learners
80.9%
Caring for and teaching children with special needs
80.7%
Working with parents and families
87.6%
Evidence of increase in knowledge of quality ECE practices also comes from members’ course
success. Passing grades denote that, according to the assessment of the instructor, students
sufficiently grasped the content of the course. As reported earlier, members with transcripts
available experienced a high course completion rate of 94.3% of courses attempted for college
members, and 82.3% for high school members.
Table 20. CDWFI Members’ Course Completion Rates
% of Members with
Transcripts
High School Members Taking College-level
83.7%
CD or ECE Courses
College Members
85.3%

Course Completion
Rate
82.3%
94.3%
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What are the services offered through the CDWFI high school
component?
This section describes the high school components implemented by the CDWFI projects. Logic
models for each project’s high school components are discussed to provide an overview of the
activities and goals adopted by each. This section then discusses recruitment strategies adopted by
the projects. This section concludes with a discussion of changes in high school services enabled by
enhanced funding. New grantees (AVC, LASC and PCC) were excluded from this section since a
substantial portion of this year was used as a planning phase.
The projects were given flexibility to develop unique program models tailored to their context and
needs, within the guidelines set in the CDWFI program’s logic model and scopes of work. The high
school components that took shape at each project reflect similar desires for long-term outcomes,
with differences in goals emphasized and approaches to serving a high school student population.
Differences in the service models each project adopted are attributable in part to experience
implementing a high school component. This year, for the first time, each CDWFI project was
eligible to receive funding to implement expanded services for high school students. Last year,
LACC and LAVC piloted enhanced high school components; based on the results of that pilot,
funding was offered to all projects this year. In addition to being pilot sites for enhanced funding,
LACC and LAVC had previously received funding for high school services under the High School
Recruitment Pilot (HSR) program funded by First 5 LA. As a result, LACC and LAVC have had a
greater period of time to develop and refine their high school components. The remaining projects
implementing high school components this year had not previously received funding for high
school services. Out of these projects, Mt. SAC and Pierce, were identified by project staff as having
implemented substantial high school components in FY 2012-13. For ELAC, this year was the first
year of enrolling high school students as members and offering services beyond outreach and
referrals. LBCC was the only project receiving enhanced funding for high school components that
did not enroll any members this year and instead expanded outreach and referrals to students
involved at the “participant” level.
The following table identifies which of the currently participating projects participated in HSR and
the length of time each high school site has been involved in CDWFI.
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Table 21. CDWFI High School Partner Sites with Funding History
Former First
Enhanced
5 LA HSR
Partner High
Years in
Funding Site in
Project
Grantee
School(s)
Program*
FY 12-13
Roosevelt HS
1
ELAC
South Gate HS
1
Belmont HS
2

LACC

Hollywood HS
4

Panorama HS
6

LAVC

San Fernando HS
7

LBCC
Long Beach USD
7
Garey HS
1
Mt. SAC
Rowland HS
2
Chatsworth HS
7
Pierce
Cleveland HS
6
Birmingham HS
7
SMC
Bais Chana HS
4
* Counts continuous years in the program.

What are the logic models for the high school projects?

This section describes the logic models for each of the projects with substantial high school
components (see Appendix C). The logic model documents the inputs, i.e. services and resources,
and the changes expected in the target population as a result of the intervention. The outcomes
are categorized into expected changes in beliefs, and eventual changes in behavior, both in the
near term and projected in the long term. As part of the evaluation, a logic model was developed
for each project with the input of the project leads and high school component staff. Initial
inventories of services, populations, and goals were taken from existing sources of data, such as
project scopes of work and staff focus groups from the previous year’s evaluation report. The staff
was asked to provide feedback on the preliminary logic model inputs, outcomes, and target
populations in an iterative process.
This section describes the specifics of each project’s high school component logic model, beginning
with an overview of the types of student support services available through the projects, followed
by a discussion of the outcomes expected as a result of those services. Then, the report will
describe services and outcomes related to additional populations other than students who were
selectively targeted by projects.
High School Student Support Services
As with the college component, the CDWFI high school component is intended to minimize barriers
to high school students’ entry into the field of ECE. The services are geared towards high school
students’ needs by focusing on increasing students’ awareness of the ECE field and educational
options after high school, and by supporting students’ matriculation into college. Projects were
given wide latitude over the model of services adopted in their project. This section outlines the
services accessible to high school students by category of support.
The CDWFI projects offered academic supports in the form of both opportunities to learn ECE
content knowledge and activities to raise students’ readiness to apply to college. Through
workshops and college-level courses, students were shown considerations relevant for working
with preschool-age children. The content of ECE workshops and courses was intended to
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familiarize students with theoretical foundations in child development. The CDWFI projects all
included college guidance to varying extents. The most consistently available types of college
guidance were assistance with applications, academic workshops, academic counseling, and
college tours.
Table 22. Comparison Table of Academic Supports Offered in High School by Projects
Types of Academic Support
ELAC LACC
LAVC
LBCC Mt. SAC Pierce
SMC
Academic counseling













College counseling





College course placement assessment



Academic workshops



College courses (CDWFI funded)

















College orientation



College tours







Content workshops








Education plan





Resource center / lab





Summer Leadership Institute











Technical assistance: college applications
Tutoring






College courses (CDWFI secured)


















Financial support in the high school component was offered in the form of direct financial supports
and guidance in securing aid. The most common forms of financial support were direct assistance
for completion of activities, such as coursework and internships, and textbook lending to offset
book fees. CDWFI projects prioritized direct financial assistance for college members, who were
seen as having more pressing need than high school students. Guidance about obtaining financial
aid was primarily offered in group workshops, but in some cases was also offered through
advisement and through technical assistance in completing forms.
Table 23. Comparison Table of Financial Supports Offered in High School by Projects
Types of Financial Support
ELAC LACC
LAVC
LBCC Mt. SAC Pierce
SMC
Financial aid advisement





Financial aid workshops









Incentives









Lending library
School supplies









Technical assistance: financial aid forms
Tuition assistance















Each of the CDWFI projects exposed high school students to information about ECE career paths.
Workshops on career-related topics were the most commonly offered form of professional
supports. Most projects also offered child care center tours. Projects with more developed
professional supports offered means for students to meet ECE professionals and have exposure to
work settings. Only the two longest-running high school components offered opportunities to
interact with children first-hand through internships and job shadowing.
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Table 24. Comparison Table of Professional Supports Offered in High School by Projects
Types of Professional Support
ELAC LACC
LAVC
LBCC Mt. SAC Pierce
SMC
Career interest assessment



Career workshops







Child care center tour












Conferences






CPR/First aid certification



Internships



Job/Career fairs



Job shadowing



Volunteering events







The CDWFI high school components created opportunities for high school students to learn from
the experiences of others at varying stages of interest in and commitment to a career in ECE. The
projects differed in the types of populations engaged as sources of social supports, which could
include CDWFI staff, peers, parents, college component members, and ECE professionals. Though
high school students were not formally assigned mentors, the CDWFI staff members were a regular
presence at high school events and communicated their availability to individually talk with students
at events and off-hours. Although all the projects offered some type of informal mentoring through
their staff members, the number of times staff members were on campus with students ranged
from multiple times a week to a few times a semester.
Table 25. Comparison Table of Social Supports Offered in High School by Projects
Types of Social Support
ELAC LACC
LAVC
LBCC Mt. SAC Pierce
Club/”Lunch & Learn” meetings
Informal mentors













Networking





Online hubs











Parent orientation
Social events

SMC



Afterschool study space


























Outcomes Expected as a Result of High School Student Support Services
This section describes the short-term, intermediate and long-term outcomes of the CDWFI projects’
logic models. The short-term goals for high school students—changes in ideas and thought
processes— shared many commonalities across the projects. All projects sought to increase
students’ awareness and interest in educational and career pathways in ECE. All projects also
intended to increase students’ awareness of college options and application processes.
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Table 26. Intended Short-term Outcomes for High School Student Population by Projects
Short-Term Outcomes
ELAC LACC LAVC LBCC Mt. SAC Pierce SMC
Awareness of CD/ECE career options
Awareness of CD/ECE degree programs,
certificates and permits
Awareness of degree programs in CD/ECE
or related fields and certificates
Increased interest in pursuing CD/ECE
degrees, certificates and permits
Increased interest in pursuing a degree in
CD/ECE or related fields, and certificates
Awareness of CD/ECE content knowledge
Familiarity with community college
resources and contacts
Awareness of college options and
application processes
Awareness of financial aid options and
application processes
Understand study habits needed for college
coursework

















































































Increased engagement in high school



Increased interest in pursuing a college
education





All projects shared an intermediate goal of increasing students’ applications to college. Most
projects identified completion of CD/ECE courses or completion of an education plan as an
intermediate outcome. Other intermediate outcomes were identified by only one or two projects
and reflect the varied approaches each project took to accomplishing shared program goals.
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Table 27. Intended Intermediate Outcomes for High School Student Population by Projects
Intermediate Outcomes
ELAC LACC LAVC LBCC Mt. SAC Pierce SMC
Application to college













Application for financial aid
CD/ECE course completion






High School GE completion
Increase in peer mentoring












Education plan completion




Awareness of CD/ECE content knowledge













Follow-through on referrals to community
college services
Improve quality of CD/ECE practice



In terms of long-term outcomes, the CDWFI projects shared at their core a common orientation
towards moving students to matriculation into college. All but two projects, Long Beach City
College and Santa Monica College, targeted entry into the college component; in these two cases,
students were either unable to matriculate immediately into the college component or unlikely to
matriculate into CDWFI partner colleges. Some of the projects envisioned additional long-term
outcomes. In ELAC, the project staff intended for students to see a clear career pathway. In LAVC,
the project staff intended to increase graduation and college matriculation, regardless of interest in
ECE. For this reason, increased interest in ECE degrees/certificates/permits is a long-term outcome
for LAVC. For Mt. SAC, project staff promoted entry into a transitional program operated by the
community college. In LACC and LBCC, students were encouraged to complete courses fulfilling
requirements of the assistant teacher permit.
Table 28. Intended Long-term Outcomes for High School Student Population by Projects
Long-term Outcomes
ELAC LACC LAVC LBCC Mt. SAC Pierce SMC
Matriculation into CDWFI college program
Matriculation into community college or 4year university
Matriculation into community college, 4year university or seminary
Matriculation into CDWFI summer course
or Mt. SAC Summer Bridge/Connect4
Defined career pathway
Obtain Assistant Teacher permit
Graduate high school
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Increased interest in pursuing CD/ECE
degree, certificates and permits



Inputs and Expected Outcomes for Selectively Targeted Populations
The majority of CDWFI projects intended to influence populations other than high school students.
Only one project, SMC, specified that they only intended to impact high school students through
their high school component. Most commonly, projects aimed to establish partnerships with high
school or college staff in “gatekeeper” capacities. Secondly, high school components intended to
impact CDWFI college members and/or CDWFI college staff. A few programs implemented
outreach towards parents as a means of supporting students’ participation in the program and
pursuit of educational and career goals. And lastly, one project aimed to form partnerships with
local child care centers.
This section summarizes the activities and intended outcomes for each of the selectively targeted
populations.
System Gatekeeper Population. Six out of the seven high school components intended to further
systems-level change through working with “gatekeepers.” Gatekeepers are individuals who play
key roles in enabling students’ access to resources they need to advance in their educational or
career goals.
With the exception of LBCC and SMC, CDWFI high school components aimed to develop the
capacity of high school administrators, counselors, and teachers to increase student access to
CD/ECE resources. Although the high school gatekeepers were not typically expected to have direct
involvement in the program, CDWFI staff viewed these individuals as key to ensuring the stable
functioning of the program. In some cases, absence of administrator support has led to major
barriers to implementing the program—for example, repeated pink-slipping or actual lay-off of key
faculty involved in the program, or eliminations of CD/ECE services at the high school which linked
with CDWFI projects. In past years, poor counselor support has led to CD/ECE courses being used
as filler subjects for students to accrue units.
Outreach to high school system gatekeepers typically involved an orientation with an overview of
educational and professional milestones in CD/ECE, along with an explanation of the CDWFI
program. The expectation was that, as a result of these efforts, the system gatekeepers would back
the program. Support was sometimes cultivated with the aim of minimally supporting the logistical
aspects of the program. More substantial forms of support might include supporting the treatment
of CD/ECE courses as rigorous subjects when enrolling students, and establishing formal
agreements such as articulated courses with the college.
A few projects expected to impact high school system gatekeepers’ practice in direct relationship to
students. For instance, ELAC and Pierce intended to increase gatekeepers’ understanding of ECE
related information which is needed to better serve students. In the case of ELAC, gatekeepers
were regularly updated about changes in college procedures and deadlines to ensure students were
given accurate information. The ELAC staff also gave gatekeepers information about student
support services, and put gatekeepers in touch with college services so that students could be given
specific referrals to the college. In the case of Pierce, the CDWFI staff sought to improve the quality
of the high schools’ CD/ECE programs by mentoring instructors overseeing those programs and
providing instructional support as invited.
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CDWFI College Members/Staff. Four out of the seven high school components sought to develop
relationships with CDWFI college members and CDWFI college staff. In each case, the idea was to
have college members and CDWFI staff present at joint events with high school students, or act as
guests at high school events, to provide high school members with networking opportunities and
greater access to mentor support. In the case of LACC, LAVC, LBCC and Mt. SAC, college members
were provided with specific training on how to support high school members as mentors. In the
case of LAVC, CDWFI staff were cross-trained to provide additional support services to high school
members.
Parent Population. Three out of the seven high school components planned direct services through
which parents could learn about CD/ECE, college preparation for their children, and the CDWFI
program in general. In two of the projects, special events were scheduled for parents to meet with
CDWFI staff. In one project, this took the form of multilingual orientation sessions with sample
lectures. In the other project, open hours were offered for families to use child care facilities, or
meet with CDWFI staff for consultation about college and financial aid applications. An alternative
approach taken by another project was to regularly call students at home to remind students about
upcoming events, and to provide parents with opportunities for individualized counseling and
advisement regarding their student.
Local Child Care Centers. One project established ties to local child care centers so that students
could interact with children under the supervision of trusted mentor teachers approved by the
program lead. Teachers with established relationships with the program lead were recruited into
the program and given stipends to compensate them for their time. Through these connections,
students were connected to a network of child care centers to complete job shadowing and
internships. The long-term goal of this effort is to expand the network of professionals who can
introduce students to ECE practices, and who can potentially create future employment placement
opportunities for high school students.

How are CDWFI partners recruiting high school students into the CDWFI
program?
Student recruitment activities took place over the course of the entire open enrollment period.
Beyond general outreach and advertising, some projects either additionally or primarily recruited
from targeted audiences. Projects exercised their own discretion in deciding whether to recruit from
the student population at large, or whether to target students demonstrating interest in careers
with children.
The following section describes recruitment strategies implemented in some or all of the projects.
Mandatory orientation. This year, each partner was required to stipulate attendance at a project
orientation as a condition of membership. The intent was to make students aware of the
requirements of membership to counter drop-off in participation after students’ initial application
into the program. The orientation also served to encourage student utilization of services by
making them aware of the range of services available to them. Some projects reflected that the
change to make membership requirements more stringent, including attendance of an orientation,
may have contributed to a more active membership base over the year.
General student outreach. General student outreach took place through assemblies,
announcements and flyers. At least one project secured a dedicated bulletin board space in a wellPage 52 of 135

traveled corridor to post ongoing notices about the program. Some projects sent their high school
staff to set up recruitment tables at the school, usually during the first few weeks of school.
Classroom visits. Classroom visits were often targeted with specific student populations in mind.
Projects targeted students enrolled in the high school’s CD/ECE courses, or aimed for specific grade
levels by visiting all 12th grade English classes.
High school faculty contact persons. Projects typically worked with an administrator, counselor or
teacher at the school site to coordinate the logistics of implementing the program at the school. In
some cases, faculty contact persons were used to assist in recruiting students into the program.
Recruitment efforts encompassed strategies like making CDWFI information available in their
classroom, discussing the program with their students, referring students to the program, and
assisting with screening students for eligibility. Contact persons were often relied on to identify
students who could benefit from the program with the screening criteria the particular project had
in mind, e.g., who needed help with academic readiness for college coursework, who were not
serviced by other college-readiness programs, and/or who were interested in careers with children.
Partnering with high school counseling offices. Many projects informed high school counseling staff
about educational and career opportunities in the field of ECE, and up-to-date information on
college deadlines. Counseling staff were also made aware of the program services available
through the CDWFI program so that they could refer students interested in teaching and working
with young children into the CDWFI program. In one case, the project specifically mentioned
developing a relationship with the high school’s college and career center, so that students
dropping by the center could receive information about the CDWFI program year-round.
Offering limited access CDWFI services. Partners commonly allow students limited access to
member-only events to advertise the program. For instance, students might be allowed to join
workshops or stay for presentations, where they are then encouraged to apply for the program. At
least one project noted that they required students to attend several CDWFI events before making
the CDWFI application available, as a means of promoting commitment to the program.
Advertising through technology and social media. Projects often reported using email, texting, and
websites to reach students outside of school. The most common social media platform used by the
projects was a Facebook page. At least one project also was working towards incorporating
Instagram as a way of communicating with members.
In-person visits by CDWFI high school staff. Many projects noted that face-to-face time with
students and CDWFI staff was critical to building relationships necessary for the success of the
program. Projects deployed staff to schools for frequent in-person visits to familiarize students with
the staff and the program.
Partnering with the grantee community college’s outreach offices. CDWFI projects used
relationships with outreach offices to make services more accessible to CDWFI members. CDWFI
projects often reported seeking ways to reduce reduplication of efforts and to leverage limited
resources. Working with college outreach offices allowed CDWFI staff to be a resource for CDWFI
and CD/ECE at larger-profile events not hosted by CDWFI. The collaboration also reduced the
burden on CDWFI staff time and resources of furnishing information that could be covered by
representatives from other college offices.
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Engaging in parent outreach. Few projects have invested in contacting parents to encourage
student participation in the program. Recruitment efforts might include hosting a parent
orientation night, or being present for school open houses. One project reported calling members’
homes as a regular practice to remind students about days when CDWFI staff would be visiting
campus, and used calls received by parents as a time to provide individual outreach and advisement
to the parents.
Using student referrals. Some projects reported that with time, their project has become a familiar
fixture on campus where students enter the program on the referral of other students.
High school students were asked to identify the reason why they first joined the CDWFI program.
Reasons cited by students still remaining at the end of the program provide a picture into strategies
that draw students willing to commit to the program. This year, the most frequently cited reason
for entering the program was to learn more about CD/ECE. Other reasons for joining the program
included hearing of it from an influential adult or an interesting announcement. Far fewer students
joined the program due to the suggestion of their friends or contact with CDWFI staff. It is of note
that learning about college was not the intention of most high school members when they first
joined the CDWFI program.
Table 29. Ranking of Reasons High School Survey Respondents First Joined
Reason First Joined CDWFI Program
% Respondents
I wanted to know more about CD/ECE careers.
49.8%
My teacher/another adult at school encouraged me to participate.
47.4%
The announcement was interesting.
32.8%
I wanted more information about applying to college.
25.5%
My friends told me about it.
25.5%
CDWFI staff encouraged me to participate.
15.2%
The program offered lunch at meetings.
15.2%
Other.
4.3%
The results indicate that the high school students were drawn into the program primarily due to an
interest in the CD/ECE field. Other survey results indicate that the majority (71.7%) of high school
members surveyed agreed or strongly agreed that they were interested in CD/ECE careers before
they heard about the CDWFI program.

What are the services afforded by the enhanced level of funding for the high
school component?
Five projects (ELAC, LBCC, Mt. SAC, Pierce and SMC) received enhanced funding for their high
school components for the first time this year. The staff was asked to identify services afforded by
the availability of enhanced funding.
Additional CDWFI staff time for high school services. Enhanced funding allowed the projects to
direct more staff time towards high school services. All the projects used some portion of the
funding to dedicate a greater portion of their college staff’s time to high school services. Additional
staff enabled more frequent and closer interactions with students, which were necessary for
forming relationships and delivering more individualized services. ELAC reported that this year, the
college staff had more time to visit each high school campus. Pierce staff reported that the
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additional staff time enabled individualized outreach to students, and the ability to target parents
and high school teachers. At LBCC, funding enabled the program to buy-out more of the college
counselors’ time for CDWFI, making it possible to send counselors to conduct presentations and
outreach at the high school. At Mt. SAC, hiring of a college counselor as the coordinator enabled a
range of new services which was not possible before, such as academic counseling and completion
of education plans. At SMC, the ability to afford additional instructors and staff allowed expansion
of the grades served, the number of classes offered, and outreach to an additional high school.
Expanded target populations. Enhanced funding enabled the increase in high school students
served through the program. ELAC, for the first time, was able to enroll members at the high
school level. LBCC used funding to train college employees to assist with outreach, through which
more students could learn about the CDWFI program. Mt. SAC was able to expand their full range
of services to a second high school as a result of the funding. SMC was able to afford to open
membership to additional grade levels, since the funding would pay for course fees, instructor time,
materials, and textbooks costs, which had previously made expansion of eligible students costprohibitive. Additional staff also enabled SMC to begin outreach to administrators and students at
a second high school campus.
New student services. At each campus, the additional funding for the high school component
enabled new and expanded services for high school students. In the case of ELAC and LBCC, high
school students had previously only received outreach and referrals through the CDWFI program.
For the first time, ELAC enrolled high school students as members with access to member services.
LBCC continued to offer membership exclusively through the college component. However, high
school students served by LBCC could attend workshops offered through the college component at
the college campus. For Mt. SAC, Pierce, and SMC, the enhanced funding allowed for expansion of
the types and availability of services as compared to last year.
Table 30. Student Services Enabled By Enhanced Funding for High School Components
Project
Services
ELAC
Workshops, Center tour, Campus tour, Tutoring
LBCC
Workshops
Academic counseling, College courses, Education plan, Incentives, Lunch & Learn
Mt. SAC
meetings, Mentors, Workshops, Technical assistance
College courses, Center tour, CPR/First aid certification, Material support to
Pierce
classrooms, Parent services
SMC
Additional college courses, Books, School supplies, Expanded financial support
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In what ways do CDWFI students feel that support services
help students overcome barriers or challenges and achieve
their educational and professional goals?
CDWFI members were asked to give feedback on the specific services they found most valuable,
and the benefits of the CDWFI program. Members were posed open-ended questions, and the
responses were coded and ranked.
The top five services college members named as “most valuable” were:
•
•
•
•
•

Advisement/Counseling (n=247)
Mentoring/Cohort meetings (n=175)
Financial assistance (n=142)
Workshops (n=118)
Tutoring (n=105)

The benefits of the CDWFI program endorsed by college members closely followed the services
members found most valuable. The top five benefits endorsed by college members were availability
of counseling/advisement, financial assistance, emotional support/encouragement, guidance to stay
on track, and permit assistance. The following table contains quotes which show the students’
depth of feeling concerning the benefits of participating in the program:
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Table 31. Top Five CDWFI Benefits Reported by College Survey Respondents
Theme
Examples
• “It hugely helped to meet with their [advisor]. I feel like I figured out my
game plan thanks to her help and now will be finishing my [degree]”
Availability of
• “I saw a [CDWFI] counselor and saw how close I am to my certification and
counseling/
my AA. When I started college the counselor I was given said here just take
advisement
classes and figure it out no one ever advised me how or where to go so I
(n=152)
just kept taking classes”
• “CDWFI has truly helped by shining a light in the correct path… rather than
taking unnecessary courses that are not needed”
• “This program has allowed me to get through my schooling without
worrying about the financial aspect”
Financial
• “Due to the stipend program and the lending library I have been able to
assistance
continue attending [college]”
(n=133)
• “It helps me pay for my books. I am no longer able to [receive] financial aid
(too many credits/units) so this helps me out [a lot]”
• “The CDWFI program has inspired me to put [aside] my fears, insecurities
and doubts about returning to school as an older adult. The CDWFI
program helped me to address my excuses and way of thinking that I
[cannot] be able to go back to school because of financial difficulties and
Emotional
not having the time to accommodate my working schedule behind”
support/
• “The program has given me a chance to feel empowered about my
encouragement
educational goals. Before [CDWFI] I was thinking about quitting school…I
(n=125)
found wonderful people in the program, very helpful that really care”
• “What stood out to me was how this program makes you feel like a part of
a family and they really support you academically and the support from my
peers and the staff is what's really benefitting me”
• “All of the staff associated with the CDWFI program have helped me to stay
on track. The frequent reminders via email/text & meetings keep me
accountable”
Guidance to keep
• “This program has given me a highly focused view of my goals and I have
on track
no doubt that I will get there”
(n=125)
• “It provides information that helps me have a better understanding of what
I need to do in order to obtain my degree. When I do not understand
something staff from the CDWFI are ready to help”
• “I am able to ask questions to a program that has answers to questions that
can’t get in the school. I have a permit that the program taught me how to
get. I now know how to apply by myself for an upgrade.”
Permit assistance
• “[CDWFI staff] has been helping me with the CA teacher permit. He has
(n=109)
sent letters to CTC but due to some internal problem, it does not post.
[CDWFI] staff continues to write letters and advocate on my behalf.”
• “I was able to apply for my permit[.] Knowing that I would be reimbursed
has helped me”
The majority of college members also reported that they felt like a part of a community in the
CDWFI program. Nearly all college members surveyed agreed or strongly agreed that there was a
supportive community in the CDWFI program (95.3%) and that they saw themselves as part of that
community (94.2%). The majority of college members agreed or strongly agreed that other
members of the program had similar goals and priorities to themselves (92.9%). The CDWFI
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program also established a beneficial relationship between most college members and CDWFI staff
members. A majority of college members agreed or strongly agreed that there was at least one
staff member from the CDWFI program that they felt comfortable talking to about their academic
issues (93.4%) or their personal issues (84.1%).
The top five services high school members named as “most valuable” were:
•
•
•
•
•

Activities and lessons related to child development (n=102)
Observing or working directly with children (n=68)
College tour (n=48)
Receiving college information (n=23)
Meetings (n=12)

The top five benefits of the CDWFI program stated by high school members were learning about
CD content, exploring career options & plans after high school, increased college awareness,
earning course credit, and self-reflection.
Table 32. Top Five CDWFI Benefits Reported by High School Survey Respondents
Theme
Examples
• “I got a chance to learn about the early states of development. I got a better
understanding on the mind sets of small children.”
Learning about
• “This program taught me on different style schools and their curriculum
CD content
models. I learned that not every style is conclusive to everyone.”
(n=127)
• “It has helped me learn about children and how they are supposed to be
treated at an early age.”
• “I have learned about the different jobs available in… early education”
Exploring career
• “Motivated me to continue along a path of early care and education and
options
child development. It has given me encouragement to be persistent in this
(n=59)
path.”
• “This program benefited me to think about what I want to become.”
• “Increasing my awareness of the responsibilities of a college student, also it
motivated me to think of a career that I would like to do for the rest of my
Learning about
life.”
colleges and
• “It gave me information about the next steps I should do after high school
student life
and how college works.”
(n=53)
• “Encouraging me to go to college and gave me the opportunity to see
different campuses I would like to go to.”
• “It has allowed me to take [a college course] without having to pay for
tuition or paying for a textbook.”
Earning course
credit
• “I have earned college credits, and gotten a ‘preview’ of college.”
(n=34)
• “Showing me that taking college courses early during high school can really
benefit my future.”
• “Making me more involved with my education.”
• “Learning more about children and it made me think more about my
Self-reflection
future.”
(n=19)
• “The classes changed me. I have a different perspective of the people
around me.”
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In addition, for a majority of high school members, the CDWFI program increased students’
engagement in school. About 78.1% of high school members agreed or strongly agreed with the
following statement, “Because of the CDWFI program, I felt more motivated to come to school.”
The CDWFI program also established a beneficial relationship between some high school members
and CDWFI staff members; half of the high school students surveyed (77.2%) agreed or strongly
agreed with the statement, “There was at least one person from the CDWFI program I felt
comfortable talking to about my personal or academic issues.”
CDWFI members were asked to share what barriers and challenges they currently faced. College
members were presented with a list of common barriers and asked what challenges were
“currently a challenge” for them at the end of the program year.
The most common challenges reported by college members (n= 844) were:
• Having enough money for tuition and other school expenses (60.5%)
• Courses requiring math (44.1%)
• Balancing family and school (41.4%)
• Balancing work and school (40.5%)
• Being able to get into classes (27.1%)
All members were asked to respond to an open-ended question by describing the obstacles they
face to continuing their education. Challenges expressed by college students in the open response
portion of the survey largely mirrored the results shared above. College members most often report
finances, balancing work and school, their family and/or personal life, time management, and math
skills as obstacles to continuing their education. The following table contains quotes illustrating the
challenges members continue to face:
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Table 33. Top Five Barriers Faced by College Survey Respondents
Theme
Examples
• “I don't have a car and it is very hard to attend workshops, school, and work
when I have to worry about finding a ride or missing a bus. I recently moved
in with extended family because my mother and I lost our home due to
financial issues… I hope that one day I can support [myself] in my education
and assist my family accordingly.”
• “I have to be able to pay for my living expenses and support my family and
Finances
myself. For example in a few occasions I have had to become a part time
(n=346)
student because [otherwise] it would be [too] stressful and overwhelming
working two jobs”
• “Financial support is my greatest obstacle…I can't count how many times I've
missed the last bus of the night leaving campus from class as a full time
student. Financially if I had the money I would be able to purchase my own
vehicle and not having to worry about how I'm getting home I can spend my
time on my education.”
• “I have to work [every day] from 9:00am to 6:00pm and I worked on
Saturday too. I cannot participate [in] the workshops or the child
development events because most of them operate on my working time.”
• “Balancing the amount of time I work in order to have enough money to pay
Work/
for school, but not so much so that I don't have time to do homework and
School balance
study. Also, making time for things like meeting with counselors, financial aid
(n=158)
officers, etc., and navigating the school system to meet the requirements for
graduation.”
• “A job that doesn't provide me with the flexibility to finish my Practicum or
the classes I am enrolled.”
• “I work full time and attend school as well has have 4 children still living at
home. I am currently the only person in the family to be working so [a lot]
weighs on my [shoulders].”
Family/
• “I have three kids ages 3, 2, and 4 months at home. I find it difficult to give
Personal life
school the attention it deserves… We have caregivers watching them while I
(n=144)
am in classes but the[y] leave once I get home so studying is sometimes
impossible.”
• “One of the greatest obstacles for me is keeping my focus on school and not
on personal issues.”
• “Money and time. I need to work more but I don't want to slow down on
taking classes.”
Time
management
• “I feel that I need more time in the day to do things, and I also need more
generally
energy to [accomplish] things.”
(n=81)
• “I have never been good with managing my time so having to juggle work,
school, commuting, & spending time with my family has been difficult.“
• “I need two math class[es] to complete my AA, and I never got the support I
need from the CDWFI program or either from the math lab.”
• “I get anxiety when I face math. When I began college, math was a
Math skills
tremendous struggle to me. I would always drop math because I felt like I
(n=72)
couldn't pass and I would always get a W as my grade in math.”
• “Not being able to pass the math class. I really don't see why I need it…The
oldest child I work with is five…Don't get me wrong we teach them math
skills daily just not that intense.”
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High school students most often identified the affordability of college, their own poor academic
performance, navigating college admissions and college life, indecision about career and major
choice, and time management as obstacles to continuing their education. The following table
contains quotes illustrating the challenges high school members feel are barriers to continuing their
education.
Table 34. Top Five Barriers Faced by High School Survey Respondents
Theme
Examples
• “Having to pay and take out loans”
Cannot afford
• “I may not be able to pay for my education”
college
• “Working to pay off my college and knowing that I don’t have any support
(n=100)
from my dad and knowing that I’m going to have to start school next year.”
• “I sometimes struggle getting good grades but I am making an effort out of
it.”
Poor academic
performance
• “My greatest challenge to face would be not being able to pass certain
(n=60)
courses.”
• “To complete all my requirements to graduate.”
• “To meet the expectations or requirements in being qualified to attend a
Navigating
certain college.”
college
admissions and
• “Getting into a good college. The college I want to go to has a low
college life
acceptance rate.”
(n=29)
• “That I’m basically the first in the family and have no idea what to expect.”
• “I am concerned about choosing the right pathway for me.”
Career/Major
indecision
• “Finding the perfect college and career”
(n=23)
• “I’m not really sure what I want to be in the future.”
• “Time because I do several sports and I’m taking college classes or advanced
Time
classes.”
management
• “There is a double period after school.”
(n=19)
• “I get really busy and sometimes not able to keep up with my work.”

What are lessons learned to improve program
implementation in the next program year?
This section summarizes lessons learned and reflections shared by members, project staff and LAUP
program staff. Data was collected through student surveys, staff focus groups, CDWFI project leads
meetings, CDWFI project leads questionnaires, and in quarterly reports.

Improvements Implemented this Year

Project leads were asked to identify the aspects of their high school components they felt were
most successful this year. Three projects identified club meetings as the most successful part of
their high school component for enabling regular contact with students and increasing student
participation. The same number of projects identified hiring the right high school outreach staff to
relate to students and establish effective collaborations with the high school as one of their most
successful components. Other successful features identified were success in establishing or
strengthening connections with high schools, students’ completion of coursework, students’
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learning of CD/ECE content, positive feedback from parents, and completion of college
assessments and registration.
Projects worked to improve partnerships with high schools and colleges. In the high school
component, a few projects reported needing to distinguish CDWFI from other college outreach
efforts that had reached separate agreements with the school. One project reflected on the success
of expanding the role of the instructor and lead recruiter to maintain contact with high school
students not enrolled in CD/ECE courses. Another project reflected on the need for closer
collaboration with the CD/ECE instructor, the college contact, and the high school contact to
discuss disciplinary actions such as withdrawing students from courses. Some projects also reported
rethinking communication with 4-year institutions to ensure that promised courses, services and
degree offerings were available for members. One project found that requiring representatives
from key offices at their 4-year partner institutions to attend planning meetings helped to align
communication among personnel involved in the grant.
CDWFI projects reported initiating collaborations with external agencies and college offices to
enhance services for members. A few projects partnered with independently run CD/ECE clubs to
refer ineligible students for services, and also to provide members with workshops. One project
established a partnership with CDTC to provide fieldwork courses and financial support to
members. Projects also reported continually developing ties to college offices to leverage existing
services. For example, a project partnered with the computer department to offer computer
workshops for members. One project planned on partnering with their college transfer office in the
coming year. Another project reported shifting high school activities to the college child
development center in order to offset budget cuts, which had resulted in the elimination of the
high school’s CD/ECE practicum experiences and courses previously available outside of the
auspices of the CDWFI program.
Several projects reported improvements to services to assist members with applying for permits.
One project created interest lists for permit clinics in order to allow staff to refer members to
workshop sessions appropriate to the students’ level of preparation. Another project contracted to
bring a mobile Live Scan unit to a permit clinic to allow staff to mail complete permit application for
members on-site. Another strategy reported by a project was to create drop-in hours for members
to receive assistance with forms related to permits, LAUP, or CDTC. One project worked to make
meetings with staff to obtain “Verification of Completion” signatures easier.
Project staff reported modifying their mentor models. Several projects reported changing mentor
staffing. One project reduced their mentor staff in order to retain only those mentors with
consistent availability; this improved the quality of the mentor experience for students, and also
improved staff’s ability to manage the mentors. Another change implemented this year in one
project was to provide “continuity of care” by extending college mentors’ involvement into the
high schools, so that high school students would have familiar contacts should they matriculate to
that college. Other changes enacted by two projects were the addition of mentors offering specific
skills or background to better connect with students, such as Spanish fluency to communicate with
parents, and mentors of a closer age who could relate better to the high school population. Other
changes related to improving mentor practice. One project reported holding mentor/mentee socials
as a setting to reflect on goals in groups. One project expanded mentor responsibilities to include
planning and presenting workshop topics based on members’ need. Planned changes suggested by
projects for next year included efforts to increase peer mentoring, and partnering with the CSU’s
peer mentoring programs.
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A few projects reported developing tools to help members track their own progress towards
membership and stipend requirements. One project, for the first time, implemented student folders
to organize rules, contracts, events, and resources. Another project reported developing discussion
tools for use in mentor meetings, similar to a student learning contract, to set and monitor progress
towards goals.
A few projects reported lessons learned with regards to the need to make enrollment more
stringent. Strategies implemented by projects included introducing distinct enrollment periods,
increasing membership requirements and screening high school students to ensure they did not
have schedule conflicts the with CD/ECE courses offered. One project reflected on the need to
customize academic and career activities 4-year members’ were required to complete to be eligible
for stipends so that it better matched each member’s specific academic program and school.
A few programs made modifications to their tutoring services. Projects connected with tutoring
offices at their college to expand access to tutoring assistance for members. Some projects began
offering expanded hours, including more weekends and evenings. Another project began offering
individualized tutoring in math. Projects also reported purchasing calculators for members in order
to assist with their math courses. Two projects linked changes in their tutoring model to success in
moving their members through math courses.
A few projects reported concern that exiting members were facing persistent challenges with
obtaining jobs in the current economy or obtaining support from supervisors once they were
employed. These projects are considering strategies such as developing work experience courses for
members who are employed and experiencing difficulties in their workplaces, and offering
internship opportunities through their campus lab school to provide practical experience with
children. Another project is considering extending cost-free services to former members; for
example, the project may open up networking events as a method for providing access to
continuing professional development and coaching.
Projects reported lessons learned with regard to communication with members. One project
reported success with moving self-assessments for permit applications online. Another project used
social media platforms, like Facebook, to hold discussions within the CDWFI community. One
project reported running into compatibility issues with online communication tools and students’
devices, and for that reason is switching to primarily email-based messaging.
Some projects reflected on changes needed to the format of their high school meetings. One
project found that the format of club meetings did not work for their context, due to difficulty in
providing access to all high school sites; since club meetings could not be offered to each campus,
the project decided to shift club activities to a portion of CD/ECE class time where members from
multiple campuses gathered together at a central location. Another project found success with
expanding their high school clubs and planned to increase investment of time in the club format,
including pursuing official registration for the club.
One project reflected on the need to enroll a broader mix of grades in order to prevent the
unintended consequence of sudden turnover in membership with senior graduations. Historically
CDWFI projects have enrolled high school students primarily in the 11th and 12th grades. Strategies
to balance enrollment include increasing recruitment from lower grade levels and adjusting
programmatic offerings to provide content relevant to all high school grades.
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Additional Areas for Improvement Identified This Year
CDWFI members reported a number of ideas for improvement to the program. These responses
were categorized into themes. The most common response from high school and college members
was that they saw no need for improvement in the program, at 59.6% and 49.8% respectively.
The top five themes of suggestions for improvement given by high school members were:
• More hands-on or applied activities (N=42)
• Schedule more meetings or longer meetings (N=32)
• Improve communication about program offerings to new students (N=17)
• Improve quality of CD/ECE course instructors (N=13)
• Provide more information about colleges and financial aid (N=13)
The top five themes of suggestions for improvement given by college members were:
• Offer services at alternate times, e.g., weekends and evenings (N=63)
• Increase financial support (N=60)
• Improve response time to inquiries (N=32)
• More workshops (N=30)
• More networking opportunities (N=30)
Projects identified institutional or system barriers that prevented them from delivering student
support services. Administrative policies at the grantee college posed the most common
institutional barrier to providing services. Three projects reported difficulties with following the
college’s requirements for managing the grant. Issues such as purchasing constraints and difficulty
in processing contracts were reported to delay services for students. Projects also reported
challenges with having to contact multiple offices or orient multiple administrative officers, due to
turnover, about the program’s goals. Two projects reported barriers experienced at the high school
due to changes in the high school contact, or assignment of overburdened staff who were spread
out too thinly to effectively fulfill the role. One project mentioned students’ persistent difficulty
with transfer-level math and inadequate supports at the college as a barrier to moving students
through the program; to address this issue, the program planned on providing more intensive
support in math through CDWFI.
Projects identified multiple areas of improvement for the new database. Projects reported mixed
feelings towards the database. While projects highlighted benefits of the database, these
advantages were tempered by the substantial technical difficulties. Projects identified benefits such
as access to a central repository of data on members, improved communication about and with
members, and other features built into the database. However, errors in the launch of the database
created frustration on the part of projects adapting to new methods for reporting. Several projects
expressed that features were not ready when they were released or were not available in a timely
fashion. Projects suggested reducing the time required to enter data, improving loading times for
the database, and changing specific features, such as adding the ability to upload multiple
documents or print multiple selections. Projects requested additional funding to be set aside to pay
for data entry for the database.
The program will collect intermediary data on transfer acceptance in order to more accurately
capture the number of members assisted with transferring through the CDWFI program.
Historically, transfers have only been documented as achieved when students have created class
schedules at their 4-year institution. In most cases, documentation of transfer achieved is often only
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available after reporting deadlines to First 5 LA. Additionally, when students lose contact with the
program, either because they do not re-enroll as members or transfer to non-CDWFI programs, the
documentation required to verify a transfer is not received. In order to address this issue, program
staff will now have the ability to track transfer accepted.
Additional work needs to be done to increase recognition of the program under the new program
name. This year, the “Workforce Initiative” (WFI) projects officially transitioned to the program
name the “Child Development Workforce Initiative” (CDWFI). Projects experienced some delays in
completely making the transition on their college campuses, such as delays in updating school
directories and department websites. The aim of these efforts is to increase the visibility of the
CDWFI program as a county-wide initiative, and to increase students’ recognition of the program in
the event of transferring. To this end, a new unifying logo was developed for the program to
replace project-specific branding.
Projects identified several areas where LAUP could better support the CDWFI program. Suggestions
centered around three key areas: funding, advocacy, and reporting requirements. Three projects
suggested changes to funding to allow for expansion of capacity of services, incentives and
giveaways for student recruitment, and staffing to handle additional data entry requirements. A
project also suggested prioritizing funding differently for spending down the remainder of the
grant, and planning out services beyond the life of the current grant. Three projects made
suggestions regarding advocacy for the program. Projects requested assistance with
communicating significant achievements to date, creating a unified voice among community
college CTE programs, and improving connections to other county initiatives. Two projects
suggested improving the area of reporting by streamlining reporting requirements, and improving
the user experience around the database by providing additional training and reducing glitches.
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Conclusions & Recommendations
During FY 2013-14, the CDWFI project staff implemented services which defined academic and
professional pathways for advancement in the ECE workforce. These services provided students
with academic, professional, financial, and social supports. Discussions of conclusions and
recommendations are presented within the framework of the outcomes of the Los Angeles County
ECE Workforce Consortium logic model.

OUTCOME 1: Expanded ECE Workforce
The CDWFI program increased members’ knowledge of career options in the field. The majority of
members agreed that through the program, they learned about CD/ECE career options,
compensation to expect from CD/ECE careers, steps to pursue CD/ECE careers, and educational
requirements for CD/ECE careers. Members’ growth in knowledge about CD/ECE careers showed a
statistically significant increase from the time of application to the end of the year.
The program succeeded in drawing in a number of new members. Membership grew substantially
as a result of the program’s expansion into three new projects. The addition of new grantees also
expanded the geographic areas served by the CDWFI program. While some returning projects
reduced their enrollments with the intent of providing more intensive services, neither the
frequency of members’ use of services nor the percentage of members within a component using
services was consistently improved over last year. Improvements were observed in the percentages
of members accessing networking, mentoring and some workshops. The lack of consistent
improvement in frequency of services used or access to services may be a result of impaired data
entry into the online CDWFI database by project staff. Project staff reported difficulties with
entering data into the database due to technical difficulties and unfamiliarity with the system. As a
result, continued monitoring on the intensity of services in projects with reduced enrollment is
needed over a longer period of time, to rule out incomplete data as a possible explanation for
observed patterns in intensity.
The program succeeded in promoting interest in entering the ECE profession. A majority of high
school members reported intent to continue in the CDWFI program as college students. Although
high school members are not expected to commit to careers in ECE, a majority of survey
respondents also reported the desire to work in CD/ECE. Most college members who were not yet
employed in ECE also reported intent to seek employment within the next three years.

Recommendations
1. Strategize with projects intending to reduce enrollment about how to increase members’
utilization of services.
2. Improve consistency of branding to improve recognition of program identity and linkages
across projects.
3. Improve database in consideration of ease of data entry to reduce number of steps, and
reflect user patterns for logging goals and services.
4. Provide additional training and support regarding database entry requirements.
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OUTCOME 2: Better Qualified ECE Workforce
The CDWFI program advises students about the courses they need to complete in order to obtain
professional qualifications. A majority of CDWFI members agreed that the CDWFI program had
informed them about educational pathways in CD/ECE, including how to obtain financial aid to
enable them to pursue those pathways. A majority of college members, and of high school
members in projects offering the service, were tracked as completing an education plan this year.
The CDWFI high school component is focused on supporting students’ entry into college. High
school members receive group and individual advisement about college options and steps to
pursuing a college education. High school members demonstrated an increase in knowledge of
educational pathways by completing steps to matriculate into college. The majority of seniors
surveyed reported that they had successfully completed an application and received an offer of
admission. An area of concern is that a small percentage of high school members were tracked as
having received advising or counseling.
Members in both components achieved a high degree of success in completing CD/ECE courses.
Members with transcripts records, which included most college members and high school members
enrolled in college-level CD/ECE courses, passed a majority of CD/ECE courses attempted this year.
These results suggest that academic supports available through the CDWFI program are sufficient
to assist members with finishing CD/ECE courses required for transfer and degrees. End-of-year
survey results showed that college members continue to report that math courses were a persistent
barrier to their educational advancement, suggesting a need to further strategize in this area.
The CDWFI program aims to increase the qualifications of the ECE workforce by assisting members
with obtaining degrees or transfers, depending on the members’ goals. This year, 8.3% of
members were documented as earning a degree. A small number of community college members,
.8%, were documented as having achieved transfer to a 4-year institution by the time of reporting.
The percentage of members achieving transfer includes all community college members, regardless
of their time in college or their intent to achieve transfer. Further work is needed to refine this
measure, in order to better capture the percentage of members intending to transfer who are able
to transfer within a year. Also, the need for staff to report transfers before the time at which most
students can provide proof of transfer (i.e. before they can provide course schedules for the fall
semester at their transfer institution) may account for the low numbers of members documented as
having achieved transfer.

Recommendations
1. Consider strategies to expand high school member access to individual advisement, possibly
through increased staff availability or structured check-ins.
2. Share best practices for strategies for assisting members with math courses.
3. Consider documenting transfer admission to better capture the transfer assistance the
CDWFI program provides within the data collection period afforded by end-of-year
reporting deadlines.
4. Explore refinements to the transfer rate calculation, to better capture within year
achievement of transfer among community college students with an intent to transfer.
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OUTCOME 3: Greater Retention and Advancement of the ECE
Workforce
The CDWFI program assists members in attaining qualifications to increase their competitiveness in
the workforce. Obtaining degrees, permits and certificates is especially critical as market pressures
and state and federal policies move towards raising requirements for ECE professionals. For
example, with the Race to the Top Early Learning Challenge grant awarded to California, counties
across the state, including Los Angeles County, are adopting quality rating and improvement
systems with measures accounting for teacher qualifications.
The CDWFI program promotes members’ retention and advancement in the ECE workforce by
informing them about professional development opportunities in the CDWFI program and through
other programs. The evaluation found that a majority of members reported that the CDWFI
program had informed them about how to locate professional development opportunities. The
CDWFI program also directly provided an array of professional development opportunities. The
most frequently accessed professional development opportunities were workshops and networking
events. Some professional development opportunities were tracked as barely accessed by any
members. Further investigation is needed to determine whether this is due to incomplete data entry
on the part of project staff or due to low utilization of services.
The CDWFI program assists members in advancing professionally through obtaining permits and
certificates. The CDWFI program provides intensive services to members seeking to obtain permits
and certificates, including informing members about the permit matrix and certificate requirements,
providing course planning, offering academic assistance to pass required courses, and assisting with
permit applications. In addition, members seeking permits can obtain financial assistance to cover
the costs of the permit application and live scan. Overall, members reported a high degree of
agreement that the program taught them about CD permit requirements, how to apply for
permits, and where to find more information about permits. Statistical tests comparing members’
increase in knowledge about permits from the application to the end of the year found that the
growth in knowledge members attributed to the program was statistically significant. This year,
11.4% of college members were awarded permits. Additionally, 8.9% of college members were
awarded certificates.
Some preliminary evidence was collected on the retention and advancement of college members
after their exit from the program. College members exiting the program in FY 2012-13 who did not
re-enroll after 6 months but who had completed a program goal were asked about their
employment situations. The majority of members were employed and held jobs in ECE. A majority
of members who were employed credited the CDWFI program with helping them to obtain their
job and more than a third credited the program with helping them to obtain a raise or a
promotion.

Recommendations
1. Work with CDWFI project staff to improve tracking of members’ use of professional
development opportunities.
2. Strategize how to expand access to professional development opportunities tracked as
poorly accessed by CDWFI project staff, including career fairs, internships, and conferences
and encourage members to fully utilize those services.
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3. Consider adding membership requirements, if not already present, to include a minimum
number of workshops attended within a year to remain in active standing and be eligible
for stipends.
4. Expand longitudinal tracking of members’ employment, job settings, wages earned, career
retention and advancement/promotions after leaving the program.

OUTCOME 4: Increased Quality of ECE Practices and Programs
The CDWFI program aims to increase the quality of ECE practices and programs through raising
members’ knowledge of quality of practice. The CDWFI program reaches most members at a stage
in their educational and career pathways when they do not have a regular setting in which to
implement ECE practice. While the CDWFI program serves a substantial proportion of members
employed in ECE, the majority of members are new to the field. In addition, only a small number of
members participate in supervised interactions with children during their time in the program. In
the absence of a regular setting in which to demonstrate increase in quality of ECE practices and to
raise the quality of programs, it is more appropriate to assess growth in knowledge as a precursor.
One limitation of the evaluation is that the CDWFI projects do not share a common definition of
quality ECE practices and programs by which to assess members. Members may be instructed in
different theoretical frameworks favored by a particular college, department, or instructor. Due to
local variance among the services offered by projects, and due to members’ discretion to choose
which services to participate in, members receive varied exposure to instruction about ECE practices
through CDWFI. In consideration of this context, the evaluation measured growth in knowledge of
quality ECE practices through members’ self-assessment, and also through the third-party
assessment of their CD/ECE course instructors.
CDWFI college members were asked to self-assess their growth in knowledge of quality ECE
practices in several key domains. College members responding to the end-of-year survey
overwhelmingly agreed that the CDWFI program increased their knowledge in children’s socioemotional development, literacy and numeracy skills needed for school success, caring for and
teaching special populations such as English language learners and children with special needs, and
working with families.
The evaluation examined course grades as a proxy for direct assessments of growth of knowledge.
Transcripts were obtained for the majority of all college members, and the majority of high school
members enrolled in college-level CD/ECE courses. The majority of members in both the college
and high school components demonstrated growth in knowledge of quality ECE practices, as
assessed by their course instructors.

Recommendations

1. Develop measures of change in quality of practice for college members reporting
employment in ECE at the time of the end-of-year survey.
2. Work with CDWFI project staff to obtain a more complete representation of end-of-year
transcripts from all college members, and from all high school members enrolled in CD/ECE
courses.
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Plan for Incorporating Findings into Future Program
Implementation
The LAUP Workforce and Evaluation staff will meet with the CDWFI project staff in the first quarter
of FY 2014-15 to review evaluation findings and determine the feasibility of implementing the
suggested recommendations.
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Appendix A. Los Angeles County ECE Workforce Consortium Logic Model
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Appendix B. Child Development Workforce Initiative Logic Model 13-14
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Appendix C. High School Component Logic Models 13-14
East Los Angeles College
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Los Angeles City College
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Los Angeles Valley College

Page 82 of 135

Long Beach City College
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Mount San Antonio College
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Pierce College
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Santa Monica College
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Appendix D. College Application
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Appendix E. High School Application
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Appendix F. College End-of-Year Survey
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Appendix G. High School End-of-Year Survey
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Appendix H. Six Months Out Job Follow-Up Survey
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Appendix I. CDWFI Staff – High School Component Focus Group
Protocol
INTRODUCTION
This is a draft logic model based on what I could glean from past reports, SOW, and represents a guess of the
program services and structure. I’d like to use this time to hear your feedback and reactions on how this logic
model could be improved.
QUESTIONS
1. Who does the program directly support? Are there populations you intend to impact with the high school
component, aside from high school members (e.g. a wider high school population, administrators, or
personnel serving high school students)?
2. What are the efforts undertaken and services provided? How often and for what duration are they
offered?
3. What changes in ideas or thought processes are expected as a result?
4. What concrete actions or achievements do you expect as a result?
5. What is the program goal for the target population?
6. What are the program requirements for high school students once they want to enter? Are services selfselected from a menu or are they required to complete specific milestones? How does it work?
7. [For enhanced funding projects] What services were you able to afford with enhanced funding that you
would not otherwise be able to offer?
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Appendix J. CDWFI Project Leads Questionnaire
1. What was the most successful component of your efforts in the HS component? If not applicable
please write “N/A.”
2. Are there any institutional or system barriers that prevent you from delivering student support
services?
3. How can LAUP better support the CDWFI program?
4. Did you make any improvement to the program in the HS and/or college components during the
course of the year?
5. Do you have plans for new or improved services for the 14-15 program year?
6. Are there any other comments you would like to share?
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